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Executive Summary

Preface by Principal and Vice-Chancellor 

List of Acronyms

1. Introduction 

1.1. Audit Context
The institutional audit conducted at TUT occurred within the first two years of its establishment
. The HEQC request to conduct the institutional audit at TUT in April 2007 so soon post-merger was welcomed as it provided the university with an opportunity to ascertain baseline information about the workings of its merging components in its attempts to chart a new way for a new institution. 

Given the merger and its relatively short existence as TUT, it was believed that the self-assessment would have afforded the staff a clearer insight into how things worked; the importance of their role and contribution; and an opportunity to make an input into resolving recurring frustrations. In addition, it was expected that this process would make more explicit and more widely known the pockets of best practice already evident in the new institution.
  

Furthermore, the merger brought about a new institutional type, Viz. University of Technology. Although the government gazette declared that the new institution would be offering technikon type programmes the tacit understanding was these new institutional types would define for themselves the concept “University of Technology” and its implications for organisational and programme design. The institutional audit then provided an opportunity to conduct the baseline assessment of existing practices in order to determine the developmental trajectory. 

Notwithstanding these objectives, the audit preparations and the self-assessment occurred during a period of significant organisational restructuring. The restructuring cut across virtually all levels of governance, management and organisational forms and impacted on nearly all operational functions at the university.
  

The magnitude of the restructuring is evident in the creation of a new council
, the appointment of a new Vice-Chancellor, four deputy Vice-Chancellors and seven Deans. The interim eleven faculties were consolidated into seven new faculties and a single site faculty location model was proposed. 
More critically however, is that this process began in 2004 and continued through 2005 and 2006.  The changes impacted on the process and outcome of the self-assessment as senior staff left midstream whilst those newly appointed had to deal with priorities relating to their portfolios.  While the intention had been to use the audit and self-assessment to inform the planning and subsequent establishment of the new institution, competing interests and priorities inevitably impacted on the primacy of the quality agenda. The institution found that in this formative phase it had to deal with a number of parallel processes and each required necessary and often immediate attention.   

It was also found that conducting the self-assessment in an organisational restructuring context brought with it a range of militating factors
. It was assumed (incorrectly) that the self-assessment would be carried out by disinterested parties driven by organisational development motives with the aim of ensuring quality in the institution.  However, given the uncertainties around posts, appointments, consolidation of departments and directorates, relocation and other merger related insecurities, the richness of quality self-assessment may have been compromised.

The institutional context then has been influenced and impacted upon by inherited and interim institutional features as well as by a desired future state. All three of these states are evident at the institution in these formative years of its existence. The attempts to create the future are impacted upon by the remnants of the past. To this end, the senior management has declared 2007 to be the year of strategic planning as degree of stability would have been achieved, the final organisational structures established, and posts across most level filled.
 

Thus the inherited, interim and future states will the dominant contextual themes throughout the self-assessment report and indeed characterise TUT during 2004-2007 period. 

1.2. Self-Assessment at TUT
In acceding to the HEQC’s request to conduct the institutional so early in its developmental stage TUT intended to appropriate the self-assessment for its own ends to form a reasonably objective overview of the institution. In the period of change with significant turnover of experienced and senior staff, it stood to reason that affair amount of institutional memory would be lost. Therefore it was important to record existing practice which would then be used to inform and guide future practices. The university would then have a factual basis to sharpen its systems and processes to provide a value added service to our students and other stakeholders.

The self-assessment was conducted in an honest, open, transparent and inclusive manner
. The university did not want the self-assessment to be a mechanical compliance exercise rather an opportunity for organizational learning via the authentic involvement of our key stakeholders to enhance our capacity to conduct our core academic function in an optimal manner

TUT’s view is that the subsequent portfolio would be an authentic document and a true reflection of the self-assessment as it would have highlighted strengths and uncovered weaknesses. The temptation to put a spin on, gloss over, or indulge in word-smithing would be avoided at all costs.

To give expression to the authenticity of the self-assessment the entire process was championed by the Vice-Chancellor and Principal who chaired the Central Audit Planning Committee (CAPC)
. This committee coordinated the audit preparations and provided an oversight function. The CAPC membership included Deans, Directors of campuses, academic and students. In addition presentations were made to the council
 as well as the senate
 on the audit process as well as the intended outcomes.

To conduct the self assessment, six (6) working groups, comprising of Deans, Campus Directors, academic staff, administrative staff and students were established
. Their brief was to assess relevant areas using the self-assessment model developed at TUT
. The model provided a means by which to examine various aspects of the university using a multi-dimensional approach. 

This approach required working groups to provide a description, analysis and quality improvement plan for their respective areas. Furthermore, they were required to examine the inherited, interim and the future or desired states of each area. It was important to this given the early developmental state of the university.

The six working groups examined the following areas respectively: Working Group 1: Vision, Mission and Strategic Goals; Working Group 2: Teaching and Learning and Academic Support; Working Group 3: Programme Development, Management and Review; Working Group 4: Short Courses and Certification; Working Group 5: Assessment, Moderation and RPL; Working Group 6: Research, Innovation and Partnerships.

The reports were sent to the Directorate of Quality Promotion who reviewed the submissions and advised on improvements
. Two workshops were subsequently held to revise the submissions and ensure consistency in reporting
. Once the reports were completed it was circulated to the university comment for comment.

The self-assessment was somewhat compromised by the movement of senior staff and the subsequent loss of institutional memory, institutional restructuring and reorganization and reticence by staff, fearing perceived negative consequences, to engage in thorough, objective analyses.

1.3. Structure of the Report
The report presents a broad overview of the university and its context. In particular attention is paid to the merging context, its current profile, strategic framework, governance and management as well as quality management.

The first part of the second half of the report focuses on teaching and learning which incorporates programme related criteria, student assessment, academic development, and certification. The second part focuses on research.
In order to provide a comprehensive overview, each subsection addresses the merger context, planning and policy development, framework and mechanism, analysis of quality arrangements and quality improvements relevant to that area.  Within the narrative, vignettes of good practice are included in text boxes as indicators of success and evidence of effectiveness. 

The four open ended questions
 have been addressed by each of the faculties as it is in the faculty and programmes that give meaning and expression to them
. Faculty submissions were then incorporated into the various subsections to provide tangible evidence of promoting the themes raised by the open ended questions and are included as appendixes.

2. Tshwane University of Technology 

The Tshwane University of Technology (TUT) was established on 1 January 2004 through the merger between Technikon Northern Gauteng, Technikon Pretoria and Technikon North West.

2.1. Merging Perspective

The National Working Group’s (NWG) report
 stated that the close proximity and overlap of academic programmes necessitated the merger between the three erstwhile Technikons. The report further indicated that such a merger would form the platform for more effective planning, which in turn would lead to rationalisation, economies of scale and the development of more needs-oriented programmes for the region. 

The Memorandum of Understanding (MOU)
 signed by the Vice Chancellor of each institution undertook  to establish a single higher education institution and agreed to:

· RESTRUCTURE AND TRANSFORM programmes of the new institution to respond better to the human resource, economic and development needs of the Republic; 

· REDRESS past discrimination and ensure representivity and equal access; 

· PROVIDE optimum opportunities for learning and the creation of knowledge; 

· PROMOTE the values that underlie an open and democratic society based on human dignity, equality and freedom; 

· RESPECT freedom of religion, belief and opinion; 

· RESPECT and encourage democracy, academic freedom, freedom of speech and expression, creativity, scholarship and research; 

· PURSUE excellence, promote the full realisation of the potential of every student and employee, tolerance of ideas and appreciation of diversity; 

· RESPOND to the needs of the Republic and of the communities served by the institutions; and CONTRIBUTE to the advancement of all forms of knowledge and scholarship, in keeping with international standards of academic quality. 

The following specific outcomes were then used as guideline to reconfigure the newly merged institution. 

· Differentiating the new institution uniquely through its vision and mission, while enhancing diversity in an institutional scope within the higher education sector.

· Forging a unique identity and a culture of excellence, quality and compassion for the institution.

· Establishing a high-quality, motivated workforce for the new institution, while promoting employee equity and building administrative, academic and management capacity through continued employee development programmes

· Establishing a new leading brand in Southern African higher education by building on the strengths of the current institutions

· Producing graduates with skills and competencies relevant to the Tshwane Metropolitan, the Southern African marketplace and the socio-economic development of the country by developing a suitable programme and qualification mix and ensuring world-class standards of teaching, learning and research and development.

· Serving the community through an active involvement in uplifting and empowering people. 

· Ensuring increased and equitable access to higher education.

· Promoting employee and student equity.

· Striving for the enhanced throughput of students, without sacrificing quality in the process.

· Consolidating academic programmes and support services where duplication exists, while adding new programmes and services in response to developing needs.

· Ensuring the continuation of teaching and learning, research and development, and community involvement, without interruption, during the merger process.

· Honouring all existing external commitments, consolidating agreements over time, and developing vibrant relationships for the new institution.

· Ensuring cost efficiency and the financial sustainability of the new institution through good governance and the application of sound business principles.

· Dealing with employee affairs with sensitivity, bearing in mind labour legislation.
2.1.1. Merging Context
The following committees and structures, with specific terms of reference, were established in 2003 to manage the merger in a transparent and consultative manner: Interim Council (not discussed as it is prescribed in the Act), Interim Transitional Committee (ITC) (G6), Joint Merger Team (JMT), Institutional Merger Teams (IMT), Joint Specialised Teams (JST), sub working groups as identified by each JST.  The Structure for Merger teams and Process
 document provided guidelines governing the workings of these committees and structures.

A Merger Plan
 stipulated specific activities that had to be implemented during the Pre-, Interim and Post merger phases. A Flow Chart
 and project plan
 were approved to guide the interrelated processes. In developing the Merger Plan the DOE’s Merger Guidelines was used as the point of departure.

The planned merger phases were: 


The Pre-Merger Phase (up to 31 December 2003)


The nomination and appointment of the Interim Council, and the name and official address of the new institution had been finalized.


The Interim Phase (1 January 2004 to 1 July 2004)


The Interim Council and an interim management structure to effectively manage the new institution in the transitional period leading to the appointment of the new Council for the institution.


The Post-Merger Phase (1 July 2004) 

This phase only commenced in August 2004 when the new Council was inaugurated.  The appointment of permanent senior management and the full integration of programmes and units, which were envisaged to take up to 3 to 4 years, took only place during 2006 (and continued at the time of writing this portfolio)
2.1.2. Inherited, Interim and Future States
The inherited state of TUT, as described in chapter one of the IOP
, indicates eleven (11) faculties, ninety nine (99) departments offering a total of eight hundred and twelve (812) national diploma and degree courses, across six (6) teaching and learning sites. A significant number of programmes were duplicated across these learning sites. 

The total student headcount during 2004 was sixty three thousand, eight hundred and sixty four (63 864) of which twelve thousand nine hundred and thirty one (12 931) were distance learning students. 

Students enrolled in the Science, Engineering and Technology (SET) fields of study represented thirty nine percent (39%) of the total contact student full time equivalent (FTE) enrolled and thirty three percent (33%) of the total headcount. The success rate for 2004 was sixty six percent (66%), a decline from sixty eight (68%) in 2003. 

This phase was characterised by an intensive integration process on academic programme level and within the support services. However, at the time of compiling the audit portfolio, the duplication of academic programmes and services still continues and full integration not yet achieved. 

In this period the fifteen (15) faculties were rationalised to eleven (11). The restructured faculties submitted business plans for 2005 -2007 to the AIPC for approval
. Support environments also developed and submitted business plans for approval to the AIC
.  

Institutional processes focused largely on strategy, planning and policy development.  The IOP was compiled from the various approved strategies, the consolidated PQM, enrolment planning strategy as well as an envisaged future state. 

