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Academic Committee (AC)

The following matters were discussed at the Academic Committee meeting held on

15 February 2011:

1.
COMMUNICATION BY THE CHAIRPERSON


None
2.
FEEDBACK FROM THE EMC 

2.1         Tracking devices on computers

The EMC had revised the decision to install tracking devices on all computers, indicating that it was no longer compulsory. 

2.2         Policy on class attendance

The EMC had approved the Policy on class attendance, which would be presented to the Senate.

2.3         Dr Mukhola member of the EMC

The Acting Vice Chancellor had expanded the EMC to include the Executive Dean of the Faculty of Humanities, Dr Mukhola.

2.4       Budget 2011


The Budget 2011 had been revised. It was noted that the university had a tight 
operations budget owing to a huge increase in the remuneration budget. The EMC 
had agreed on a three-year capital replacement plan and would approach the 
Finance, Planning and Resources Committee of Council (FPRC) with a request that 
the academic environment be provided with an additional R28 million to make up for 
the losses in the operations budget. The teaching development grant had declined 
with approximately R 2, 6 million.   
3.
APPROVED POLICIES / GUIDELINES / APPLICATIONS 

3.1
Policy amendment – Policy on SLPs 
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3.2
Policy on electronic resource centres and internet centres 
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4.
STANDING ITEMS
4.1
Relocation 
· The report on IOP/IEF progress. 
4.2 
Quality matters
· There were no new matters to report. 
4.3
Co-operative education activities
· The report of the workshop to restructure cooperative education dated 
23 November 2010 was noted.
4.4
Risk registers
Academic environment

· Comprehensive workshops were being held to improve the risk registers, which should be linked with the university business plans and annual reports. The Strategic Management Support (SMS) was drafting a template that would comply with HEMIS and DHET requirements to have an integrated report. 
· The risk management framework of the university and the charter had been reviewed and the Chief Risk Officer had prepared a risk management implementation plan for Council. 
· An audit on the university risk management practice had been conducted and areas of improvement had been identified, which had been incorporated into the risk management implementation tool. 

There were no changes made to the risk registers of the Polokwane, Nelspruit and eMalahleni campuses, submitted at the previous meetings of the Academic Committee. 
4.5 
Success Rate Sub-Committee 
· The first meeting of the Success Rate Sub-Committee (SRS) was held in the previous week and documentation would be presented to the Academic Committee in a meeting scheduled for 15 March 2011. 
             Admission requirements

· There was a confusion regarding admission requirements indicated in the faculty prospectuses. In certain cases students disregarded qualifications thinking that they did not meet requirements as stated in the prospectuses.
· The DVC: TLT was requested to urge deans to ensure that the programme coordinators critically look at the admission requirements to make sure that they corresponded with the information in the prospectuses. 
· Concern was raised about Mathematics and Mathematics Literacy as basis admission requirements for all university programmes. 
4.6
Task team on student academic matters 
· The task team had held three formal and numerous informal meetings with student representatives since the beginning of the year. 

· The minutes of the special task team meeting held on 14 February 2011 were noted. The meeting was attended by the task team members and all student representatives from all campuses, including distant campuses.
· The prospectus office had requested that emphasis should be placed on timelines for proper working quality assurance of the documents, and that all amendments be approved no later than the Senate meeting scheduled for 30 May 2011. 
· Concern had been raised that some students who improved marks through institutions such as FETs were not automatically admitted at TUT after completion of the programmes, and had to go through the equivalence process. It was suggested that the names of credible institutions to improve marks be indicated on the front pages of prospectuses. It was noted that apart from the recommendations on the national senior certificate, the university was still allowed to specify particular requirements for programmes. 

After a lengthy discussion on the student academic exclusion, the following resolution was made:
· A blanket agreement to invalidate the student academic exclusion rules on all affected students could not be granted, but individual cases could be considered on their own merits. The student representatives were welcome to contact offices of the deans directly to discuss specific cases. The item would be discussed further at the TLT Exco meeting scheduled for later in the day. 

5. 
 MATTERS STILL IN PROGRESS  
5.1        The Financial Growth Strategy for 2010 – 2013
· The Finance Committee had thouroughly discussed the Financial Growth Strategy progress report for the period March – October 2010, in its meeting held on 20 January 2011. The Finance Committee would identify coordinators within the committee to champion specific Objectives of the strategy. The coordinators would ensure that the Financial Growth Strategy remained a standing item on the agendas of the identified relevant committees and that submissions of reports to the Finance Committee were on time. A follow-up meeting, specifically to address the roll out of the strategy for 2011, would be held on 17 February 2011.
5.2
Graduation ceremony committee 
· A committee comprising of the following people had been established to address issues relating to graduation ceremonies:
Prof M Sirayi

Faculty of the Arts
Prof PJJG Marais

Faculty of Science

Ms YMK Legoabe

Faculty of Information Communication  

                                          Technology

Ms L Viljoen

Faculty of Engineering and the Built  

                                          Environment

Dr SH Rampa

Faculty of Humanities

Ms JC Geyer

Faculty of Economics and Finance 

  Mr M Mushaathoni would be the convener of the committee meetings.
5.3
Proposal on steps to reduce the student dropout at TUT 

· All recommendations received towards the report on steps to reduce the student dropout at TUT had been incorporated and a proposal had been made. Based on the proposal and feedback from the Success Rate Sub-committee, it was decided that the second survey to determine reasons behind the student dropout be split into two phases, which would separate the undergraduate from the postgraduate. A questionnaire for the undergraduate survey had been drafted and would be presented to the Ethics Committee soon. A questionnaire for the postgraduate students would be finalised and refined. 
5.4
Academic Capital Equipment Committee 
· The Terms of Reference document for the Academic Capital Equipment Committee were approved.
5.5
Single Site Faculty Model 
· The Independent Assessors Report Committee, which was dealing with the recommendations made following the assessment of the university, was also discussing the single site faculty model. The task team appointed by the Academic Committee to deal with the matter would work hand-in-hand with the committee, with Mr Isaac Tlhabadira as a chairperson. A report on progress regarding the single site faculty model would be presented to the Academic Committee once work had been completed.
5.6
Naming and renaming of TUT buildings

· Inputs towards the document would be sent to Mr Moatlhodi Dilotsotlhe by 11 April 2011. 
5.7
Financial Aid Policy 

· The initiator of the policy would be invited to the next meeting of the Academic Committee to elaborate on certain issues.

6.
MATTERS ON THE PENDING LIST (for regular update) 
6.1
Policy on principles of assessment of learning 

· It was expected that the policy would be finalised by the end of April 2011.   

7.
MATTERS HAD BEEN FINALISED 
7.1
Joint degree and Double degree 
The following information was noted:

· A single body of work could not be used in full or partial fulfillment for the awarding of more than one qualification (i.e. one programme, thesis or dissertation = one qualification) at the same or any other institution.

· A declaration was required especially for all post-graduate thesis and dissertations stating that they were not submitted at any other institution for the award of a qualification. 

· A degree may be conferred in collaboration with another institution. This must be preceded by a formal agreement spelling out clearly the conditions, roles and responsibilities of the respective parties.

· The main institution should confer the qualification and the partner may be acknowledged on the certificate.    

7.2
Confidentiality clause
· The confidentiality agreement document that should be signed by the screening/interviews committee or panel members was noted and accepted. 
· The following points were highlighted:
· panel members must refrain from commenting or responding to candidate’s enquiries or queries, but should rather refer such to Human Resources Directorate
· regardless of the urgent need to fill the position or any reason whatsoever, successful candidates must only be notified by Human Resources after written approval of the committee’s recommendations.

· It was recommended that feedback about the outcome of interviews should also be sent to unsuccessful candidates
The next Academic Committee meeting will be held on 15 March 2011
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		Purpose of procedure: The purpose of this procedure is to offer guidance  to staff on the short learning programme process flow. 				