The interim phase was began with the appointment of the new Vice Chancellor in September 2005 (and not by the establishment of the new Council as indicated in the Merger Plan), and subsequent development of the Scenario B as portrayed in the IOP (Chapter 5). 

The institutional approval of the IOP led to the implementation of the new approved structure in January 2005 and subsequent appointments of the new management team. The eleven (11) faculties were further consolidated to seven (7). A fair amount of duplication is still evident at departmental and programme levels and full integration not yet achieved at this stage.   

Academic programmes range across economic and management studies, humanities, arts, natural and health sciences, engineering, and technology.  The consolidated seven faculties offer a total of four hundred and ten (410) active national diploma and degree qualifications. Thirteen percent (13%) offer programmes up to Doctorate level.
 TUT offers one hundred and twenty two (122) approved national diplomas, one hundred and seventeen (117) B. Tech degrees, eighty three (83) M. Tech degrees, and three (3) Honours degrees.
  

The Academic Topography of programme distribution currently (2006) reflects the pre-merger and inherited phases.  However a relocation proposal has been presented to the Minister of Education in the IOP as a Scenario B, the preferred Scenario (IOP, Chapter 5).  

The initial relocation of faculties will start in 2007 and detailed planning for the relocation and consolidation of programmes will take place during 2007.
  The planning of a comprehensive relocation process will commence during 2007.

A review of the site offering of all academic programmes has been done through a selective quality audit (see Review process of the Quality management) which will inform the relocation process. These audit review process will be used to determine the quality aspects for the relocation and consolidation process (development plans)

This interim phase was allocated to policy implementation and monitoring. The restructuring process will reach full implementation in 2007. However, during a planning session held on 17 and 18 July 2006, it was decided to use 2007 to revisit the vision, mission, strategic goals and objectives as well as the strategic planning for the next five years (see 31 above).

During this period various institutional interventions have been identified to underpin the institutional development at TUT.
 These include, inter alia, restructuring through a newly developed organizational structure, implementation of a management model for the distant and urban learning sites, establishment of “new” structures, consolidation of faculties and academic departments, expanded developmental periphery, alignment of distant learning sites to NIHE and PGDS of Mpumalanga, financial modelling, planning and costing, and the turnaround strategy

Academic planning processes and priorities will be addressed by TL and T strategy implementation, outcomes of the institutional quality audit, faculty business planning, and strategies to increase research and teaching outputs.

The future context of TUT sees the university primarily as a professional, career-orientated higher education institution where the PQM focuses on undergraduate curriculum offering largely national diplomas and B. Tech degrees, using outcomes-based education and training  to inform its teaching and learning philosophy . 

A small percentage of offerings will lead to doctoral qualifications as TUT will offer post graduate programmes in selected and strategic areas
. Educational programmes will incorporate flexible teaching and learning strategies and methodologies and utilise various educational technologies in a multi-mode programme delivery system to optimise learner opportunities and success and to accommodate the diversity of learners.
 

TUT also distinguish itself through research and innovation activities where Research and Innovation (R&I) is understood to be creative investigations, conducted systematically, that contribute to new knowledge and increase scientific and technological knowledge, with the emphasis on utilising existing and new knowledge in devising applications and solving problems.
 TUT’s mandate in technological innovation is to assist with the process of technological innovation, technology transfer and the commercialisation of technology that is underpinned by the activities of education and training (particularly in technological fields).

Leadership in the application of technology and Leading through the utilisation of technology is identified as a strategic feature for TUT as a University of Technology.

Community engagements are structured to be responsive to regional, national and international developmental needs; in particular to the needs of surrounding communities and the region. However TUT believes that the promotion and establishment of Strategic and vibrant partnerships with higher education, the Government, industry, and communities at regional, national and international levels as stated in the Mission statement will provide TUT with a platform for development and networking. 

TUT has to position itself in order to become one of the leading higher education institutions in Southern Africa as stated in the Vision (see Communication and Marketing Plan). Simultaneously, TUT has to move towards the concept of a “university of technology”, always keeping in mind its main responsibility, namely developing human resources through the mobilisation of human talent and potential, and training person power to strengthen South Africa’s enterprises, services and infrastructure.

The desired position of TUT is portrayed in chapter two of the IOP and indicates the philosophy of a University of Technology, identifying nine salient features of such an institution. The desired position has to be enabled by a cost effective support and administrative services plan. Library Information Services, Information and Communication Technology, Space and infrastructure, Student support initiatives have been identified as priorities.  The Human Resource management strategy is focused towards Employment Equity, and developing the staff to be competent.

2.2. Current Profile
The Tshwane University of Technology, with a total student complement of approximately fifty seven thousand nine and seventy one (57 971) in 2005 on which eighty five percent (85 %) are contact students, is currently the largest university of technology in South Africa.  Almost ten thousand (10 000) students resides in one of the institution’s twenty (29) residences across the six learning sites. 
2.2.1. University of Technology
TUT defines the features and characteristics of a university of technology in the IOP.
   The role that a university of technology will play in educating and training technologically literate and skilled people is critical to the economic success of the country.  In line with the National System of Innovation, knowledge and technology should be mastered and creatively utilised by a workforce with experience in selecting and developing the technologies and producing the knowledge that is central to the competitiveness and economic growth of the country. 

TUT sees a UOT purpose as:

· Stimulating social development and economic growth   

· Contributing to a modernising economy through R&D, technological innovation, technology transfer, entrepreneurial development, and specialising in the application of knowledge and technology   
· Developing a community of skilled graduates with relevant and specialised knowledge and skills within an applicable profession, as well as an entrepreneurial focus
2.2.2. Sites of Learning

Although TUT is gazetted as a multi-campus configuration consisting of six learning sites in four provinces, namely Gauteng, North West, Limpopo and Mpumalanga, it is in fact, an institution with nine (9) teaching and learning delivery sites.
 A short description on the geographical distribution of the T&L delivery sites are provided and supported by data extracted from the university’s ITS. The full tables are provided in appendix   

Pretoria West 

The Pretoria West Campus is the largest campus nestled against the hills of Pretoria West and is the seat of management. There seven (7) student residences on campus and a further five (5) in Pretoria. This campus is earmarked to house the faculties of Engineering and Management Sciences. Some twenty four thousand (24 000) contact students (FTE 20353) were registered in 2005 in four hundred and seventy seven (477) qualifications on offer at this campus and approximately eleven thousand (11 000) student were enrolled in distance education studies (FTE 5535). 

Arcadia 

Situated in the Pretoria central business district, the Arcadia campus currently accommodates two thousand five hundred and eleven (2511) students registered for one of thirty three (33) qualifications in the faculty of Sciences. 

Arts 

TUT’s Arts Campus is situated on the northern side of central Pretoria. Old school buildings from the Hillview High School era have been refurbished and decorated to create a modern and African style arts campus. In 2006 about one thousand nine hundred and six (1 906) students are registered for one of 43 qualifications in fine and performing arts-related academic programmes. 

Soshanguve 

The Soshanguve South Campus is the second largest TUT learning sites and is situated twenty six kilometres (26) north of Pretoria. It can house approximately ten thousand (10 000) students and is set to become the seat of the faculties of Information and Communication Sciences, and Humanities.

Soshanguve North 

Almost adjacent to the Soshanguve South Campus, the North Campus has been targeted to house certain programmes of the faculty of Humanities as from 2007, especially those relating to teacher education. It is able to accommodate approximately three thousand (3000) students.

Ga-Rankuwa 

Just eight kilometres from Soshanguve, the Ga-Rankuwa learning site of TUT is situated in the North-West province. This learning site is able to contain approximately five thousand five hundred (5 500) students and it is planned that the faculty of Economics and Finance will operate from there as from 2007.

Polokwane 

The Polokwane Distant Campus in Limpopo was inaugurated in 1995. It is able to accommodate approximately one thousand two hundred (1200) students. This delivery site of TUT offers formal university of technology programmes with an occupational emphasis, student development programmes and support services. 

Witbank 

This distant campus is situated in the Nkangala district of Mpumalanga, in the industrial heartland of electricity generation and the mining, manufacturing, technical service and maintenance service sectors.  The rapid economic development and associated skills shortage in the province will probably prove to be the most important driver of growth at this delivery site. Along with its sister learning site in Nelspruit, it will dominate the HE sector in Mpumalanga for the foreseeable future.

Nelspruit 

Established in order to bring higher education to the remote areas of the Mpumalanga lowveld this learning site of TUT is located in Nelspruit, Ehlanzeni district. The establishment of the new Nelspruit learning site with academic, administrative, recreational, sport facilities and an ERC, which was officially inaugurated in July 2003.

A change in profile for the Witbank and Nelspruit learning sites is planned to position the learning site in the new NIHE.  It is proposed that these learning sites will fulfil and support the regional focus of each learning site, which are industry related in the case of Witbank, and services related in the case of Nelspruit. 

2.2.3. Staff Profile

TUT’s total staff complement in 2005 stood at eight thousand and forty seven (8047) staff of which two thousand six hundred and twenty (2629) were permanently appointed and five thousand four hundred and eighteen (5418) temporary appointments. The high number of part-time to permanent staff could be attributed to the restructuring process and consequent moratorium on appointments. The total head count has grown by about twenty three percent (23%) from 2003 to 2005

The staff equity ratios in terms of race indicates that white instructional/research, executive/administrative/managerial and specialist/support professionals stood at seventy one percent (71%) while black staff in the same categories stood at twenty nine percent (29%) representing a ratio of roughly 2:1 in 2005.   In the specialist/support category, the ratio of white to black staff stood at almost 4:1. 

The overall ratio of women to men staff appears to be satisfactory with an almost equal distribution (49.4% to 50.6%). However, in the instructional/research and executive/administrative/ managerial professional categories, women staff represent only forty percent (40%) and twenty five percent (25%) of the total staff complement.
 

The university is cognisant of the staff equity disparities and aims to redress such inequities through its transformation and restructuring strategies. An implementation plan was developed to address the Employment Equity and diversity at TUT such as the Employment Equity and Managing Diversity plans
. However financial restraints and other considerations such as the DOE merger guidelines on restructuring prevent an aggressive redress strategy. 

The staff age profile indicates that nearly sixty five percent (64, 6%) of the permanent staff in 2005 were between the ages thirty (30) and forty nine (49), while a significant twenty two percent (22, 4%) were over 50 years of age. Roughly eight percent (7, 7%) were over the age of 55 years and will be retired over the next 5 years. The age profile indicates that TUT’s staff are reaching their most productive academic years.

Staff turn over at the university has been reasonably stable with over seventy percent (73, 5%) of staff with more that six (6) years of service in 2005. Furthermore, more than fifty percent of the staff had over eleven years of service.
  

The staff qualification profile indicates an upward trend as nearly thirty eight percent (37, 7%) of staff held a technikon type qualification in 2005 compared twenty nine percent (29%) in 2003.
2.2.4. Student Profile

The student profile of the institution reflects eighty three percent (83%) Black, fifteen percent (15%) White and one percent (1%) Indian and Coloured representation respectively. There is roughly equal distribution of male and female students.

Ninety five percent (95%) of students are enrolled in undergraduate programmes with five percent (5%) in post graduate programmes. The full student distribution in terms of race, gender, academic programmes and levels of study are expressed in the 2005 HEMIS submissions.  

2.3. Strategic Framework
The success of TUT will depend on the institutions ability to organize, obtain results and adapt readily to changing circumstances as the world of today is in a period of transition and competition. South Africa in particular, is in an era of transformation. 

The core elements of the strategic framework are informed by
:

 

· International competitiveness   

· The emergence of  new modes of knowledge production (Gibbons 1998) 
· National need 

· Africanisation of teaching and learning 
· Student Potential 
· National higher education trends impacting on TUT 
· Regional relevance 
· Technological innovation and technology transfer 
· Market and industry needs and requirement 
· Target group profile 
· Qualification structure 
2.3.1. Vision and Mission
2.3.1.1. Process to develop institutional mission statement  
The institution was guided towards its newly developed vision and mission, during the pre-merger phase in September 2003
 by key policy statements within the White Paper and the National Plan for Higher Education (NPHE). Its recognition of the shift towards cooperative governance, state and stakeholder accountability ensured the participation of all executive managers of the three previous technikons, and key strategic staff members as well as union representation
.  

Students were not involved at that stage. However this oversight will be addressed during the planning processes in 2007 when the vision and mission statements for the years 2008 – 2012 will be reviewed

Other key imperatives, such as socioeconomic redress, human resource development priorities, and the production, acquisition and application of new knowledge, as well as economic development priorities were the key drivers informing the mission statement. This formulated Mission Statement were submitted to the then JMT and thereafter to the Interim EMC for approval.  

During February 2004 the Corporate Goals and Objectives for 2004/5 – 2009 were formulated through a consultation process of all academic and administrative managers
.  The translation of the strategic framework ultimately informed the basis of all academic and administrative planning for the years 2004 – 2006 in the format of Business Plans
, KPA
 and KPI’s
. These Business Plans of each environment were submitted to the AIC and the AIPC during 2004 and will be revised during 2006 within the new consolidated Faculty structure.  

The submission for the new Business plans of all entities is October 2006. A planning framework has been developed to ensure that the formulated goals and objectives of specific units are linked to the budget process and detailed Human Resource Planning.

2.3.1.2. Criteria and appropriateness of the mission statement
It is TUT’s vision:

“To be the leading higher education institution with an entrepreneurial ethos that promotes knowledge and technology, and provides professional career education of an international standard, which is relevant to the needs and aspirations of Southern Africa’s people”

To be the leading higher education institution it is TUT’s mission
 to: 

· Offer cooperative professional career education programmes at undergraduate and postgraduate levels; 

· Implement an Entrepreneurial approach in its endeavours to: 

· create, apply and transfer knowledge and technology 

· make knowledge useful

· focus on applied research and development

· extend the parameters of technological innovation 

· Strive for international recognition 

· Serve  and empowering society 

· Meet the socio-economic development needs 

· Establish and maintain a strategic partnership network locally and internationally

2.3.2. Institutional Operating Plan
The text of the Institutional Operating Plan (IOP), as prescribed by the DoE, described the nature of the operations of TUT in terms of the primary activities (e.g. academy-related activities, research, and innovation), support activities (e.g. academic support, student services, estates and buildings), management, governance, administration, and infrastructure within a merging institution.  It also provided three possible scenarios on the future of the institution
.

In the main, the IOP outlined the following: 

· Consolidated PQM 

· Student Enrolment Planning Statements for 2006 – 2010

· New and phased out academic programmes that will form part of the PQM

· Development of new policies for TUT (see list of all approved policies), and new procedures

· Development of strategies that will provide a path for the institution to evolve to a   University of Technology (see a summary of all strategies in the IOP, p * - *)

· Development and implementation of a Quality management system

· A Performance Management and development system (PMDS)

· Cultural change and management plan, 

· An Integrated Technology Plan

· Skills development Plan

· Employment Equity and diversity implementation plan

· A restructuring plan (scenario B).

· Integration of all duplicated academic programmes

· Faculty Business Plans and Business Plans for all Support environments

· A new Resource allocation Model 

· Implementation of all levels 1-4 within the new organisational structure, as well as new committee and governance structures

The following Key Priorities have to be finalised by the end of 2006
: 
· Finalize the process of the Heads of departments (Levels 5 – 18)

· Business Plan development per Faculty for the year 2007

· Budget / Financial Management within each Faculty and Directorate

· Turn around strategy

· Transformation

· Student focus

The following institutional priorities have been identified for 2007 
· HEQC Institutional Audit 
· R & I Capacity Building
· Community Engagement Development
· Student Support And Development 
· Throughput Rate 
· Income (New And More) 
2.3.3. Teaching, Learning and Technology Strategy
The motto “We empower people” underpins the Teaching, Learning and Technology (TLT) strategy of Tshwane University of Technology (TUT). It embraces empowerment in terms of knowledge, skills and values of staff, students and the community and also by implication the empowerment of commerce and industries where our students are eventually employed, or where the students create employment through their innovation and entrepreneurial skills. 

TUT supports outcomes-based education (OBE) as an educational approach and as a vehicle for facilitating empowerment. As an innovative leader in the field of technology-enhanced teaching and learning, we empower people by means of integrated partnerships and implement and manage technology to address our needs and the needs of students and the community. Governance and management of the TLT strategy are steered by the Academic Committee and Faculty boards.

The TLT strategy is driven by the following general principles:

· It will be based on the Institutional Operating Plan (IOP) and become an integral component of the Academic Plan. 

· It will operate in the context of the national Higher Education legislative framework.

· Academic programme planning, design, implementation, monitoring and evaluation will be aligned to the Department of Education (DOE), Higher Education Quality Committee (HEQC) and South African Qualifications Authority (SAQA) format and principles.

· The TLT strategy operates within a multi-mode teaching and learning framework.

· The focus of academic programme delivery will be on transfer and production of knowledge, but in particular the application of theory in career-related contexts. 

· Teaching and learning activities will focus on students on student learning rather than the acquisition of mere content. 

· The utilization and integration of technology in teaching and learning processes will be actively encouraged, where appropriate.

· The influence of research and innovation on the quality of teaching, learning and technology will be recognized and encouraged. 

· TUT will be an African university functioning in a local environment but within a global reality. 

· TUT will focus on career-focused education and therefore graduates will have acquired specialist knowledge and skills towards a specific career, and generic intellectual and life skills that equip them for employment, entrepreneurship, citizenship and lifelong learning.

2.4. Governance, Planning and Management
2.4.1. Governance 

While TUT is awaiting the gazetting of its new institutional statutes, it currently uses the Standard Institutional Statutes provided by the DoE for merging institutions as its governance framework.  The committee structures evolved from Academic and Administration Integration and Planning committees to the current senate approved Academic Committee
 and the EMC approved Administrative Support Committee.
 TUT is in a process of formalizing all the permanent committee structures. 

The committee structures that currently operate include:  

· Governance level: 

· Committees of Council such as the FPRC
, EEC
, Audit and EXCO of council

· Faculty boards, Senate and Senate EXCO, Student Service Council, Institutional Forum, 

· Management level 

· Executive management committee (EMC), Academic committee (AC), Administrative support committee (ASC), ICT steering committee, Ethics committee, Central Research and Innovation Committee (CRIC), Finance committee, Central Planning and Audit Committee (CPAC), Employment Equity and Training Committee (EETC), Tender Committee

· Operational level: 

· Campus Management committees (CMC), Exco’s of each environment

2.4.2. Management 

The university is headed by the Vice-Chancellor who is supported by four (4) deputy vice-chancellors responsible for Teaching, Learning and Technology; Research, Innovation and Partnerships; Institutional Planning and Operations; Finance and Business Development; and the Registrar. This group forms the executive management committee (EMC).

The academic management structure consists of seven (7) faculties, headed by executive deans. In cases where the size or complexity of a faculty merits it, associate deans may be appointed to assist the executive dean of a Faculty.  Faculties have academic departments, lead by the head of department and, where needed, assisted by a section head.

At the time of writing, the academic departments were in the process of being consolidated and the heads of department appointed. Consolidating departments from the erstwhile technikons into the newly configured faculties has presented the university with numerous challenges and it expected that once the heads of department have been appointed, much clearer and more accountable administrative and academic leadership will become evident,

A new management model to administer the multi-campus organisational structure was developed through a process of extensive consultation. However, there are variations in the manner in which the urban Tshwane and distant learning sites are managed.  

Executive deans on the Ga-Rankuwa and Soshanguve learning sites will in addition to managing their faculties also assume the role of campus director of those sites. While it is proposed that an administrative coordinator will be appointed to assist in the daily operational functions, the model in question is still under development.

The distant learning sites, Nelspruit, Polokwane, and Witbank are administered by a campus director assisted by operational and administrative staff. The distant learning site management model and the relationship with centralised administrative and operational functions are still under discussion. 

2.4.3. Planning, Resource Allocation and Quality
The first step in resource allocation to individual environments is to link the financial implications of the strategic goals to an applicable resource allocation category
.  The Resource Allocation Model
 (RAM) is used to determine the distribution and expenditure allocations to and from different categories. 

The resource allocation to the different environments is then supported by an annual budgeting cycle that is informed through a Financial Planning Tool
 (FPT). An interactive planning tool has been developed for TUT and is used for financial forecasts and determining annual income and expenditure allocations. 

One of the strengths of RAM model is the way in which funds are distributed. Two sets of methodologies are used. First the model distributes funds to the academic faculties according to the number of Teaching Input Units (TIU) which they have generated and agreed upon benchmarks. 

Secondly the model allocates funds to the support services based on the average Rand value per TIU spent by the support services on salary, operational and capital expenditures over the past two years.  This is not the ideal for the support services and should only form a departure base.  Therefore benchmarks are determined, a gap analysis performed and a migration strategy developed through a scientific exercise.

TIU can therefore be used as a solid base in all the calculations since it will ensure a fair distribution of funds to the different faculties and directorates. The model further identifies different income sources, determines the distributable income for a budget year and enables the institution to set expenditure targets according to national benchmarks. 

These targets have been set to be achieved over time and a user-friendly monitoring system will monitor the progress towards achieving the targets
2.5. Quality Management 
2.5.1. Quality Management Structures and Arrangements 

2.5.1.1. Merging Context

The development of quality arrangements at TUT, like virtually all of the processes and systems was influenced by the complexity of crafting and embedding something new, whilst managing interim arrangements alongside lingering elements of the old. The work of the JST: Total Quality and its recommendations during the pre-merger and merger phases (2004-2006) are particularly instructive in the development of institutional quality arrangements.

In the lead in period prior to the merger (2002-2004), formal quality arrangements as currently conceptualized was not common place in higher education institutions. In addition, given their size, resource base and historical context each of the merging partners had differing approaches to quality, its management and assurance

Guided by the principle of equal merger partners
 it was considered prudent to use a neutral point of departure, rather than impose the structures and approach of one partner on the others, to underpin quality in the merged institution
. Consequently, expectations and requirements of the external policy and regulatory environments as well as the vision and mission of the new institution were used as the primary drivers of the development of quality promotion
. 

The JST: undertook the following to guide the development of quality arrangements at the merged institution
: 

· A scan of the external policy environment to determine what quality assurance arrangements would have to be in place in the new institution.

· The development of a model to guide and facilitate discussions
 

· An audit of the Quality Management Systems (QMS) in each of the institutions. 

· The identification of quality assurance structures necessary at different organisational levels in the new institution

· An audit of all the policies and procedures residing in each of the merging institutions.

· The Identification of and proposals on the minimum functions of a quality unit.

· The development of a quality assurance policy and strategy for the new institution.

Despite the multiple and competing interests, as organizational structures became permanent and strategies began to evolve, conversations regarding quality became more structured.
 The iterative nature of such conversations became standard agenda items for the Academic Committee
, Faculty Boards
 and the Senate
.

In order to further strengthen the quality project at TUT, a conscious decision was taken to link the development of more mature quality systems to external quality capacity development initiatives: The Finnish-SA: Developing Quality Systems in Merging Institutions
 and the HEQC Institutional Audit. The outcomes of both these projects viz. an empirical assessment of inherited and interim quality arrangements in the new institution will be used to align, guide and direct current arrangements to future states.

2.5.1.2. Planning and Policy Development 

The JST: TQ recommendations and subsequent approval by the interim structures culminated in the development Quality Policy, Quality Commitment, Quality Strategy and the retention of the central Quality Directorate that was already in existence
. 

Quality arrangements at TUT are governed by institutionally approved Quality Assurance Policy
. The QA policy stipulates that TUT deliver quality services and products by establishing, maintaining and resourcing appropriate structures and procedures for the execution, monitoring, controlling, auditing and continuous improvement of all education, and training as well as support services and products.