		Scope of procedure: This procedure is applicable to all TUT staff who envisage to offer SLPs				

		Definitions: Definitions: Definitions: AC( Academic Committee), CDS( Curriculum Development and Support), DQP( Directorate of Quality and Promotion),SLP (Short Learning Programmes), TUT-CE( TUT Continuing Education Pty Ltd) 				
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Acronyms used in this document

ACE Advanced Certificate in Education
CHE Council on Higher Education

DoE Department of Education

DoL. Department of Labour

ETQA Education and Training Quality Assurance Body

HI-EDQC (proposed) Higher Education and Training Qualifications
and Quality Assurance Council

HRDS Human Resource Development Strategy

HSRC Human Sciences Research Council

MoU Memorandum of Understanding

NAP (draft) A New Academic Policy for Programmes and Qualifications in
Higher Education

NLRD National Learners’ Records Database

NQF National Qualifications Framework

NSB National Standards Body

NSDS National Skills Development Strategy
NSP National Skills Plan

OBE Outcomes-based education

QC Qualifications and Quality Assurance Council
RPL Recognition of Prior Learning

SAQA South African Qualifications Authority

SDF Skills Development Facilitator

SETA Sector Education and Training Authority

SGB Standards Generating Body

SMME Small-, Medium- and Micro Enterprise

SSP Sector Skills Plan

TOP (proposed) Trade, Occupational and Professional
Qualifications and Quality Assurance Council

TUP Training of Unemployed Persons

WSIP Workplace Skills Implementation Plan

WSP Workplace Skills Plan
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Executive summary

hort course provisioning is one of the most dynamic features of the emerging education

and training system of South Africa. This kind of provisioning is particularly associated
with ‘just in time’, and ‘just enough’ learning to meet a specific need in workplace
environments. Therefore, it is considered a viable and common method for optimal workplace
functioning in all contexts and greatly facilitates access to learning in a manageable manner in
terms of cost, time, energy and resources, for both the employer and employee.

In addition, short course provisioning has a wider focus than workplace contexts: where
research findings are disseminated and new knowledge is shared, it is also associated with
continuing professional development.

A third area where short course provisioning is important is where learners require a targeted
short learning programme, to upgrade skills and knowledge to ensure success in their chosen
field of learning.

With the new approach to education and training, short course provisioning has a very
particular place in the system and has an important role to play in the development, up-skilling
and multi-skilling of human resources. It is clear that it is relevant to all sectors and bands and
it is therefore critical that it should be subject to the accreditation and quality assurance
processes already in place for education and training providers of ‘full’ qualifications; i.e.
providers who are offering a learning programme that will ensure that a learner is awarded
with a certificate, diploma, degree, etc.

Some of the contexts where this kind of provisioning occur include:

o teacher development through In-service training programmes;

e human resources management where updates to Acts have an impact on the human
resource function of an organisation;

e ‘hands-on’ learning as part of a full qualification;

o ‘new’ knowledge generated in a particular situation where this will impact operationally on
an organisation or profession and where this type of knowledge has not yet been included
in a qualification; and

« refresher courses for professionals, etc.

Provisioning of this nature will assist workplaces to develop meaningful career and learning
pathways for their employees in a highly accessible manner. However, there is the real danger
that this type of provisioning may result in disjointed and fragmented approaches and it is
therefore important that designers of such learning programmes include a focus on the
teaching and learning assumptions and the proposed approaches, in the interest of the learner;
and, where required, ensure that credits achieved through short courses are articulated and
have currency in terms of registered qualifications and unit standards. If so, this may lead to
improved workplace practice and to improved employability and mobility of the employee.
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The need for this document stems from the lack of clarity about short course provisioning and
the formalisation of a mode of delivery, which has been, up to now, an informal and
unregulated area of education and training. However, this does not say that all short course
provisioning necessarily needs regulation, but where such provisioning impacts on public
money expenditure and on the awarding of credits towards registered unit standards and
qualifications, it clearly needs quality assurance. Short learning programmes that will not carry
credits towards registered unit standards and qualifications do not fall within the ambit of the
responsibility of the South African Qualifications Authority.

This document therefore hopes to clarify and formalise short course provisioning so that it can
take its rightful place in the development of this country’s human resources.

The Criteria and Guidelines for Short Courses and Skills Programmes is not a stand-alone
document as it supports other SAQA documents dealing with accreditation and quality
assurance of providers of education and training. The following documents are assumed to be
familiar to the reader!:

o ETQA Regulations

o Criteria and Guidelines for Providers

o Quality Management Systems for Education and Training Providers

1 For more information and the full text of these documents, please visit www.saga.org.za.
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Chapter 1:

Introduction

1.1 Status of recorded short courses

In 2000 the South African Qualifications Authority (SAQA) initiated the recording of short
courses to enable providers of short courses to be brought into the standard-setting and quality-
assurance processes set up for the education and training system as a whole.

Some of the aims of the recording process were to:

o gauge the current extent of short course delivery;

o provide Standard Generating Bodies (SGBs) with information about how and what type of
education and training is currently being delivered in the system, thereby providing some
idea of what appropriate unit standards and qualifications could be established;

o provide SGBs with insights into how articulation between unit standards and/or part
qualifications and full qualifications could be structured; and

« reassure providers and learners that a process is being put in place to bring this area of
provisioning into the new system in a coherent and systematic way.

The recording of short courses came to an end in November 2001. No new submissions were
accepted and since then all short course providers have been referred to the relevant Education
and Training Quality Assurance Body (ETQA) to initiate their accreditation processes.

It should be noted that at the time, SAQA made it clear that the recording process did not
replace the need for registration with the Department of Education (DoE) or accreditation with
a relevant ETQA. (Refer to Appendix A: the Memorandum of Understanding between the
provider and SAQA). The recording of short courses was, at the most, an attempt to facilitate
the development of processes to be more inclusive of different types of providers and modes
of delivery in the emerging education and training system.

However, the recording process highlighted the following pertinent issues in the delivery of
short courses:

A relatively small number of providers submitted their short courses for recording
(approximately 700), but these ranged from consultancies run by a single person, to large
public and private providers such as universities and technikons.

The most significant number of short courses was submitted in the sub-field of Business,
Commerce and Management studies (a total of 2 077 courses of which 701 courses fell within

the Generic Management sub-field). This was followed by courses within the field of
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Education, Training and Development, Health Sciences and Social Services, Physical,
Mathematical, Computer and Life Sciences and Manufacturing, Engineering and Technology.

Short courses are being offered at all levels and in most fields of learning of the National
Qualifications Framework (NQF), ranging from courses for Continuing Professional
Development to skills-based courses.

In terms of the aims of the recording process, SAQA felt satisfied that it achieved clarity on
some areas of delivery. However, a large percentage of courses were not captured, notably
those offered by the Department of Labour (DoL) in the form of its ‘Training of Unemployed
Persons’ (TUP) courses and the public Further Education and Training Institutions (Technical
Colleges) short courses that fall under the Department of Education (DoE).

Further, in terms of the extent to which standard and qualification generation was informed by
current short course delivery, the success was limited, largely due to a lack of Standards
Generating Bodies (SGBs) in the particular sub-fields.

Lastly, in terms of reassuring providers and learners that this type of provisioning is being
brought into the system, this process was hampered by the setting-up phase within which most
of the ETQAs were still finding themselves, and the lack of clarity as to the processes required
for the quality assurance of short course provisioning.