The quality commitment was signed by the then interim Vice-Chancellor and quality strategy was aimed at effecting the two central recommendations of the JST: TQ, namely the adoption of the electronic quality management system and the use of an adapted form of the South African Excellence Model to guide quality reviews. 

In 2004 the Directorate of Quality Promotion trained a significant number of staff on establishing their electronic QMS
. However, this project was met resistance as structures, units, and posts were not finalised. Staff was unwilling to invest time and resources in an activity given the interim state of organisation.
2.5.1.3. Framework and Mechanisms 

The quality project at TUT underpinned by the flowing principles: Quality remains a line function, that is, all environments within the university are responsible and accountable for the quality of their services or products; Quality is managed using the electronic quality management system
, where each environment is expected to record their policies, map their procedures, document their records and report on their efficiencies and effectiveness; Quality is monitored and promoted by a central Quality Promotion Directorates
 that advises, conducts reviews and reports on the state of institutional quality; Senate and Council provide oversight over the state of quality at the institution. 

The institutional QMS that is maintained electronically contains all the policies and procedures that govern and direct the activities of the university
. This website, available on the intranet, is currently being revised, to ensure consistency with the input-process-output and review model of quality management. The QMS will reflect policies, procedures, documents and records under the following heading: Leadership; Policies; Resource Management; Process Management and Documentation. It expected that this project will be rolled out in 2007 following the institutional review and the new strategic planning process
 

The quality model requires individual environments to manage and report on the quality of their processes. The central quality unit conducts campus and programme review currently
. It is envisaged that from 2007/8 reviews of academic support and non-academic environments will commence.

In the 2005-2006 period, all the programmes in the then Faculty of Health Sciences, the ICT Faculty and the Faculty of the Arts have been reviewed using an internally developed review instrument
. The programme review process is discussed in section 3.2.3. in greater detail. Suffice to say, review reports on each programme as well as a faculty report is written. These reports are developmental in nature and indicated commendations for good practices and recommendations to improve underperforming areas.
 In 2005 all three distance learning sites had been reviewed.
 The review process calls for monitoring by the DQP of improvement plans. After each review, DQP writes a meta-evaluation report on its performance and then revises those processes and procedures that needed improvement
. 

In sum then, quality arrangements at TUT are expected to be managed via a documented QMS, and assessed by systematic and scheduled reviews. Given the fluid state of the institution, the establishment of the documented system is uneven and is expected to be completed in 2007. 

The reviews, especially of programmes, however continue as scheduled. It is expected that the iterative process of review and establishment of the documented QMS will be mutually reinforcing and culminate, within the next two years, in all environments having a working QMS.
2.5.1.4. Analysis of Quality Arrangements
While these activities guided the development of quality arrangements at TUT it must be remembered that in the pre-merger, merger and post-merger periods (2003-2006)  the quality agenda had to compete against various other priorities jostling for institutional attention. Although this may appear to be somewhat paradoxical given the primacy of quality, issues such as staff appointments, rationalization, faculty locations, harmonization of conditions of service, and other processes sometimes (and continue to) took the centre stage
. 

Furthermore, the finalisation of structures and appointment of senior staff (is) was still underway during the self-assessment process. These factors militated against the thorough and objective analysis of quality at the university. In addition, institution is only just beginning to analyse its performance data, such as subject pass rates, throughput rates and graduation rates and has acknowledged underperformance in some of these indicators.

Although quality arrangements appear to be fragmented and uneven, these are largely a consequence of the developmental or relative infancy stage of the institution. There is a realisation that greater synergies need to be found between quality, planning and resource allocation; the documented QMS needs to be established institutionally and in individual environments; an alignment of academic services to improve teaching and learning is vital to address underperformance. 

2.5.1.5. Quality Improvement 

Quality improvement at TUT will be informed by the outcomes of the institutional self-assessment, programme reviews and the institutional audit. These outcomes will then inform the institutional strategic planning scheduled for 2007 in setting the strategic goals and quality agenda.

The detail of the quality improvement agenda is discussed in section five of this report.
3. Teaching, Learning and Technology
3.1. Quality Arrangement for Teaching, Learning and Technology
3.1.1. Pre-merger phase

All three previously Technikons (Technikon North-West, Technikon Northern Gauteng and Technikon Pretoria) brought into the newly merged institution their own Programme and Qualifications according to their PQM’s.  All these programmes and qualifications are structured and governed by the requirements of Report 151 for Technikon programmes.

The Planning Framework of Merger 
 provided the basis for managing the merger by forecasting the processes applicable to academic planning, research and quality assurance during the pre-merger, interim and post-merger phases.  

During the pre-merger stage, all academic activities were directed by two joint specialised teams (JST): The JST-A for academic matters, research and development, PQM and non formal programmes and the JST-ARA for academic registration and administration. The brief of these teams were to integrate all academic programmes and align all academic polices and activities to ensure smooth transition into the new institution.

The JST-A deliberated on the following matters:

· Status of new and senior students.   

· Composition of the interim Senate.  
· Teaching and Learning Strategy.  

· Programme Integration.  

3.1.2. Interim-merger phase

An Integration and planning framework
 was prepared to guide the institution during the interim phase of the merger.  Key aspects identified in this section were the development of an academic model in line with the new PQM, development of an academic organisational model and structure, the development of curriculum development and review models, policy on assessment of teaching and learning, relocation of academic programmes and units, preparation for institutional self-evaluation, and development of a comprehensive Academic Plan.

The Action plan for the integration and planning processes in compiling IOP
 was developed to guide the integration and planning processes of the new institution during the interim phase, giving timeframes and performance indicators.  The second key performance area in this document covers academic planning with four (4) objectives. They are 

· To develop strategies and polices in earmarked areas.

· To develop a PQM and academic programme topography.

· To facilitate student enrolment planning.

· To facilitate HEMIS data submissions.

The Academic Integration and Planning Committee (AIPC) was established to deliberate on all academic related matters and to serve a quality assurance body. This body was the predecessor of the Academic Committee, as standing sub-committee of Senate.

In this period, discussions on the academic topography were held to reach consensus on  

· The offering of programmes at the different campuses.

· The seat of the department 

· The seat of the faculty 

· Focus areas of Soshanguve and  Ga-Rankuwa  campuses.

· Programme integration

· Faculty business plans 

· Student enrolment planning

3.1.3. Post-merger phase

In March 2005, an extensive report
 was produced and submitted to DoE/CHE on the status of pipeline students, contractual obligations towards pipeline students, termination of merger pipeline obligation, admission requirements and selection procedures, compilation of the prospectus, registration of students, registration and information technology, duplication and overlap between programmes, data integration of duplicated programmes, integration activities within faculty academic programme environment, learning materials, duration of pipeline programmes and returning/repeating students.  This report also gave an overview of problems experienced during the merger phase and action plans undertaken to resolve those problems
In June 2005, the Council of the University suggested several amendments to the IOP aimed at proposing alternate future scenarios. These two scenarios were included into the IOP document
 under Chapter Four and Five covering aspects such as proposed structure, proposed faculty structure and proposed academic programme topography 
Accordingly the faculties’ academic structure and landscape will undergo fundamental restructuring. The existing eleven (11) faculties will be reduced to seven (7) faculties. Furthermore, to ensure cost effectiveness and to eliminate duplication of departments, a set of quantitative and qualitative criteria was applied to consolidate departments from seventy seven (77) to seventy (70). It is expected that further consolidation may occur in the short and medium term   

Although the new Deans are appointed for these new seven faculties, the integration of all the activities and staff into the new structures will take some time to complete and adapt to the new structure.  The location of faculties has been finalised and approved by the University’s Council.  The planning and the cost estimates to locate faculties to different learning sites has been submitted to DoE.  However, due to the unavailability of funds, the process has been put on hold for the time being. 

In June 2006, the Minister of Education approved all detailed academic programme schedules.
 With all the senior appointments being made, the interim structure of the Academic Integration and Planning Committee is replaced with a permanent structure namely the Academic Committee, which will be the custodian of quality within the teaching and learning environment.

3.1.3.1. Planning and Policy Development

Five (5) strategies and number of policies have been developed, or are in various stages of development, to provide oversight and monitor the quality of academic provisioning at TUT. The key strategies include: 

· Teaching and learning Philosophy

· Teaching and Learning Strategy

· Research and Development Strategy

· Technological Innovation and Technology Transfer Strategy

· A Student Enrolment and Growth Strategy

· International Student Exchange programme Strategy.

Collectively the aim was to provide a coherent strategy to ensure quality teaching and learning. Due to various factors, parallel processes and competing priorities these policies and strategies are in varying stages of development and approval. 

In keeping with the interim, inherited and future contexts at the university, key teaching and learning activities have been regulated by either new approved or draft policies. As the academic landscape has only recently been finalised, the restructuring of faculties and academic departments ongoing, the appointment of heads of department still to take place, and the delayed promulgation of the HEQF, academic planning at TUT has been not without its difficulties.   

3.1.3.2. Mechanisms and Framework

The integration and planning framework was developed to guide the institution trough the merger phase. The interim Senate and Faculty Boards were established as in terms of the Standard Institutional Statutes to monitor and assure quality within the teaching and learning environment.

The Academic Integration and Planning Committee (AIPC) and later the Academic Committee, as a sub committee of the interim Senate, were established and functioned largely as the formal quality assurance committee of the university. At the time of conducting the self-assessment, all committee structures of the university were in the process of being reviewed.

The Academic Committee is chaired by the DVC: TLT, and includes the deans of faculties, directors of all academic support, as well the library, strategic management support  and quality promotion. The committee deliberates on all academic related matters, provides guidance to faculty and executes functions and tasks delegated to it from Senate.

Deliberations centre on policies, strategies, standards, and quality of academic offerings. The Academic Committee works in collaboration with the faculties and their boards. As both the Academic Committee and the Faculty Board are subcommittees of Senate, the relationship between the two and the reporting to Senate is currently under review.

The academic topography as an element in the planning framework was developed by the AIPC and the directorate of strategic management support, and implemented by faculties and departments to finalise their structures, programmes offered and recommendations to phase in/out at various learning sites / programmes. The PQM’s has been consolidated and submitted to DoE for approval as part of the IOP.

The Faculty’s structures are under revision as described by the approved IOP.  The plan to implement the new faculty structure is under way as a project. The resource allocation model (RAM) was developed as an interactive tool for financial forecasts and determining budget allocations.  This model will be used in the formalisation of the faculty and departmental business plans for 2007. 

A student recruitment and enrolment model has been developed and implemented by faculties to obtain information to develop student enrolment plan.

3.1.3.3. Analysis of Quality Assurance

The co-existing inherited, interim and future states has impacted significantly in executing coherent quality assurance of teaching and learning. Policies, strategies, procedures, structures and mechanisms all needed to be developed more or less simultaneously. Delays in finalising the structures, appointment of senior personnel and the still awaited HEQF all impacted on activities in this realm.

Nevertheless, as is evidenced in the IOP, the university had to be managed as a going concern despite a number of policies, strategies and structures being in various stages of development. The Teaching and Learning Strategy was approved in late 2006 and will provide a set of arrangements to assure the quality of academic offerings.

Furthermore, policies developed in 2004, such as the Assessment Policy, will be reviewed once implementation and efficacy analyses become available. The delayed promulgation of the HEQF has impacted significantly on the university’s decision making with regard to teaching and learning arrangements.  

At this stage there is little evidence to determine the efficacy and the utilisation of the RAM model by departments and faculties as a planning tool. In addition, there are no mechanisms to evaluate faculty and departmental business plans.  
3.1.3.4. Quality Improvements

In July 2006, the Vice-Chancellor announced that 2007 would be used to review all the institutional planning processes and earlier decisions. The rationale behind this announcement was to revisit and test the validity of assumptions made in 2004 in a merging context. 