In the interim, providers of short courses were increasingly subjected to pressures created by
employers for registration and accreditation as providers so that the repayment of a percentage
of the levy grant (as per the Skills Development Levies Act) by Sector Education and Training
Authorities (SETAs) could be effected. There is a belief that employers can only claim their
levies back when making use of accredited providers. This is not entirely correct. In the
Government Gazette (No.20865 of 7 February 2000) it is clear that the Skills Development
Levies Act provides for recovery of the levy payment based on the submission of Workplace
Skills Plans (WSPs), Workplace Skills Implementation Plans (WSIPs) and the submission of
the names of skills development facilitators (SDFs). The Regulations to the Skills
Development Act (No. 97 of 1998) stipulate that:
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There are six types of grants that an employer might claim. These are:

e a workplace skills grant;

e a workplace skills implementation grant;

e a grant towards the costs of learnerships and learner allowances;

e a grant towards the costs of skills programmes;

e a grant towards the costs of providing apprenticeship training; and

e agrant towards a programme, project, or research activity that helps the relevant SETA to imple-
ment its Sector Skills Plan.

The first two grants for the submission of a Workplace Skills Plan, and for a subsequent implemen-
tation report on the training provided, MUST be paid by the relevant SETA as long as an employer
submits the application correctly on time, as assessed by the appropriate SETA. The Regulations
refer to these as mandatory grants.

Discretionary grants MAY be disbursed by a SETA based on the extent to which providers are facil-
itating the implementation of the skills plan for the particular sector.

(Refer to Appendix B for the Skills Development Regulations Guidelines)

These guidelines make it clear that the payment of grants hinges on the extent to which an
employer implements the Workplace Skills Plan (WSP) and the extent to which this is in line
with the Sector Skills Plan (SSP).

This clearly gives the system the necessary space to develop and implement the new approach
to education and training in the workplace, but it impacts on the way in which providers of
short courses view and construct their short learning programmes. Many short learning
programmes for example, that were traditionally seen as short courses, may be considered to
be skills programmes. This will make it possible for employers to claim back the mandatory
grant, as well as the grant allocated for ‘skills programmes’.

However, the term ‘skills programmes’ may be too restrictive to deal with the variety of short
learning programmes offered by different providers, particularly in Higher Education contexts.
(In the chapter dealing with ‘Defining Short Courses and Skills Programmes’ this document
proposes several interpretations of short course provisioning which may be helpful to clarify
the approach.) For this reason, while it may not be possible to call such short learning
programmes ‘skills programmes’, they clearly have a particular purpose and may also facilitate
the implementation of WSPs and SSPs.

To re-iterate: in interpreting the Skills Development Act and the Skills Development Levies
Act, many providers, particularly private providers, were placed under pressure from
employers and government to be accredited and to have their courses registered. This is
important and will remain a key objective for the quality assurance of short course
provisioning, but it is clear from the two Acts mentioned above that this is not the basis upon
which skills grants are disbursed. The need for registration and accreditation stems from the
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need to award credits for learning, i.e. that learners who enrol for learning programmes be
given formal recognition for their learning attained through a short learning programme. A
balance between the two imperatives — delivering training against WSPs and SSPs and
delivering learning programmes that will lead to credits towards unit standards and part
qualifications — will ensure that short course provisioning takes its place in the development
and implementation of the emerging education and training system.

1.2 Consultative process

In keeping with the consultative processes followed by SAQA a workshop with ETQAs and
DoE and DoL was held in February 2002. This was followed by a series of focus group
meetings with ETQAs throughout 2002. In addition, the draft discussion document was made
available for public comment from November 2002 to February 2003. The discussion
document was published in the Government Gazette of 15 November 2002, Number 24042,
Volume 459, and was placed on the SAQA website for the duration of the public comment
period. These processes culminated in the development of the document: Criteria and
Guidelines for Short Courses and Skills Programmes. A second round of consultation was
undertaken through focus group meetings in April 2003. The document was adopted by the
SAQA meeting of 13 August 2003.

Chapter 2 will deal with defining short course provisioning and clarifying its position in terms
of education and training.
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Chapter 2:

Short course provisioning

In the Executive Summary and Introduction (Chapter 1), ‘short course provisioning’ is used to
describe the type of provisioning which is considered to be short learning programmes,
including what are known as short courses and skills programmes. This section puts forward
terms and definitions that will be used for the remainder of the document. Every attempt has
been made to use terminology closely related to the current understanding of this area of
provisioning. The term °‘skills programmes’, for example, is clearly defined in the Skills
Development Act, but the term ‘short courses’ is almost a ‘catch-all’ description for everything
else that does not necessarily fall within the description of skills programmes. There clearly is
a need for a common understanding of the terminology to be used in relation to short course
provisioning. This chapter will propose some workable definitions.

However, before the discussion details the descriptions of the variety of short learning
programmes that may either fall within the ambit of skills programmes or short courses, there

is a need to clarify the terms ‘registration’ and ‘accreditation’. These two terms are often used
interchangeably but, in fact, relate to two different processes.

2.1 Registration and accreditation

The following diagram deals with ‘registration’:

Figure 1: Registration

Registered as a provider in terms of the
applicable legislation

Legislative ‘right’ to
practice

Standards and
qualifications

Registration of qualifications and unit
standards on the NQF/NLRD

Registration of appropriately qualified
> persons to conduct assessment against
particular unit standards and qualifications

Assessors

' 43
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The term ‘registration’ is therefore particularly associated with the ‘right’ to practise. This
is true for providers, as well as for assessors.

In terms of the registration of unit standards and qualifications, the point needs to be made that
courses, i.e. the learning content of a learning programme, are not registered on the NQF.
What is registered on the NQF is a description of the outcome, or the result of learning. The
course (content), therefore, is the vehicle whereby providers of education and training ensure
that learners meet the requirements of the unit standard and/or qualification. Learning
programmes/learning content may be subject to programme evaluation initiated by the ETQA,
but will never appear as such on the NQF.

A formal definition of registration taken from the ETQA Regulations (No. R1127 of 8 September
1998) is as follows:

Registration means to be registered as a provider in terms of the applicable legislation.

However, currently, not all providers of short learning programmes are in the position to
‘register’. DoE will only register providers that offer ‘full’ qualifications and, therefore, also
part qualifications derived from such ‘full’ qualifications. Until such time that DoE develops
a system whereby providers of short learning programmes, i.e. providers offering programmes
which will lead to credits towards ‘part’ qualifications, could be registered, providers cannot
be prevented from developing and offering such short learning programmes.

A critical issue that arises out of this situation is the extent to which credits can be awarded
for learning outcomes achieved through short learning programmes. It may mean that we are
unwittingly creating a situation where recognition of prior learning (RPL) will become a
critical service to be offered at public and private institutions offering ‘full’ qualifications, in
order to recognise learning achieved outside of formal institutions. Whilst it should be
acknowledged that the education and training system is evolving, and that DoE may wish to
focus on providers offering full qualifications at the moment, short course provisioning must
be brought into the system. The issue of the registration of providers offering short learning
programmes must be resolved (Refer to Appendix C).

Note: The term ‘conditional registration’ is particularly associated with the registration of a private
higher education institution as specified in the Higher Education Act (No. 101 of 1997) and therefore
also deals with the requirement to register to be given the ‘right to practise’ as an education and
training provider.
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The next issue, which seems to create much confusion, is ‘accreditation’ as an education and
training provider, with the appropriate ETQA.

Consider the diagram for ‘accreditation’:

Figure 2: Accreditation

SAQA accredits ETQAs as having the capacity to
perform quality assurance in a particular sector
The ‘ability’ to
practise
ETQAs accredit providers as having the capacity
to provide education and training against
specified unit standards and qualifications

Provisional Accreditation
accreditation where where all
certain conditions conditions have
still have to be met been met

A formal definition of ‘accreditation’ taken from the ETQA Regulations (No. R1127 of 8
September 1998) is as follows:

‘Accreditation’ means the certification, usually for a particular period of time, of a person, a body or
an institution as having the capacity to fulfil a particular function in the quality assurance system set
up by the South African Qualifications Authority in terms of the Act (No. 58 of 1995).

The term ‘provisional accreditation’ is associated with providers that have met a set of
minimum criteria as established by the ETQA, but have some conditions still to meet. This
makes it possible for providers to continue offering their learning programmes but, within a
particular time frame, to meet the outstanding requirements for accreditation.

2.2 Short courses and skills programmes

In an attempt to understand the delivery of education and training via short learning
programmes, it has to be taken into account that some terms have become embedded in the way
in which we understand this form of provisioning. The following descriptions will try to retain
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this understanding. However, short course provisioning has not been formally conceptualised.
Therefore, this document proposes a number of definitions based on formally accepted SAQA
terminology as it appears in regulations, policies, and criteria and guideline documents. It has
also considered the understanding of concepts as they appear in the draft New Academic Policy
(CHE, 2001). However, in order to fill the vacuum in terms of commonly understood concepts,
new definitions have been developed. For this reason, it seems necessary to develop a definition
that will encompass all programmes considered to be ‘short’. This overarching term is ‘short
learning programmes’ (Refer to definitions below).

In the attempt to clarify the quality assurance measures needed for short learning programmes
within the emerging education and training system, the key criterion for identifying whether
a short learning programme needs regulation is the relationship of the programme in terms of
the award of credits towards unit standards and/or qualifications. Short learning programmes
are therefore differentiated by the extent to which they are ‘credit-bearing’. The diagram
(Figure 3) on page 17 explains this concept.

2.2.1 Definitions

Term Definition

course

Short Learning Programme The term Short Learning Programme describes all short

Skills Programme A Skills Programme is occupationally based and when com-

Short course

Credit-bearing short A Credit-bearing short course is a type of short learning pro-

programmes, whether credits are awarded or not, and is
inclusive of skills programmes, credit-bearing short courses
and non-credit-bearing short courses.

pleted will constitute credits towards a qualification regis-
tered on the NQF. Provisioning is undertaken by a training
provider accredited by an ETQA (Skills Development Act No.
97 of 1998). A skills programme is a type of short learning
programme.

A short course is a type of short learning programme
through which a learner may or may not be awarded credits,
depending on the purpose of the programme.

gramme for which credits, in relation to the course’s contri-
bution to a unit standard and/or (part) qualification, are
awarded. (Paraphrased from CHE, 2001:44). A credit-bearing
short course usually contains less than 120 credits.
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Term

Non-credit-bearing short
course

Course

Learning Programme

Programme

Accreditation

Approval/recognition or
any other term appropriate
for the sector

Unit standard

Exit-level outcome

Short course provisioning

Definition

A non-credit-bearing short course is a type of short learn-
ing programme for which no credits are awarded in relation
to unit standards or (part) qualifications depending on the
purpose and/or assessment of the programme.

Course refers to the content of the short learning programme
whereby learners may progressively attain the applied knowl-
edge as described in unit standards and/or qualifications.

Learning Programme means the sequential learning activi-
ties, associated with curriculum implementation, leading to
the achievement of a particular qualification or part qualifi-
cation (SAQA, 2000:5).

Programme means a coherent set of courses, leading to a
certain qualification (SAQA, 2000:5).

Accreditation means the certification, usually for a particu-
lar period of time, of a person, a body or an institution as
having the capacity to fulfil a particular function in the quali
ty assurance system set up by SAQA in terms of the Act
(No. 58 of 1995).

Approval/recognition refers to providers of short learning
programmes that are offering learning programmes that are
not aligned to unit standards and qualifications’.

A unit standard is a description of the outcomes of learning
for which the learner will receive credit.

An outcome is the demonstrable and assessable end prod-
ucts of a learning process. An exit-level outcome has the
same meaning, but is expressed as the overall result of
learning for a qualification.

1 The terms ‘recognised’ and/or ‘approved’ are not prescribed. The ETQA will decide what is most
appropriate in this regard. However, care should be taken to use a term that will not be confused
with other recognised terms that appear in formal policy documents.
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2.2.2 The notion of ‘short’ in relation to short learning programmes

In an outcomes-based education and training system there exists a tension between the credit
rating in relation to an outcome (or result of learning) and the notional hours associated with
the achievement of such credits. It is well documented and commonly understood that to
achieve 1 credit towards a unit standard or qualification will take the average person 10 hours
to master the embedded knowledge, skills and understanding required. It is therefore
commonly understood that 120 credits will take the average person 1 200 hours to meet the
requirements of the qualification. In most cases, 120 credits is considered to be the minimum
number of credits awarded for a full qualification and that, therefore, it would take the average
person 1 year to complete such a qualification. A short learning programme therefore usually
contains less than 120 credits.

However, in addition to the notional hours, a further important differentiation is made between

qualifications and short learning programmes:

o A qualification must, in terms of the rules of combination, contain fundamental, core and
elective learning.

o A short learning programme focuses on a particular part of a qualification, which may
include learning in the fundamental or core or elective areas (or a combination thereof),
but will not lead to the achievement of the full qualification.

Therefore, even if a short learning programme could award 119 credits, by adding 1 credit to
make up 120 credits, it would still not be a qualification unless it meets all the requirements
for a qualification; i.e. the planned combination of fundamental, core and elective learning.
(For details on the construction and structure of qualifications, please refer to the NSB
Regulations, No. R 452 of 28 March 1998.)

2.2.3 The place of short learning programmes in education and training

Under 2.2, mention is made of the ‘credit-bearing’ nature of short learning programmes as a
means to differentiate the diverse forms of education and training that are being delivered
through this medium. The following diagram explains this concept.
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Credit-bearing short
learning programmes

Skills programmes
leading to the
achievement of credits in
relation to a unit
standard or qualification;
Demarcated sub-sets of
learning as part of full
qualifications;
Programmes against exit
level outcomes or
intermediate level
outcomes; and
Community-based
programmes.

Short course provisioning

Dual purpose short
learning programmes

Dual purpose
programmes, i.e.
for credit or not for
credit, based on
whether the learner
chooses to be
assessed or not,
and on the
purpose of the
programme

Figure 3: Credit-bearing versus non-credit-bearing short learning programmes

Non-credit-bearing short
learning programmes

Seminars;

One-day workshops;
Programmes where less
than 1 credit can be
awarded;

Programmes where less
than 1 unit standard can
be awarded;

Refresher programmes;
and

Product/equipment
specific training.

1 Credit-bearing short courses

Credit-bearing short courses include all short learning programmes that will make it possible
to award credits towards particular unit standards or part qualifications, whether they are
considered to be occupationally based or not. A credit-bearing short course therefore includes
skills programmes (which are particularly associated with learning programmes developed in
accordance with unit standards and have an occupationally directed nature), but it also includes
clearly demarcated parts of non-unit-standard-based qualifications, which may or may not
have an occupationally directed nature and purpose. This opens up the scope for short learning
programmes to be developed and offered by all types of providers against a part of the
qualification for which they are formally accredited.
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Refer to the framework below of a hypothetical qualification within which short learning
programmes may be developed and offered.

Figure 4: Short learning programmes within the framework of a particular qualification

NATIONAL CERTIFICATE: HUMAN RESOURCE MANAGEMENT

Fundamental components

Short learning programme m
dealing with mathematical Employment Equity Act (2 credits

literacy required for further out of a total of 40 credits) Skills develop-
learning in this area of spe- ment facilitation
cialisation (5 credits out of

(8 credits out of a total of Skills Development Act (2 credits a total of 20
60) out of a total of 40 credits) credits)

An important point here is that a short learning programme should be conceptualised within
the framework for a particular qualification to ensure that articulation with that qualification
may take place. This could include inter-qualification articulation, which is situated within a
particular field of learning, but should most certainly also include inter-institutional
articulation. These two types of articulation will have an impact on the transferability of
credits between qualifications and providers.