Furthermore, the university would have stabilised, key appointments would have been made, much of the restructuring completed, and the outcomes of the self-assessment would be used to plan the future direction of the university.  

Although there is no formal academic plan in place yet, key elements are addressed in the Teaching and Learning strategy. The development of the academic plan will be completed in 2007 in concert with the associated strategies, plans and the much awaited HEQF.

3.2. Programme Development, Management and Review 

3.2.1. Programme Development
3.2.1.1. Merging Context

As with all technikons, qualifications and programmes at each of the merging partners were developed in terms of the regulations governing technikons type qualifications (NATED 150 and 151). The erstwhile Committee for Technikon Principles (CTP) registered qualifications for the sector as a whole using the convenor system to develop a standard qualification for all technikons. Individual technikons then applied to the DOE for permission to offer the programme using the Form A and B processes as amended periodically.

TUT’s PQM was developed after the merger by consolidating the PQM’s of the merging partners.  On the whole, therefore, existing programmes as indicated in the TUT’s PQM on the Institutional Operational Plan of 2006 meet the minimum standards as set out in Report 151.

During the merging process TUT consolidated all programme
 offerings by identifying programme duplication to arrive at a set of programmes using the following criteria:

· Same content and standard at all learning sites.

· Viability of programmes in terms of a minimum FTE of 200 learners.

· Infrastructure and availability of resources 

· Assessment of learning at the various learning sites should be standardized.

· The focus and structure of the Faculty.

· Consensus amongst all Departments affected by the consolidation (ref. Minutes of Departmental and Faculty meetings and workshops during 2004-2006).

Amongst all the approved programmes at TUT, programmes are delivered through Contact and Distance Education modes. All future programmes will go through a rigorous quality assurance process to determine market demand and future relevance for the Southern African imperatives.  For both Distance and Contact Education, TUT ensures the availability of modern infrastructure and instructional modes (e.g. WebCT, Telematic Education, Library Facilities, Computer Laboratories, Internet accessibility, etc.).  Though TUT has outlined the preceding technologies they are not fully accessible to students, on distance education mode in especially the rural areas.

3.2.1.2. Planning and Policy Development
TUT has policies, guidelines and procedures
  to ensure that all the academic programmes offered by various departments meet minimum quality standards and criteria. In this regard, TUT’s procedure for application to offer a new formal qualification regulates the application and ensures that the application is evaluated at all levels of the institution
.

Traditionally, new programmes were initiated at departmental level where a business plan which outlines the need for such a programme, resource implications and proposed sites of delivery were presented.
  The initiator of the new programme had to demonstrate that a needs analysis and consultations with relevant stakeholders in the community, industry and business had been conducted
.  The consultation process ensured relevance and currency of the proposed programme.  The business plan was then submitted to the Directorate of Quality Promotion to assure quality standards and recommended for approval to the executive committee of the Faculty, Faculty Board and Senate
. 

The current process is initiated by the programme group in a department. The process take into account the market needs, PQM of TUT, and the general teaching, learning and research strategy of TUT.  The detail procedure will be described in detail in Section 3.2.1.3.

3.2.1.3. Framework and Mechanisms
When planning to initiate a new programme
 the Head of the Department (HoD) consults with the Strategic Support Office to determine whether the proposed programme could be accommodated in the approved PQM and with DQP for advice on procedure and standards.  The Head of Department (HoD)  then conduct a needs analysis by consulting industry, the profession and/or government as well as CDS for advice on curriculum development.  The needs analysis report then forms part of a business plan (infrastructural requirements, budget, staffing, SWOT analysis, teaching and learning strategies) for the envisaged new programme
.  
The business plan and DOE Form 1 is submitted to DQP 
for quality vetting. Thereafter the forms are submitted to  the Faculty Executive Committee for consideration, and recommendation to Senate.  After Senate approves the application, the Vice-Chancellor or designate signs DOE Form 1 on behalf of TUT.  DQP submits the application to the DoE.  

The DOE responds to the institution via the Vice-Chancellor and Principal, who them informs the DVC: TLT and DQP.  The relevant Dean is then notified about the outcomes of the application.  If the application is unsuccessful, the Faculty, DQP and the DVC: TLT endeavour to address areas of weakness in terms of the DoE’s response, or abandons the initiative.  
The approved applications are subjected to the HEQC online accreditation process and signed-off by DQP.  The DQP notifies the Dean/Head of Department (HoD) of the approval from the DoE and requests the Head of Department (HoD) to submit the qualification specifications to SAQA for the registration of the qualification on the National Qualification Authority (NQF).  
During this whole process the Curriculum Development and Support Unit provides technical support to the programme group to adhere to the Teaching, Learning and Technology strategy of TUT
.  This include amongst others: programme design, delivery modes, teaching and learning strategies and assessment.
Once the HEQC accredits/or rejects the application, the HEQC notifies the DOE.  The DOE notifies TUT via the VC.  The DQP records and notifies the Dean about the outcome of the application.  If the application is not accredited, the Faculty, in consultation with the DQP and CDS, addresses the shortcomings of the application in line with the recommendations of the HEQC.  The application is subsequently re-submitted.  Once the application has been accredited, the HoD applies to offer the programme using form AA72
.  Simultaneously, the DQP informs the Prospectus Office about the accreditation status of the qualification by the HEQC which, in turn, incorporates the qualification within the prospectus.  Once the programme is accredited and published in TUT’s Prospectus, implementation of the programme may commence (Ref. Examples of programmes approved following the preceding guidelines e.g. D Tech Architecture, B Tech Mathematics Technology, National Diploma Industrial Design).

All learning sites adhere to the above procedure and a procedure prescribes guidelines to migrate an approved qualification to another learning site
.  In the case of partnership programmes the same procedures are followed after legal consultation with TUT’s Legal Department, Memoranda of Understanding and Regulatory Frameworks were approved by TUT.
3.2.1.4. Analysis of Quality Arrangements  

It is the policy of TUT to improve teaching and learning in a continuous iterative process by planning, designing, implementing, monitoring, reviewing, evaluating and managing curricula and learning programmes in line with the institutional strategic plan, national higher education legislation and regulations, HEQC standards and professional body requirements.  To realize all this, the institution makes use of a number of documents and processes which include reference to the following:

· Registration of Qualification for Public Higher education Institutions
 (Form 1)

· Flow diagram on application to offer a new program 

· Flow diagram on application to offer a revised program
 

From the above processes and procedures, it is evident that the DQP, the CDS Unit and Senate serve as external bodies within the institution which are independent of the programme development teams.  This ensures transparency, consistency of standards across the institution, as well as creating a platform of checks and balances within the institution to ensure quality.  For Programmes that require registration with professional councils, additional consultation takes place to ensure alignment with registration requirements. 
The elaborate manner followed in the development of new programmes and the wide stakeholder participation, ensure that coherence between the aims and intended outcomes of programmes, on one hand, and the scope of the learning materials and strategies for teaching, on another, is achieved 
However, there is a general feeling that, added to the external procedures and processes (i.e. DoE, professional bodies, CHE and SAQA) it becomes quite unwieldy and cumbersome for a quick response to the market.  This defeats the whole expectation of running universities like a business unit.  The institution hopes that a better way of achieving the same ends can be attained with more realistic and enabling timeframes.  
3.2.1.5. Quality Improvements
In the light of the procedures described above TUT noted that:

· The time lag between the time when the programme groups initiate the proposal to offer a new programme and the actual implementation phase is too long. Therefore, Dean’s and Head of Departments (HoD’s) should initiate procedures to shorten the time frame for implementation of programmes.

· With regards to programme design it is noted that the outcomes of focus area research are not sufficiently incorporated into teaching and learning content. Therefore, Dean’s, Head of Departments (HoD’s) and subject specialists should ensure that focus area research are accommodated and included into curriculum development to ensure alignment between R&I and the Teaching, Learning and Technology strategy of TUT.

· Though TUT has various teaching and learning technologies they are not fully accessible to students on distance education mode in especially the rural areas, hence improved access to TUT technologies for learners enrolled in distance education in especially the rural areas, should be pursued.

3.2.2. Programme Management

3.2.2.1. Merging Context

Merger meetings were held by all HoD and academic staff involved with programmes to plan and integrate programmes to ensure consistency in teaching and learning practices, study guides, prescribed books, assessment procedures and other logistical issues. (cf footnote 52).  Merger progress was reported to Faculty Executive Committees and to Senate.  Climate studies were conducted amongst staff to determine the perceived experiences of the merger on all TUT staff members.  
During this time, subject coordinators were appointed to facilitate the programme integration and coordination at the various learning sites.  A phased-in approach was followed during the integration process starting with the first year curriculum in 2004, followed by second years in 2005 and third years in 2006.  The B Tech curriculum will be integrated during 2007.  HoD’s and programme coordinators were responsible to ensure successful integration, with the Deans overseeing the entire process at Faculty level.  At Institutional level, the Academic Integration and Planning Committee (AIPC) guided and monitored the management of the process.   

3.2.2.2. Planning and Policy Development
TUT strives for excellence through adherence to a participatory form of management. The HoD is responsible for the overall planning of the department 
. These plans are consolidated into Faculty Business Plans
. The Dean then submits the Faculty Business Plan to the Deputy Vice Chancellor (TLT) who, in turn, presents the budget to the Executive Management Committee (EMC) for approval.

The EMC considers all the divisional budgets and makes allocations based on a number of considerations, and comes up with a consolidated institutional budget. In apportioning and allocating the financial resources, a Resource Allocation Model
 is used. In the budgeting process, cost centre managers are given specific Instructions and Guidelines
.

In certain instances, some departments augment their funds through the offering of non-state subsidized programmes (NSSPs).

3.2.2.3. Framework and Mechanisms
Communication is of a flat structure, with meetings held regularly. Minutes
 of decisions taken are available.  The open lines of communication enable lecturers, even at the distant sites, to fully participate in all decision making processes. 
Quality monitoring procedures typically involve regular interaction and meetings
 between the programme/subject coordinators and lecturers involved before, during and after contact sessions and the analysis and interpretation (by lecturers concerned and the subject coordinator) of student evaluation forms are also discussed.  
The latter – student evaluation forms
 – are completed for each lecturer at the end of a contact cycle.  The completed evaluation forms are analysed and feedback given to the subject/programme coordinator, and then discussed with the lecturer concerned. This is done in order to ensure and promote the quality of the teaching/learning process.

The role of programme coordinator is, in most cases carried out by the Head of Department (HoD).  In some cases, other senior staff members may be designated to perform this function.  At another level, subject coordinators are also appointed, especially where a given subject is offered across departments, faculties and offered on different learning sites. Regular meetings between full-time and part-time lecturing staff of all sites are held to agree on study material, text books, assessment practices and the appointment of examiners, moderators (cf footnote 75).

At departmental meetings statistics of subjects (pass rates, standard deviations, correlations between predicate and exam marks) are reported, discussed and action plans to improve throughput rate decided
. 
Programme and subject coordinators act as quality assurers in the sense that they monitor the performance of staff members involved in the facilitation and/or assessment of learning in their specific subject/module and the extent to which concerned staff members are committed to the objectives and the quality teaching of their respective programmes. 
Programme/subject coordinators are also involved in the compilation of study material and other instructional resources – and participate in orientating other staff in the use and/or application of such materials.  It may be pointed out, however, that these are practices from the merged institutions, which may change as the permanent structure of the institution evolves. 

Regarding WIL, students and employers have an experiential learning guide/workbook/logbook document that provides the guidelines, specific requirements and outcomes to be achieved and assessed.  Records of all the feedback concerning WIL are kept.  These records are the feedback that reflects on the students’ attendance and performance during the experiential training period
.  

TUT staff monitor/visits students at the workplace on a regular basis to ensure achievement of WIL objectives, and to render the required mentoring.  A minimum number of visits are prescribed for each student within a given programme.