Some examples of this type of provisioning include:

Example 1:

A skills programme leading to credits towards the qualification: National Certificate in
Tourism: Reception

For the National Certificate in Tourism: Reception, on NQF level 4, the following are some of the unit
standards that have been identified and for which short learning programmes have been developed:

* Operate a personal computer (Fundamental unit standard) — 6 credits
e Care for Customers (Core unit standard) — 3 credits
¢ Maintain Occupational Health and Safety (Core unit standard) — 2 credits

Any of these unit standards can be utilised for the development of a short learning programme (in
this case it may be a skills programme), which potentially can improve workplace practice and deals
with ‘just in time’ learning required in a workplace environment while, at the same time, being part
of the learning pathway and career planning of the employee.
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Example 2:

A credit-bearing short course leading to credits towards the qualification: Bachelor of
Commerce: Management

For the Bachelor of Commerce: Management on NQF level 6, the following clearly demarcated
sub-sets have been identified and programmes developed:

e Quality management systems
e Budgeting
e Resource (human and infrastructure) management

Any of these sub-sets of the qualification can be utilised for the development of a short learning pro-
gramme that can potentially improve workplace practice and deals with ‘just enough’ learning
required in a workplace environment while, at the same time, being part of the learning pathway and
career planning of the employee.

Both these examples seem to be very occupationally based in nature, but short learning
programmes could also include short courses that will lead to the award of credits against the
fundamental component of a qualification, namely “that learning which forms the grounding
or basis needed to undertake the education, training or further learning required in the
obtaining of a qualification” — refer to Figure 4 (SAQA, 1998:4). The point is that short
learning programmes can be developed against any part of a qualification, but it is critical that
the credits awarded through the short course will have currency in terms of the full
qualification. Look at example 3:

Example 3:

Modules from the Advanced Certificate in Education (ACE), could be utilised as stand-alone short
learning programmes for teachers in need of exposure to an outcomes-based approach to assess-
ment. The module identified as being critical for this up-skilling exercise is Assessment Strategies
for Outcomes-based Education (OBE) (10 credits). On successful completion of this module, learn-
ers are awarded, based on an appropriate assessment, the 10 credits at NQF level 6. Should learn-
ers later decide to formally register for the full programme, these credits are transferred and
acknowledged.

In the example given above, a full module, as a sub-set of a qualification, was utilised, but it
is also possible to make use of less than a module for customised ‘just enough’ type of
learning. Refer to example 4:
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Example 4:

The module Entrepreneurship (total credit value of 10) includes topics such as:

e Feasibility studies

e Business plans

e Marketing operations

e Financial, purchasing and administrative plans

A need was identified for the development of a short learning programme dealing with ‘business
plans’. On successful completion of this part of the module, the number of credits relating to ‘busi-
ness plans’ could be awarded. Should learners later be exposed to the remainder of the module, or
wish to register for the full programme, these credits are transferred and acknowledged.

The examples given above, to some extent, assume that the provider offering the short
learning programme is also accredited for the full qualification. However, this is not
necessarily the case. Many providers offer only short learning programmes based on unit
standards and/or clearly demarcated sub-sets of learning. This clearly has implications for the
award of credits and the transferability of such credits between providers.

Where a provider is accredited for the full qualification, the articulation with short learning
programmes offered by them and the credits awarded is straightforward. It could be regulated
by internal moderation processes and articulation agreements.

It is where a learner has achieved credits outside of that institution where articulation of
credits becomes difficult. It is therefore critical that credit-bearing short courses use the
registered unit standard and/or qualification, as the overarching standard, as the basis upon
which the learning programme is developed (refer to Figure 4 on page 18). It is also critical
that the assessment is credible, valid and reliable. It is here that the ETQA has a major role to
play; i.e. in ensuring consistency of delivery and assessment in terms of the internal logic and
coherence of programmes between its constituent providers.

2 Non-credit-bearing short courses

Non-credit-bearing short courses include a variety of short learning programmes for which no
credits are awarded. The differentiation of such learning programmes is based on the
following:

e The short learning programme is too short in terms of notional hours to meet the minimum
requirements for 1 unit standard; for example, a one-day seminar where an attendance
certificate is issued.

o The short course covers less than 1 credit towards a unit standard or qualification where
only one specific outcome is covered by the learning programme rather than all the
specific outcomes as stipulated in a unit standard or sub-set of learning in non-unit-
standard-based qualifications.
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« The purpose of the short course does not lend itself to the award of credits, i.e. personal
enrichment, where learners are not formally assessed.

o The courses are highly customised short courses developed for a particular purpose (not
for credit), possibly dealing with learning programmes on so-called ‘soft skills’.

Some examples of these types of short learning programmes include:

Example 5:

A one-day seminar on eating disorders, with a particular focus on ‘anorexia nervosa’. The target
audience may include social workers, health practitioners, or parents of teenage children.

This short course does not have as a purpose the award of credits towards unit standards or (part)
qualifications, but is intended to share information and, perhaps, to update practitioners on the lat-
est developments and research. An attendance certificate is awarded.

It is important to note that the short courses market does not just demand short learning
programmes, which are building blocks towards a qualification, but often demands a highly
flexible and responsive approach to an identified need. This is often based on a WSP as
identified by an employer. Customised short courses, using a small part of a learning area, are
often in demand.

Look at the following example:

Example 6:

An employer has identified the need for training in ‘diversity management’ in a multi-cultural organ-
isation. The managers of the organisation will be exposed to a small part of the module Business
Management.

Two aspects are relevant in this regard:
e The short course may not cover enough of ‘management’ to warrant awarding credits.
e The learners may not meet the requirements for formal admission to the full qualification.

The examples given above are not exhaustive. One of the reasons why short course
provisioning is so prevalent is because it is such an appropriate mode of delivery within many
different contexts. The highly flexible nature of this form of provisioning is an advantage,
particularly for the client, and it should not be lost.

3 Dual purpose short learning programmes

Some short learning programmes may also have a dual purpose; i.e. some short learning
programmes may be undertaken with the purpose to achieve credits towards unit standards or
qualifications, while the same learning programme may be undertaken for personal
enrichment purposes. Look at the following example:
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Example 7:

A group of pre-school teachers attend a short course focusing on the milestones and developmen-
tal tasks in each phase of the pre-school child’s development. This learning programme will lead to
some credits towards the module Child Development (total credits of 5). Credits will be awarded
based on appropriate forms of assessment.

However, the same short course may be used for young parents as part of a parenting-skills initia-
tive offered by the pre-school where their children are cared for. These participants will not be
awarded credits, neither will they expect credits to be awarded - it is not the purpose of the course.
No assessment will take place.

Both these learning programmes are based on the formal curriculum of the full qualification, but the
purpose of the programme is the deciding factor as to whether credits are awarded or not.

Other ‘dual purpose’ short learning programmes may include ‘refresher courses’, ‘continuing
professional development’ courses and ‘community based’ courses where such learning
programmes are offered as a service by an institution but, depending on whether the learner
requires formal assessment and/or is eligible for a formal assessment, they will be
credit-bearing or non-credit-bearing programmes.

In conclusion, the purpose of short learning programmes could be any, or a combination of,

the following:

e to provide learners with practical (hands-on) learning where appropriate;

» to increase employability, self-employment possibilities and mobility within a workplace
and a sector;

e to provide access to learning opportunities towards nationally registered unit standards
and qualifications;

e to provide occupationally directed and focused learning; and

* to contribute towards closing the skills gap as identified in the Workplace Skills Plan
(WSP), the Sector Skills Plan (SSP) and National Skills Plan (NSP)

(Paraphrased from: Criteria for Approving Skills Programmes, DoL., 2001).

In addition, a short learning programme could also have as its purpose to:

o update learners on new developments and insights in their professions;

o upgrade foundational knowledge for successful completion of a chosen field of learning;

o earn credits towards formal programmes should learners wish to build on the learning
attained through short learning programmes; and/or

o be intended for personal enrichment.
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This policy and its rules, guidelines and procedures replace all previous policies and/or circulars pertaining to provisioning of non-state subsidised programmes (NSSPs) and short learning programmes (SLPs). The rules in this policy pertaining to incentives and remuneration replace those of the same context, in the Policy on awarding incentives in respect of NSSPs and other third stream initiatives. 