There is no contract between the university and potential employers that guarantees any employment.  However, academic staff and Student Development Support (SDS) staff liaise with prospective employers in the placement of students for experiential learning (referral procedure for academic support)
.  Some of the services rendered by the SDS include preparing students for interviews and other processes that lead to the employment of our students
 (refer to the core functions and responsibilities of the SDS, as encapsulated in the 2005 Annual Report).  

3.2.2.4. Analysis of Quality Arrangements  

TUT has a framework for service learning which forms part of the institution’s policy on Cooperative Education
. In terms of this policy, service learning is highly recommended and forms an integral part of TUT’s mission and strategic goals.

Planning for service learning is made at the programme level.  Consequently, it is at this level that the necessary resources and enabling mechanisms are made to support its implementation.
  Structurally, service learning carries some credits which contribute towards the affected students’ requirements for graduation within a given programme of study
.  

The impact and attainment of outcomes of service learning are gauged through formal review mechanisms involving key stakeholders. Programmes that incorporate cooperative education as an integral part of the learning programme also receive valuable reports from industry mentors regarding the preparedness of students for the workplace via assessments and mentor reports.

An example of advisory committee
 recommendations can be found in the Faculty of Engineering, Department of Civil Engineering, where the need for a new specialist field, environmental engineering was identified by the industry members of the advisory committee.  The learning programme was amended to accommodate the new specialist field and accreditation sought from ECSA (the ETQA for engineering).   A meeting was held between Service learning implementation the Department of Civil Engineering and ECSA to discuss the curriculum and learning programme and the proposed programme amended fulfil ECSA requirements.
 

As service learning forms part of experiential learning (compare policy on cooperative education), the same quality management (compare strategy of cooperative education i.e. experiential learning management) principles applicable to work integrated learning  applies to service learning i.e. preparation, placement, monitoring, assessment and reflection of learning(debriefing) takes place on program level. This is the responsibility of the academic staff member in collaboration with the relevant support units. The ITS cooperative education is used to support the management of cooperative education i.e. experiential learning which includes WIL and service learning. Data and records are kept in the department, similarly as in the case of WIL. 

On the basis of the above, TUT is of the opinion that the administration of academic programmes is conducted within the framework of an effective programme management system.  Responsibility and lines of accountability are clearly allocated.  Management information systems are used to record and disseminate information about the programme, as well as to facilitate review and improvement
 

3.2.2.5. Quality Improvements
In the light of the procedures described above TUT noted that:

The merger as well as the one site delivery model is placing a huge financial strain on the university. 

In an effort to balance the books and to reach an acceptable salary bill the university is cutting budgets this will influence the management of programmes negatively. The balance between full time academics and part-time academics are not conducive to improve throughput rates as well as research outputs and adding to this is the increasing teaching workload.

The merger resulted in the consolidation and reconfiguration of academic departments and HoD’s must be appointed in order to take responsibility for academic leadership.

Currently unevenness of practices manifests in different environments and academic leadership training to equip all HoD’s need to be embarked on. 

In some environments academic staff urgently need to improve their qualifications to meet university standards and high teaching loads and budget costs will infringe on the attainment of this goal.

3.2.3. Programme Review   

3.2.3.1. Merging Context

The concept of programme quality at Tshwane University of Technology (TUT) takes into account the Higher Education Quality Committee (HEQC) legislative framework for programme review and accreditation, but does not attempt to follow it exclusively. 
However the point of departure is that programme review is a natural activity within our concept of quality and our quality management system. Therefore TUT interprets Quality as ‘high standards, fitness for and of purpose, transformation and value for money.  This interpretation of quality is underpinned by the following tenets. TUT values its customers, demonstrate accountability to stakeholders and our view of quality informs all performance and service delivery aimed at fulfilling the vision and mission of TUT. 

While the University had this understanding of quality, however, the implementation of this understanding was met with challenges that emanated from the pre-merger institutional academic programme quality cultures that varied from one institution to the other.  
Two of the merging partners relied heavily on the SERTEC process to review the quality of their programmes and consequently did not have structured internal review processes. The third merging partner, had embarked on creating a structured quality mechanism for programme reviews from 2002. 
It developed a programme review manual
 following the national HEQC project on developing Resources For Good Practice In Higher Education and Programme Review Draft Criteria Of 2001 -2003. A manual
 was developed through rigorous processes that mirrored the HEQC national processes on the development of programme review criteria. 
In implementing the programme reviews prior to the merger, a pilot study was conducted to determine how the process could unfold, what to expect, and how to address any deficiencies before the main reviews were conducted. A number of workshops were then held to institutionalise the process and instrument. 
  
In addition to the cultural differences mentioned above, the capacity to manage quality at programme level was still a challenge in the institution.  However, even though at the beginning of the merger staff at the different learning sites were exposed to some professional development in quality concepts, it was not sufficient to engage in the major task of quality assurance to meet the new quality initiatives in higher education. 
This newly merged institution faced many challenges in achieving good quality practices amongst others, such as harmonising quality practices across all learning sites. As a result, the Directorate of Quality Promotion (DQP) conducted a series of capacity building activities in Quality Management Systems (QMS) of academic programmes across the University in 2004 and early 2005. This initiative was partly funded by the TELP 2 Project/USAID

3.2.3.2. Planning and Policy Development
The Council on Higher Education (CHE) (2004:10) mentions that institutions may set additional requirements in order to further enhance quality of their programmes. In order to ensure that the university’s programmes were periodically reviewed, the quality assurance policy of the university 
served as a starting point for developing mechanisms for academic programme reviews. 
Amongst the mechanisms available is the TUT manual for programme reviews.  The new programme review manual was developed by integrating the South African Excellence Model  with the HEQC programme review criteria.   The manual is used as a guiding document to conduct the self evaluation exercise  for all the programmes in the faculties. 

Program review is linked to faculty review that is conducted every 3 years.  However, Faculty and Departmental Management have to review programmes annually by using students’ performance data, lecturer evaluations and students’ course evaluation surveys.

Programme reviews that were conducted in the last three years were initiated either by the faculty management or mandated by the EMC. All the programme reviews are coordinated and managed at institutional level by the DQP
. Different stakeholders are utilised to participate in the reviews such as experts from industry, members of advisory boards, members of professional bodies and academic peers from other TUT faculties as well as other local universities
. 

The results from self-evaluation are reported at departmental meetings and incorporated in strategic plans.

3.2.3.3. Framework and Mechanisms
TUT has a framework for programme review and self evaluations which forms part of its quality policy. All programmes were regularly reviewed under the Technikon system via SERTEC. After the merger some programmes were reviewed by the CHE (Council for Higher Education), for example, the MBA
 , Faculty of Health Sciences (now Natural Sciences, Health and Agriculture) and Faculty Arts programmes embarked on internal self-evaluation exercises
.

The purpose of the programme reviews are firstly, to assess the value or worth of academic programmes within its local, regional, national and international contexts. Secondly, it required a programme group to make self judgements regarding all their teaching and learning, research and community engagement activities in a critical but constructive manner. Thirdly, it was premised upon a reflective, diagnostic, and continuous improvement approach and was therefore primarily developmental. Lastly, it aimed to signal where the academic programmes are in their developmental trajectory. 

The TUT program review manual incorporates all the program review criteria established by the HEQC programme review framework and criteria. Since programme reviews  are scheduled to takes place every three years, additional regular mechanisms to improve the quality of study guides and some components of the curriculum are  available for use by the programme groups. For example, programme groups or departments are expected to use the policy and guidelines on the development and revision of learning guides
 to revise their learning materials yearly.    
Post the merger, programme reviews progressed in two faculties in 2005 and 2006 respectively. Review orientation training materials
 
 programme groups self evaluation portfolios and panel review reports are available for the  for ICT
, Health and Arts Faculties. 

Self evaluation is the first stage of the review process. In order to guide the programme groups to engage in the process competently, the DQP is responsible for coordinating and conducting self evaluation orientation workshops in the faculties. Programme groups then conducts a self evaluation exercise of which the outcome is a self evaluation portfolio.  The portfolio is submitted to the DQP for dissemination to panel members.

A panel of peer reviewers is constituted for each programme. In order to ensure that the review process is of credible quality, an orientation workshop is conducted for the panel. The  panel workshop covered purposes of the review as well as the criteria used to judge the status of the different programmes. The peer reviewers then critically read the self evaluation reports prior to the site visits. During the site visits, the peer reviewers correlated the supporting documentation supplied with the self assessments reports, inspected facilities, interviewed staff and students and generated a review report.

These review reports were submitted to the programme groups, Deans, and Deputy Vice Chancellor (DVC): Teaching, Learning and Technology (TLT). Subsequent to the submission of the reports to the programme groups, they generated improvement plans. Improvement plans were then submitted to the Dean, DVC (TLT) and DQP. The role of DQP is to monitor implementation of the plans and to generate a follow up report on the quality status of improvements implemented in the programmes. 

The mechanism that is used for internal reviews is also used internally to prepare programmes  due for external reviews

The university learnt through the previous national review of MBA that it needed to establish a structured quality mechamism to prepare for national reviews. In the preparation  of the TUT’s MBA self evaluation portfolio for the previous national review on MBAs , no internal review was done prior to the external review of the MBA. DQP was not involved in the process. In this review, the university learned that it needed to create a structured process for preparing and quality assuring the programme first internally prior to the external review.    
The current mechanisms for the internal review of the programmes due for external review takes into account the internal generic review approach. However, the criteria used by the external review bodies are incorporated into the process.  The programme groups conduct an internal review using the TUT review manual. Trial reviews are conducted by internal and external peers. 
The results of the internal reviews are used as authentic evidence for the final self evaluation portfolio submission to the external reviewing bodies.  DQP & DVC (TL & T) sign off the submissions to the external review bodies.  The exemplary programmes that went through this process in 2006 were Environmental Health and Nursing Science programmes
 reviewed by the Health Professional Council of South Africa.  The HPCSA acknowledged and commended the rigour and comprehensive nature of the self evaluation process used by TUT as well as the quality of the self evaluation portfolio
 of the environmental health programmes.

3.2.3.4. Analysis of Quality Arrangements  

The analysis of the quality arrangements described here were compiled through reading review and meta-evaluation reports as well as observations made by the DQP staff,  academic  and other staff members  that participated in the previous reviews. 

The programme review processes and outcomes can be influenced by other factors not only at programme implementation level.  The strategic (institutional level) and operational (faculty level) do play a major role on programme reviews within a merging institution. 

Many educational change processes on improving the quality of teaching and learning in higher education do not recognize the powerful influence of teachers emotions. The emotions become more negative if the change process is initiated by external forces to the programme groups. They would view the process as a ‘top down’ approach and would therefore produce cynical responses. 
However, if the process is based on the real ‘need’ from inside the group, the process and outcomes are viewed in a positive manner. In the two faculties that were reviewed in 2005, the directive to conduct the programme reviews mainly originated from the faculties. The initial assumption was that since the process as initiated by the faculties, the negative views will be insignificant. However, the experiences of the previous reviews confirmed that academics viewed the introduction of this change process with cynicism.

Given the fact that TUT as an institution is still in its infancy stage of maturity, which is undergoing transformation and which is still grappling with its new identity as a University of Technology, it needs a rigorous internal system to assure the quality of its core business. Considering that higher education nationally is subjected to external quality monitoring by the Higher Education Quality Committee (HEQC), the programme review framework that is in place serves as a tool to ensuring quality of our core business and to continuously improve teaching and learning. 