1.	POLICY STATEMENT



It is the policy of the Tshwane University of Technology (TUT) that academic, non-academic, academic development support departments and TUT entities offer short learning programmes which create knowledge, apply technology and contribute to continuing professional and other forms of learning to external and internal customers in the public or private sector. All SLPs will be managed, coordinated and developed by TUT Continuing Education (Pty) Ltd (TUT-CE) in collaboration with the relevant stakeholders. 















2.      DEFINITIONS



    In this document, unless otherwise indicated – 



2.1 external collaborator” means an industry partner that plans, organises and manages the SLP in collaboration with TUT-CE. Financial control, quality of curricula, quality assurance, certification and all other accountability remains the responsibility of TUT-CE; 



2.2 “external presenter” means a specialist, not employed by TUT and/or TUT-CE, that is involved in the offering of SLPs;



2.3 “formal programmes/qualifications” mean those programmes or qualifications that form part of the programme qualifications mix (PQM) of TUT;



2.4 “Professional specialist” means an internal academic (lecturer) or non-academic staff member, or external presenter who facilitates the presentation of the SLP.



2.5 Initiator/Initiating team” means an internal staff member or contract staff member, person or group of persons who had the initiative to identify, design and establish a new idea. The initiator/initiating team may also present the SLP. The initiator/initiating team may be assisted by a design team. A design team includes subject matter specialists and other relevant experts assisting the initiator/initiating team to conceptualise the idea. 



2.6 “Invention” means intellectual property in the form of any and all technical information, including, but not limited to the following:  chemical structures; computer software programmes; manufacturing methods and processes; process optimisation techniques and methods; residing in the form of unregistered or registered intellectual property such as patents, designs and plant breeders’ rights (TUT IP Policy, 2008:3).



2.7 “inventor” means an individual or group of individuals who has/had the insight to innovate a new idea, process, information or product. Inventors may be internal TUT Staff or external non TUT employed individuals or groups of individuals.



2.8 “learning” means the acquisition of knowledge, understanding, skills, values and 

attitudes, competence or experience. Learning may be credit bearing or non-credit bearing (NQF Act, 2009:3). All short credit bearing and non-credit bearing learning, form part of this policy;

 

    2.9 “part qualification” means an assessed unit of learning that is registered as part 

		 of a qualification or learning programme;



    2.10 “short learning programmes” means all short programmes, whether 

	credits are awarded or not, and is inclusive of skills programmes, credit-bearing short 

	courses and non-credit bearing short courses. This term encompasses all 

	programmes considered to be short. SLPs include the following;



2.10.1 “credit bearing short learning programme” means a type of short learning programme for which credits, in relation to the course’s contribution to a unit standard, part qualification and qualification are awarded. According to South African Qualifications Authority (SAQA), credit bearing SLPs must contain less than 120 credits (SAQA, Criteria and guidelines for short courses, 2004: 16). Please see rule 3.2 below for specific application to Tshwane University of Technology. Certificates of competence are issued on completion;



2.10.2 “non- credit bearing short learning programme” means a type of short learning      programme, for which no credits are awarded in relation to unit standards or part qualifications (SAQA, Criteria and guidelines for short courses, 2004: 15). Non-credit bearing SLPs include seminars, workshops, conferences and all similar initiatives which involve non-credit bearing learning. Depending on the purpose and whether learners are eligible for assessment, certificates of competence or certificates of attendance will be issued to attendees on completion. Certificates of attendance are issued where no assessments take place. Certificates of competence are issued if learners are assessed.



2.10.3 “dual purpose short learning programme” means an SLP that can be undertaken for the purpose of achieving credits towards part qualifications, unit standards and qualifications or for personal enrichment, depending on whether the learner requires formal assessment and/or is eligible for formal assessment ((SAQA, Criteria and guidelines for short courses, 2004: 21-22). Certificates of competence will be issued if learners are assessed. Certificates of attendance will be issued where no assessment is done;



  2.11	“Tshwane University of Technology (TUT)” means the legally recognised higher education institution, including all its campuses;



  2.12 “TUT Continuing Education (Pty) Limited” means the university’s SLP 

          management company whose registration and establishment was approved by the 

          TUT Council on 29 September 2009; and

  

  2.12 “University” means the Tshwane University of Technology, as duly constituted in 

	terms of the Higher Education Act, 1997 (Act No. 101 of 1997). 



3. RULES



3.1	All SLPs are covered by this policy, whether they are offered to staff and students of TUT, or to external parties.  Credit-bearing, non credit bearing and dual short learning programmes intended for internal staff capacity building and other purposes and which are not revenue generating (no fees are paid nor are sponsorships involved), form part of this policy. 



3.2	A credit-bearing short learning programme contributing to a formal TUT qualification offered on NQF Level 5 and higher, shall contain no more than 20 credits (exceptions can be approved by Senate on motivation). It may cover one or more outcomes of a qualification at a particular level and forms a logical, integrated structure that is subject to the same teaching, learning and assessment norms of state-subsidised formal programmes at TUT. Access to credit-bearing SLPs has to support recognition of prior learning by adhering to the minimum admission requirements of formal programmes to which they are linked.  



3.3	An application for an SLP approval is accompanied by a business plan which clearly indicates the infrastructure and staff implications for offering the programme, the remuneration of the staff involved and department/entity and student performance if SLP is linked to a mainstream programme and full-time staff members are involved. 



3.4 	Approved SLPs will be valid for a period of 3 years with the provision that the learning        outcomes of the SLP do not change more than 50 % during that time. SLPs aligned towards TUT PQM will further consider the registration expiry of those programmes. After the said 3 years, expired SLPs will have to be re-approved following the normal approval process. 

	

3.5	Where full-time staff members are involved, short learning programmes may only be designed and offered on approval and in consultation with TUT-CE, the Dean and relevant department/entity stakeholders after it was determined that the following criteria were met:

a) Curricula shall be relevant to the region, vision and mission of TUT.

b) Internal quality shall be in compliance with DHET, SAQA, CHE, and TUT guidelines.

c) Lecturers’ workload and performance regarding teaching; research and community service shall be according to the set standards.

d) Qualification of lecturers and external professional specialists shall be according to the guidelines for the appointment and promotion of academic staff and academic development support staff.

e) Success rate of the relevant TUT entity shall meet the minimum benchmark of the institution.

f) Staff development activities shall be adhered to as agreed upon in the personal development plans (PDPs).

g) Community service involvement shall be according to the university policy on Community Engagement.



 Where external professional specialists are contracted criteria a, b, and d shall still be applicable.



3.6   Where SLPs are facilitated by non-academic, external professional specialist or academic development support staff, the key performance areas as contracted in the performance agreement or individual contract of employment shall determine the criteria.



3.7      If a specific department/entity does not perform according to the standards, it might lose the status to deliver any SLPs.



3.8	TUT-CE shall render the following services:



· serving as first point of entrance for clients;

· developing, implementing, monitoring, evaluating and continuous reviewing of the policy and procedures for the offering of the short learning programmes;

· administration of the SLPs;

· developing and maintaining a central database of all SLPs;

· marketing of  SLPs in partnership where appropriate, with the relevant TUT departments and/or Entities;

· managing registration and certification processes;

· ensuring that all internal units involved in SLPs such as Directorate of Curriculum Development and Support  (CDS) and Directorate of Quality Promotion (DQP) have approved the offering of the programme;

· ensuring adherence to TUT student contact standards; and

· continuously monitoring, auditing and evaluating all SLP-related matters.



3.9   	The Directorate of Curriculum Development and Support (CDS) shall be involved in the facilitation of curriculum development processes of SLPs with regard to planning, designing, implementing, monitoring, reviewing, evaluation and training. CDS will approve and signoff curricula once the required documentation has been received. 