Some departments still rely on the advisory committees (a practice that was developed and implemented by the technikon movement since the 90’s)  as their main programme review mechanisms. However, it was discovered during the previous programme reviews (2005 and 2006, ICT
 and Arts
  faculties) that the impact of the advisory committees on reviewing the programme was not always significant in addressing all the programme review critera  at national level (HEQC) and institutionally. 
The TUT programme review manual criteria were not used at all in the committee meetings. The advisory committees addressed only small components of the programme and curriculum design such as industry needs. The committees process excluded crucial input planning, teaching and learning  delivery process components and output of the programme. Consequently their results did not provide for a holistic improvement on the quality of the programme.

Taking into consideration the multiple context in which the programme review process finds itself, poses several challenges for programme groups and quality practitioners. The challenges reported here and the programme review framework can also be used as instruments to inform decisions that are eminent due to the restructuring dimension of the university as well as curriculum development initiatives at programme level.  

The programme reviews that were conducted after the merger in 2005 and 2006 presented the university with the following implementation challenges at institutional, faculty and programme level, 

The review Process:

· The process of reviewing the programmes took on average six (6 ) months from the initial phases to the last phase of disseminating the review report to the programme groups. DQP has noted that this long period as a weakness due to the fact that the review results may be out dated by the time the faculty and department management receives the reports. As an improvement mechanism, DQP will revise the project schedule for future reviews to ensure that programme review and self evaluation period it is reasonably shortened to at least three months. 

· The developmental versus accountability approach in the reviews was problematic. Some departments/programme groups took advantage that the university approached  the review as a developmental process (80%) more than accountability (20%). This decision has led to insignificant improvement in some academic environments . However, this challenge will be resolved through the meta-evaluation mechanisms and the completion of the university’s restructuring agenda.

· In the previous 2003 and 2005, some panel members did not attend the orientation programme. Untrained panel members, especially chairpersons could not manage the review process well and thus created a flaw in the process and subsequently the outcomes of the review. In the 2006 reviews, the process was strengthened by making panel training compulsory. The challenge for 2006 reviews was that even though the panel members were trained, some of them did not read the self evaluation portfolios well prior to the site visit. This created a problem were participation by panel members during the review was not balanced.  The implications were such that in certain cases, participation by some panel members was either positive and rigorous whilst in some instances it was weak and negative. 

· Evaluation and monitoring of the improvement plans implementation by DQP did not take place as expected. 
· Use of students’ performance data was not used to triangulate programme performance.
Other institutional merging challenges that affected the outcomes of the review were intensively to review the programme:

· In a restructuring or merging faculty/ programme availability of data for the past three years, as the standard practice requires, could not be provided as the relevant data would be that of when the university and/or faculty or programme merged.

· Programmes that were reviewed during a merging context were governed by either new or existing (‘old’) policies and procedures, where sometimes reviewers were not sure of which policies were operational in the university. 

· Historical inequalities of service provision and resources at the different learning sites, poses challenges during a review of duplicated programmes offered across  a number of learning sites, It was difficult for the panel to  judge the quality of provision – if the available resources were all that the programme group had. 

· Organisational structure and relocation of faculties placed a limitation on the extent of self evaluation process where programme groups perceived the process as time wasting because of the pending relocation. It also placed a limitation for recommendations to be made with regard to e.g. resource provision (classrooms, library, academic support, labs, etc.). 

· Merging of departments – leadership issues and resource implications

· Phasing out of programmes – do they need to be reviewed? How will the review inform the phasing out of the programme? Will the process provide a new dimension for programme revision?. 

· The differences in ‘campus’ cultures, e.g. registrations periods influences the manner in which peer reviewers must judge the quality of service provision.  

· Inheritance of programmes from the erstwhile institutions – programme history and programme relevance were not aligned with the new vision and mission and strategic goals of the university

· Interim structures posed challenges for reviewers where recommendations had to be made. 
3.2.3.5. Quality Improvements
In the light of the process and outcomes challenges described above the university realised that the programme review approach, purpose and mechanisms needed improvement. Amongst many areas for improvement, the following were of utmost importance:
· The university needs to review all programmes on a fixed schedule in order to determine economic viability and strategic importance of every programme. The university cannot address all the human resource needs of South Africa and must develop niche areas.

· Programmes must be investigated to determine similarity and the balance between generalist versus specialisation.

· The policy on service subjects is not fully implemented in all environments and Dean’s and HoD’s must ensure a balanced implementation.
· Evaluation and monitoring of the implementation of recommendations made in the reviews has to be approached systematically and vigorously

· TUT must embark on a continuous rigorous training of all participants including academic staff as well as students to familiarise them with the benefits of a self-evaluation exercise. This current approach to capacity building need to be beefed up to ensure that all participants and stakeholders in the teaching and learning process incorporate quality into their daily practices

· The role of the advisory committees in programme reviews need to be revised and streamlined with the institutional programme review framework and mechanisms

· Continuous revision of the review instruments (manual)

· Triangulation of review data using programme evaluation surveys.  This was implemented in 2006 in the Faculty of Arts.

· Initiate quality alerts to counter act the delayed review reports.  The quality alerts purpose is to provide a summary of the findings to the programme groups, the EMC and the Council within a month after the review process was completed.
· Integrate and use student performance data to review programmes . 
3.3.  SEQ CHAPTER \h \r 1Student Assessment 
3.3.1. Assessment

3.3.1.1. Merging Context

Considering the historical contexts of the merging partners, differences in student assessment policy, procedure and practice were to be expected. For example, it was found that different versions of the ITS system were being used, similar subjects had varying testing protocols and assessment methods and assessment administration processes were dissimilar.  

3.3.1.2. Planning and Policy Development 

An extensive assessment policy with procedures
 has been developed since the merger, and is available through various mediums, such as the intranet, circulars
, and prospectuses
.  In developing the policy the JST and JSST forums were used to ensure a broad consultative approach. 

Developing an integrated policy was difficult to complete in the short time span allowed due to the widely diverging positions of the previous three institutions.  As can be expected there had been a considerable reluctance to adapt to policy changes as staff from the different institutions were accustomed to past practices.  It was also not possible for academic faculties to participate fully in the developmental process as they were in the process of being reconfigured.  

The final policy however, was approved by Senate following a rigorous interrogation process by general staff, Faculty Boards, the Administrative and Academic Integration and Planning Committees, EMC and finally Senate
.

The policy on Assessment is broad in its application as it also includes moderation of learning.  The policy clearly defines rules in relation to assessment, question papers, memorandums, remuneration of assessors and moderation, and invigilation.  It further spells out the examination rules and regulations to students, processing and publication of results, various assessment methods, and finally assessment of Postgraduate studies.

3.3.1.3. Framework and Mechanisms
Students are regularly informed of assessment rules and regulations by means of the prospectus, the university diary
, individual examination timetables
, examination scripts
, the TUT website
, instructions by invigilators and information published on official notice boards.

Implementation of the assessment policy and practices is a cumbersome process as various functional divisions within the university environment are responsible for its effective execution.  Ultimately executive deans and heads of academic departments are responsible for the implementation of the policy and practices on faculty, department and programme level across all learning sites of the university.  

Regular communication takes place in respect of the policy and practices implementation via the bi-annual pre-examination circular, and tracking of implementation is ensured by various mechanisms such as invigilator’s 
 and assessor’s reports
 as well as faculty examination committees
.  In all faculties exam committees exist either on faculty or departmental level.  The primary function of these committees are to ensure validity of examination results which includes the verification of marks, investigation into pass rates and general quality assurance with regards to assessment practices.  

Revision of assessment practices is conducted annually by means of an examination report
 that is compiled by academic administration and comprises a critical analysis of assessment practices as well as recommendations on possible improvements.  This report is interrogated by faculty boards and finally ratified by Senate
.  Finally, some individual faculties undertake revision of assessment practices by conducting workshops
, whilst regular analysis of assessment practices is also conducted on a monthly basis by the academic committee
.

3.3.1.4. Analysis of Quality Arrangements 

Due to the relative short period since the merger, certain refinements to the assessment policy and procedures are still required, for example defining and describing all assessment methods.  In this regard, a workshop was held during March 2006
 during which improvements and revision of various practices such as the extension to the examination period, rescheduling the supplementary examination period, more time for assessment processes to enhance the quality of marking and timeous feedback of results to students were discussed.  A follow up workshop is still to be held.  

In general the policy seems to be adequate in regulating assessment practices in the university.  This does however not necessarily address or ensure effective implementation, design and revision of practices.  For example, there have been instances where changes to the academic structure after registration required the manual weighting of marks, which could influence the validity of the examination results.

There seems to be an inconsistency amongst faculties regarding implementation of an FEC.  In some cases these are faculty structures whilst in others they function at departmental level. It is expected that with the appointment of executive deans that these structures would operate at faculty level to ensure a common set of practices.

One of the critical shortcomings in the policy is the lack of direction it provides in terms of guiding the design and review of assessment strategies for academic programmes and modules.  These shortcomings are evidenced in the regular requests to Senate to change assessment methods in programmes.  

Optimal provisioning and equity amongst campuses is also hampered by reluctance amongst certain staff, to adapt to policy and procedural changes. In some cases the adherence to deadlines for publication of marks, and implementation of supplementary and special examinations (previously not conducted at certain institutions) created conflict.  

The application of the integrated assessment policy and practices by all campuses should therefore be pursued.  Currently, annual review and revision of the assessment policy is not a practice.   It is however foreseen that in future this will become practice and will incorporate inputs from all relevant stakeholders.

The assessment policy is effective in guiding examination practices.  The same can’t be said in relation to the way it guides general assessment of students in acquiring semester marks, although   rules and procedures pertaining to the test mark system are well defined.  Faculties and departments take full responsibility for entering test marks on the electronic test mark system. 

There is however, a large number of changes requested after final publication of marks which could point to questionable quality arrangements.  Progress reports are not consistently made available as prescribed in the policy.  Not all departments apply the electronic test mark system, although full participation is envisaged by 2007.  

Guidelines regarding the compilation of examination papers with regard to content and level of assessment should be refined.  Ultimately assessment and the compilation of a question paper should be measured against its fitness for purpose.  The functions of the faculty examination committee could be extended to include monitoring of student progress during the academic term.

The policy on assessment is clear in so far it relates to continuous assessment practices.  Implementation of the policy however, becomes difficult as a result of the diversity of programmes in different faculties.

Security measures relating to question papers, tests and moderation, as prescribed by the policy, needs to be improved in some academic departments.  There have recently been some lapses in security, where notebook computers were stolen with examination papers saved on the hard drive, examination papers stolen from a lecturer’s office, and the possibility of students seeing examination question papers being typed by departmental secretaries.  

In all the above cases timeous reporting prevented leaks on examination question papers and where appropriate, disciplinary action was taken.  Consistency with the application of examination practices and committees by all campuses, such as the approval of special examination applications, could be regulated by the introduction of a central office coordinator/examination committee. 

Training in assessment is compulsory for newly appointed staff
,
, and although sufficient development opportunities for assessors are offered through CCPD
 the responsibility to ensure that academic staff is adequately trained and updated on assessment practices ultimately resides with departments and faculties to be managed through the performance management and development system. 

Notwithstanding the best efforts of the university to communicate effectively with students, they still seem to be uninformed of the rules surrounding assessment.  Various strategies are implemented to effectively communicate rules and regulations to students.  In some departments, HOD’s invite representatives from the examination department to address students in class.  There is a definite need to make them aware of the rules and the consequences that follows if the rules are contravened.

While assessment of experiential learning is conducted via specific programme work books/log books, it is recommended that integrated institutional guidelines for experiential learning be included in the assessment policy.  Currently there seems to be differences in the execution of experiential learning across departments.  In most cases the general trend is for students to keep portfolios and logbooks, do presentations, undergo assessments, have discussions with supervisors, and formal assessment by the academic department.  

To ensure quality in experiential learning a policy and strategy containing directives on quality management of cooperative education which include experiential learning (WIL and service learning) has been approved by Senate for implementation in 2006.  