3.10	TUT-CE shall ensure that the SLP has been quality assured by the Directorate of Quality Promotion (DQP) before the course is offered. 



3.11 The Executive Dean of the faculty must approve all SLPs. For all SLPs originating from directorates/departments/entities, which affect the workload of academics, the Dean shall consult the Faculty Board/EXCO.



3.12 Where SLPs culminate into the awarding of credit-bearing competence based certificates, the Executive Dean or the relevant DVC/Executive Director/Director in a non-academic environment, shall recommend the approval of the offering to the Academic Committee/Exco for recommendation. The Senate or Senex shall approve.



3.13 Where SLPs culminate into the awarding of non-credit bearing certificates, the Executive Dean or the relevant Deputy Vice Chancellor (DVC)/ Executive Director/Director in a non-academic environment shall approve the offering of the programme. Senate approval is not necessary for non-credit bearing SLPs. Senate notification shall be done. 



3.14 On successful completion of an assessment based SLP, a certificate of competence of the Tshwane University of Technology, will be issued. Tshwane University of Technology certificates of attendance shall be issued to attendees of SLPs where no assessments take place.  



3.15 SLPs shall be financially self-sustainable. 



a. A short learning programme is only considered for presentation if a business plan and detailed F90 or financial equivalent (Application for Registration of SLP) is completed, submitted to TUT-CE, processed and approved as required. If the requirements are not met, it will be blocked.



b. (1) SLPs originating from departments/entities/directorates. 



In order to ensure a financially sustainable business model, the following revenue sharing formula on gross income (less all statutory deductions such as VAT and trade discounts) shall be applicable at each offering;

· University infrastructure

· 10% - TUT 

· 3% - Faculty 

· 3% - to cover the following environments: Curriculum Development Support, Directorate of Quality Promotion, and the Registrar’s Office.

· 4% - relevant academic department and or entity



· Direct facilitation costs

· 35% - professional specialist remuneration

· 5% - administration costs 



· SLP running costs

· 15% - operating expenses

· 5% - variable costs



· Return on investment and financial sustainability 

· 10% - TUT-CE

· 10% - initiator/initiating team



In the case that a Faculty has a specific strategy and/or special infrastructure requirements with respect to the sharing of revenue, the above guideline maybe exceptionally amended from time to time, subject to motivation by the relevant Executive Dean of such Faculty, and with approval of the DVC – Teaching, Learning and Technology (TLT) and TUT-CE.



b. (2) SLPs originating from TUT-CE



A revenue sharing formula on gross income (less all statutory deductions such as VAT and trade discounts) shall be applicable in a manner that will ensure financial sustainability of TUT-CE.



Largely based on the percentages above, and also on a project-by-project basis, the revenue formula shall be determined from time to time by the TUT-CE Board of Directors.



c. Bridging capital, where necessary, shall be committed by the Executive Dean of the relevant faculty on a template request and shall be transferred from department/entity funds to the registered SLP cost entity.



d. The payment of professional specialists of SLPs shall be determined on an hourly basis and be dependent on variables such as the degree of specialisation and expertise required; number of contact hours; complexity and target market of SLP, SLP industry benchmarks (such as professional fees controls or guidelines), duration of the programme and the number of students to cost ratio for the presentation of the programme. 



e. All expenditure items on SLPs shall be in line with permissible amounts stipulated in this policy. Any requests to increase permissible amounts shall be motivated on a template and approved by TUT-CE.



f. Any deviation from the approved F90 or financial equivalent during the presentation period of the SLP shall be approved by TUT-CE on motivation.



g. TUT-CE shall manage all the financial records of SLPs, including but not limited to F90, F91 and any other financial equivalents as developed from time to time.

   

h. Certificates shall be printed by the Registrar’s environment on request by TUT-CE.



i. SLPs, in partnership with external collaborators, shall be guided by an approved business plan in which the role of each partner is clearly indicated. A formal contract shall be approved by TUT-CE.



3.16	An SLP shall be registered through TUT-CE before it may be presented to students.  



3.17	 All SLP registration forms shall be submitted to TUT-CE. TUT-CE shall manage, control and finalise registration prior to commencement of an SLP.



3.18	Certificates shall be awarded for the achievement of the outcomes of SLPs.  No certificate shall be issued to a student unless his/her account has been paid in full and such proof has been provided to TUT-CE.



3.19	If a duplicate certificate is requested, TUT-CE shall be provided with an affidavit, which explains the whereabouts of the original certificate and/or the reason why a duplicate certificate is requested, from the party concerned before such certificate can be issued.  When a duplicate certificate is issued, the word “DUPLICATE” must appear on the certificate. A fee for the issuing of a duplicate certificate shall be charged according to the official tariff list. 



3.20	Status of programme attendees



3.20.1	Attendees of SLPs shall not form part of the officially registered student body of the Tshwane University of Technology.  They cannot claim the right to participate in student activities, such as student council elections.



3.20.2 Students who have attended or successfully completed an SLP at TUT shall not have unconditional admission to any state-subsidised formal programme of the Tshwane University of Technology. They have to apply for recognition of prior learning (RPL) to determine their status, through the formal RPL processes which are subject to the university policy on RPL.



3.20.3	All SLP attendees shall sign an undertaking that they would adhere to the conditions under which they were admitted to the SLP as well as to the code of conduct and the disciplinary code of TUT.  



3.21	An SLP may be presented at the learning sites of the Tshwane University of Technology, if such a presentation is not going to have a negative impact on the presentation of any state-subsidised formal programmes.  Any other suitable venue may be used, on condition that the venue would reflect the standards, mission and the image of the Tshwane University of Technology.



3.22	An SLP may be presented: 

(a) in its entirety, either by department/entities, faculties or divisions; or

(b) in cooperation with any other instructional body or bodies or instructor or 

     instructors; or 

(c) on the basis of a contract by any other instructional body or bodies or instructor or 

Instructors as approved by TUT-CE, subject to TUT’s Intellectual Property (IP) Policy (see clause 3.27 below).



3.23	No approval for the presentation of any such SLP on a contract basis (as in (c) above) shall be given, unless the following aspects are expressly included in the contract:

(i)	That the standards for presenting the lectures, the infrastructure of the instructional body or instructor or instructors (including lecturer or lecturers), the method of instruction, and the assessment methods (where appropriate) strictly adhere to the directives of the Tshwane University of Technology.

(ii)	That the names and/or emblem of the Tshwane University of Technology, TUT-CE and relevant partners where partnerships agreements have been approved shall be used on any material, whether study material, advertising boards or leaflets, registration material, examination papers, class rosters, test papers, or letters, only on receipt of the written pre-approval of the Tshwane University of Technology, and in accordance with the corporate identity policy of the Tshwane University of Technology.

(iii)	That no guarantee shall be given to programme attendees, who have completed an SLP, that they would be admitted to any state-subsidised formal programme of the Tshwane University of Technology.

(iv)	That no advertising for the presentation of any SLP by any instructional body or bodies or instructor or instructors shall be allowed to begin before the agreement or contract is final and has been signed by all parties.



3.24	Use of the facilities of the Tshwane University of Technology 



3.24.1	TUT-CE shall manage SLPs utilising the University’s infrastructure (fixed and non-fixed). Where required, TUT-CE may share lecture facilities with department/entities and schools that are strategically placed. 



3.24.2	Persons who enrol for SLPs at the Tshwane University of Technology may not use the facilities of the Tshwane University of Technology, such as the library, residences, sport fields, transport services, etc., unless permission has been granted beforehand by the Deputy Vice-Chancellor concerned.



3.24.3	If any facilities other than stated in the business plan are used, a predetermined fee per programme attendee shall be paid by the programme concerned.



3.25	Identification of programme attendees



For the sake of proper identification, when using the facilities of the Tshwane University of Technology, the programme attendees of SLPs shall carry identification cards that are clearly distinguishable from the ordinary Tshwane University of Technology student cards. The cards shall be funded from the programme income, if they are required or necessary.



3.26	Code of conduct and discipline



3.26.1	All programme attendees shall be subject to the assessment rules and regulations of the Tshwane University of Technology.  It is therefore, necessary that they adhere to the code of conduct and that disciplinary action shall be taken should they transgress the code of conduct.  



3.26.2	When disciplinary actions are taken against a programme attendee, the disciplinary committee shall comprise of the following: representatives: TUT-CE, Faculty, TUT Disciplinary Committee, Course Coordinator (if the case involves an SLP attendee), TUT’s Directorate of Human Resources (if the case involves a TUT Lecturer), Unions as required. 



3.27 Intellectual Property (IP) Management



TUT-CE shall manage Intellectual property rights utilising the university’s Intellectual Property policy framework. The inventor of any IP item will be allowed to utilise such IP in the course of employment elsewhere for academic and publication purposes. TUT-CE will also utilise IP items for the provision of SLPs. No Lecturer/Professional Specialist may utilise IP items, other than for the company’s SLPs, if they are not the inventors of such IP. 































PROCEDURES



4.1	Registration of SLPs



Diagram for procedures (click here for an electronic copy)





4.2	Registration of programme attendees for SLPs 



4.2.1	Programme attendees register individually using a formal registration form at TUT-CE.



4.2.2 A financial account shall be created on TUT-CE financial systems for all the attendees, which will show the SLP-related costs.



4.2.3 All monies related to SLPs shall be paid into a TUT-CE bank account.  



4.2.4	Before certificates are issued, the programme coordinator furnishes TUT-CE with a full list of names and marks (in the case of assessment based SLPs) of all the programme attendees. 



4.2.5	Certification shall be done within the Registrar’s environment.



4.3	Remuneration



4.3.1	 The remuneration for outside persons shall be determined according to the written agreement between the parties concerned, in compliance with clause 3.15 above as captured on the Business Plan and F90 or financial equivalent. The subject specialist shall only be paid once the SLP has been approved.



4.3.2	The remuneration for the staff members of the Tshwane University of Technology is subject to clause 3.15 above as captured on the Business Plan and F90 or financial equivalent.



4.4	Financial administration



4.4.1	TUT-CE is liable for financial control over the budget, income, expenditure, bad debt collection and final settlement. 



4.4.2	All direct costs of the SLP are set off against the programme income.  Direct costs include all expenses and costs incurred to facilitate the programme or to render the service, for example, lecturer remuneration; renting of facilities; costs related to the development and production of the certificates; and salaries of administrative staff as stipulated in the Business Plan.







4.5      General



The Chairman and the Board of TUT-CE shall reserve the right to suspend the presentation of an SLP if the income received is used inappropriately or indiscreetly.

 



5 DOCUMENTS

	This policy should be read in conjunction with the following South African acts, policies, regulations and other documents.



5.1	The NQF Act and amendments 

5.2		Higher Education Act and amendments

5.3	SAQA criteria and guidelines for short courses

5.4	SAQA, CHE, TUT policies, regulations and criteria pertaining to programme/qualification accreditation, curriculum development, assessment, certification, and other NQF learning-related matters, IP and Copyright. 

5.5	KPMG Internal Audit 

5.6	CHE audits (TUT) and CHE audit criteria and manuals

5.7	Companies Act (Depreciation rates Schedule XIV)

5.8	Generally Accepted Accounting Practice (GAAP) South Africa
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This policy, its rules, guidelines and procedures replace all previous policies and/or circulars on Electronic Resource Centres (ERC’s) and Internet Centres (I-Centres).

1. POLICY STATEMENT


It is the policy of the Tshwane University of Technology to provide registered students with access to computer facilities and the Internet at a pre-determined annual payable ERC levy.


2. DEFINITIONS

2.1
In this document, unless otherwise indicated –


ERC’s and I-Centres refer to computer laboratories established to provide students with access to computer facilities and the Internet.  The facilities are located in libraries on the various campuses and in student residences.  


2.2
PURPOSE OF THE ERC’s/I-CENTRES


The purpose of the ERC’s/I-Centres is to provide the students of TUT with access to computer facilities and the Internet, to assist in computer and information literacy.  The facilities provide for the following:


· Word processing functionality (projects, assignments, curriculum vitae, etc.)   


· Access to electronic information resources


· Opportunity to search for and filter information  (information literacy)


· Opportunity to use e-assessment tools 


· Opportunity to use the Learning Management Systems; e.g. Blackboard


· Access to electronic mail for both educational and personal purposes


· Electronic communication with fellow students, lecturers and other academic experts.

3. RULES

3.1 A pre-determined levy (determined annually) shall be charged to all registered students, for the development, management and maintenance of the centres.


3.2 The levy is payable annually, at registration, by all students except experiential learning and distance education; i.e. non-contact students.


3.3    All students must use their login credentials to authenticate their identity when accessing TUT resources and services to which they have been granted access.


3.4 Students must not share their login credentials.


3.5 A time restriction of three (3) hours per day, per student, will apply with respect to using the computers in the centres, to afford everybody an opportunity.  More time is allowed, should there be no demand; e.g. during recess.


3.6 It is expected of students to use the service responsibly, ethically and lawfully.  Computer resources should not be wasted or monopolised to the exclusion of others. Conduct in ERC’s/I-Centres is also subject to rules as displayed in the centres.

3.7  The utilisation of the facilities to deliberately create, store or forward mass e-mail messages, chain letters, computer viruses, illegal copies of material protected by copyright is not allowed.


3.8 The creation, storage or forwarding of messages containing discriminatory, intimidating, intolerant remarks based on race, religion, gender, age, sexual orientation, disability, belief, political opinion, culture, language or birth, pornography, explicit nudity, gross depictions and religious content is not allowed.

3.9 Students using the centres are at all times subject to the policies, rules and regulations of TUT. Disciplinary action may be taken against those who contravene them.


3.10 The provision of access to official, prescribed academic information and functionality shall be regarded as priority. This includes, but is not limited to  Learning Management Systems, e-assessment software, VTC training programmes, library information systems, online catalogues, the official TUT website and other official academic resources.


3.11  No gaming will be allowed before 18:00 in either of the facilities, except in the case where the games are prescribed by an academic programme and/or in aid of computer literacy, according to the ERC’s Manager. 

3.12 Students are entitled to request assistance from the technical and other support staff working in the centres at no additional cost.  


3.13 Services and consumables such as printing, copying, CD writing, etc. are provided at an additional cost, in accordance with the current tariff list. 

3.14 The ERC’s Steering Committee, consisting of the following members, is mandated with the strategic management of the ERC’s/I-Centres; e.g. determination, revision, utilisation  of levies including staffing: 


· Deputy Vice-Chancellor responsible for the Library and Information Services


· Heads of  Library 


· Director: Library and Information Services


· Director: ICT Services


· Deputy Director: ICT Services Support


· Representative of the Central Student Services Council


· ERC’s Manager


· Administrative Assistant: ERC’s Manager’s Office: Secretary.


3.15 The ERC’s Manager, under the guidance of the Steering Committee, is responsible for the operational management of the centres, with the operational reporting line to the Director: Library and Information Services. 


3.16 The operational budget of the centres may not exceed the funds acquired through paid levies.  


3.17 ICT Services shall provide the Internet access within TUT policy.


3.18 Effective, efficient and equitable support and the overall processes for students’ access to the services of the centres shall be based on TUT quality standards.

3.19  Operating hours of ERC’s are limited to the specific campus library hours. 


4. DOCUMENTS


This policy should be read in conjunction with all other TUT policies governing general conduct and the use of Information and Communication Technology, such as:


4.1 The Electronic Communication Policy


4.2 The Replacement  of Computer Equipment Policy


4.3 Policy on Information Security


4.4 Policy on Duplication of Copyrighted Works


5. Procedures
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