Assessment of experiential learning depends on the specific nature of the experiential learning programme and differs across faculties.  At present assessment guidelines for experiential learning have been compiled and needs to be finalised for implementation.
As the current policy is somewhat deficient in addressing practices surrounding assessment of the distance education mode, practices pertaining to distance education students are currently being revised for inclusion in the policy.

In spite of all the above deficiencies/recommended improvements, the Assessment Policy ensures and guides the overall effective execution of a very large and complex institution’s assessment practices as the Senate, Faculty Boards, Faculty Exco’s, Faculty Examination Committees, and the Academic Committee, function on a regular basis to ensure
 effective application and revision of rules and procedures. 

On faculty level, teaching and learning and technology (TL & T) groups also exist where related issued are discussed, work shopped and recommendations made for improvement of assessment and moderation practices. Standard operating procedures are in place in some departments to ensure that quality and standards are adhered to and correct procedures are followed.

3.3.1.5. Quality Improvements
The following aspects are highlighted with reference to improving the quality of student assessment in general:

The assessment policy seems to be somewhat mechanistic in nature.  It is envisaged that regular review, interrogation and critical analysis of the policy by the academic environment of the university could enhance the development of the policy and contextualise it within the broader teaching and learning strategy.

Mechanisms should be developed and implemented which will ensure consistency between the official academic structure and actual assessment methods. Minimum requirements should be laid down in terms of timeous feedback to students on assessment results;

The assessment model, e.g. scheduling of supplementary examination following immediately on main examination should be investigated in terms of its applicability within TUT.  Considerations currently are limited time frames for marking of scripts, publication of marks and management of complex logistical processes, 

The consistent implementation of policy guiding faculty examination committee processes and procedures in terms of student assessment needs attention. The implementation of the measures that ensure security of test and examination question papers should be pursued relentlessly. Collaboration between subject lecturers at different sites on all aspects of assessment needs to be strengthened.

An annual audit on assessment practices should be conducted by Quality Promotion and continuous staff development to ensure competence with changing assessment practices.

3.3.2. Moderation

3.3.2.1. Merging Context

As with assessment, differences in moderation policy, procedure and practice were encountered. In the main, practices differed in terms of the number and type of moderators on exit level subjects, rules for moderation, the process for the appointment of moderators and in the moderation administrative processes. 

3.3.2.2. Planning and Policy Development
Moderation procedures form part of the Assessment policy of the university and as such have been updated since the merger and is available on the quality website. Moderation is applicable to all formal programmes, including Master’s dissertations and Doctoral theses as well as credit-bearing non subsidised programmes. 

Following the merger, the moderation process has been simplified and currently internal examiners and an internal moderator is appointed for subjects on level one and two.  For subjects on level three and higher internal examiners and an external moderator are appointed.

3.3.2.3. Framework and Mechanisms
All appointments of examiners and moderators are approved by departmental Exco’s
, Faculty boards
, and finally Senate
.  There are specific criteria/requirements for appointment as moderator in terms of qualifications, experience and quality assurance by HOD’s.  Procedures for the appointment of moderators are clear and their duties well defined

The policy is clear on information related to the curriculum and assessment procedures to be provided to moderators.  In this regard assessors/examiners consult the syllabus or Study Guide concerned, as well as copies of previous examination question papers to act as guidelines. Examination Administration provides a question paper file
, containing, amongst others, copies of previous examination question papers.

The guidelines on standards of achievement required from students are well defined by way of memorandums.  The memorandum is a model answer that covers each subsection of a question and which serves as an essential aid against which the examiner tests a student's answers in a clear, systematic and fair manner.  Marks are allocated in accordance with the clear explanation in the memorandum of how marks should be awarded.  

The memorandum provides a yardstick for a planned modus operandi.  It contains the minimum facts that will deserve the indicated marks.  Provision is made for the fact that a student may provide a broader answer within the memorandum than the examiner expects and that, in such case, the student is not penalised by the possible narrow viewpoint of the assessor/examiner.

Moderators scrutinises a sample of scripts, assignments, projects, etc. to ensure that the standard of marking is fair, i.e. neither too lenient nor too strict and in accordance with the set memorandum but allowing for fair and valid deviations from the prescribed memorandum.  Although a memorandum is not always applicable to projects, a clear indication of how the marks were allocated must be provided by the assessor/examiner.

The moderator ensures that the examination question paper, test or assignment compiled by the assessor/examiner is fair in respect of standard, adequate in terms of the coverage of the syllabus and correct in terms of editing and clearness (unambiguousness).  Furthermore, that the memorandum fairly represents the suggested answers to the examination question paper and that all calculations and marks allocations are correct (where applicable).

3.3.2.4. Analysis of Quality Arrangements 

Due to the lack of full integration following the merger there still seems to be different formats utilised for moderator reports.  The handling of moderator reports including adjustments to marks and approval of final mark sheet are however clear and explicit.  

In the event of a moderator making recommendations the FEC consider and decides on the validity and/or implementation of the recommendations.  A shortcoming in the current system is the lack of feedback of comments and recommendations to examiners and assessors following the assessment and moderation process.  

Continuous assessment poses challenges in terms of effective moderation.  Though the policy is clear, the application becomes problematic as a result of various factors.  Factors that impact on the effective implementation are time constraints, budget constraints, and staff shortages.  These constrains manifest in various ways, and all have a direct impact on the quality of the moderation of continuous evaluation. 

Inconsistencies in the moderation processes also occur, due to logistical problems as a result of the geographical spread of the university’s campuses and the location of faculties on various campuses.  This situation is further exacerbated by the short time span for marking and processing of results.  The single site/campus faculty model should improve the process.

When discovered, these inconsistencies are dealt with appropriately.  For example, it was discovered through moderation that different standards and interpretations of marking took place on different sites. A workshop (through telephone conferencing) was then conducted over all five sites to improve consistency in marking. 

The key functions of an examiner/moderator, allocating marks when setting a paper; marking to a previously set memorandum; and moderating a previously marked answer sheet according to a memorandum were discussed. The staff concerned also agreed on principles when marking as well as procedures when errors are discovered. The importance of moderating the question paper was also reiterated. 

Policy guidelines require that HOD’s ensure effective execution of assessment and moderation functions on departmental level by signing off examination question papers, memoranda, assessment reports and mark sheets.  Faculty Examination Committees verify recommendations by assessors and moderators, as well as all exceptional examination cases, appeals by students and irregularities, whilst examination results are annually verified by Faculty Boards.

A strong supportive audit function to ensure compliance with policy requirements, is also conducted centrally by Examination Services
 with regard to quality of question papers, appointment of assessors and moderators, predicate marks, completion of mark sheets, calculation of examination answer scripts’ marks, and moderation. 

There are also sufficient procedures in place to enable students to appeal their marks.  Recently the examination services department also engaged a process of summarising all feedback from moderators and invigilator’s reports.  These reports served at the Academic Committee and will now be scrutinised by faculties in order to identify deficiencies and shortcomings in assessment practices
.
Assessment and moderation reports, mark sheets and examination answer scripts are kept on record.  Periods for warehousing of examination question papers, mark sheets and examination answer scripts are defined Faculty Examination Committee minutes on the verification of results, as well as Senate minutes are available for scrutiny.

3.3.2.5. Quality Improvements
The following aspects are highlighted to improve the quality of moderation:

The impact of the assessment model on moderation also needs careful consideration.  The impact of limited time frames for the moderation of scripts, the management of a complex logistical process, as well as the quality of the moderation process itself, needs careful consideration. 

The moderation process will be enhanced via the consistent implementation of policy guiding faculty examination committee processes, peer review mechanisms and an annual audit on moderation practices by DQP. 

3.3.3. Recognition of Prior Learning

3.3.3.1. Merging Context

During the early stages of the mergers (June 2003) the JSST-RPL was formed to discuss the integration of RPL among the three merging technikons. The discussions centred largely on structure, policy and procedures for RPL 
 as practices diverged widely among the merging partners. 

At one of the merging partners RPL was hosted in the Teaching and Learning Department where a co-ordinator was appointed to do both the administration and the formative assessment of the candidate. It was viewed as an academic matter with assessment aligned to OBE. Although the policy on RPL had yet to be approved by Senate, assessments were conducted as the institution has received applications for RPL. 

The co-ordinator also facilitated the collection of evidence and assisted the student to develop a portfolio of evidence. All assessments were portfolio-based and recommendations were then forwarded to the dean of faculty who was responsible for the summative assessment. The recommendation would be sent to Senate for the final decision.  A road show was organised to introduce staff to RPL and training took place during the orientation of new staff members and at the request of faculty.

Another merger partner had an RPL advisor whose office was situated at the academic administration unit. At this institution an approved RPL policy and procedures were in place and were being revised at the time of the merger.  The advisor did the initial screening of the candidates and then referred them to their respective faculty. Academic departments assisted students with preparation for assessment and then assessed the students. After evaluation applications were presented at Senate for ratification.  

The third partner had an RPL office but was still busy developing their RPL policy and procedures at the time of the merger. There were no RPL applications at this stage.
3.3.3.2. Planning and Policy Development
TUT planned and developed policy to address the recognition of prior learning activities at the institution
. RPL Practitioners from the previous three institutions were invited to participate in the TUT policy development process. Existing policies of the merging partners were integrated to come up with a new policy. 

The Committee of Technikon Principal’s (CTP) provided guidelines for a possible structure
. In a meeting held on 3rd November 2003 the working group discussed the possible structure, policy, categories, procedures and costing for RPL. The policy states that assessment of prior learning should be done in accordance with statutory requirements which state that the institution must make it possible for individuals to gain recognition, access and credit for current competence gained.  

Information on RPL is available in the form of brochures, pamphlets and booklets. It is also included in study guides, learning programmes and other related policies such as the assessment policy
. Assessment criteria are clearly indicated in the booklet given to candidates on application
.  Institutional assessment plans indicate a variety of assessment tools,
  methods 
 and opportunities for further learning to gain access into higher level qualifications.

RPL assessment refers to a combination of flexible ways of evaluating an individual’s formal, informal and non-formal learning experiences, against a registered set of outcomes and standards. Successful candidates are given access into existing learning programmes and credits for subjects.

The institutional framework allows for re-assessments and appeals against assessment outcomes or the assessment process for unsuccessful RPL candidates. Appeals must be made to the dean of the faculty. 

RPL is externally moderated on the third and forth level, and at masters level
. The Head of the Department is responsible for the appointment of moderators. The moderators sit in, observe and ask questions during the panel interviews which are usually the last step of the assessment. Before the assessment the moderators will have copies of the moderator guidelines
, assessment criteria, portfolios, projects and RPL challenge exams.

3.3.3.3. Framework and Mechanisms 

RPL in the University is managed according to the policy guidelines as decided upon by the Senate and the Council. An RPL Office with a duly appointed RPL Advisor is situated on the Pretoria Campus. TUT academic staff is ex officio appointed as assessors. RPL application forms and assessment records are kept in the RPL office, and approvals by Senate are documented in Senate’s minutes
.  The RPL results are captured on the student’s academic record, and records
 are kept in the RPL Advisor’s office for five years for any enquiries. The RPL policy is available on TUT’s website
, and is also available electronically on request. The RPL admission criteria and application process is included in the official university prospectus. 

RPL is used for the following purposes:


Access
 


is granted to prospective students who have not completed a NQF Level 4 
qualification, but have gained current competencies relevant to the field in which further studies are to be undertaken. 


Subject Credits


Students are given subject credits
 for outcomes achieved through work experience, short courses or other formal and non-formal learning.


Status


If a student has completed a qualification which is not relevant to the qualification he has applied for, RPL is used to assess the equivalence between the two qualifications, 
and the gaps that need to be filled for them to get the status are identified. This can be one by assessing experience against the outcomes of the qualification.  Granting of status
 is a recognition mechanism allowing a prospective student access to a post-diploma.


RPL Exemption

RPL Exemption
 is given to students who have completed their qualification at an institution that is not accredited by the Higher Education Qualification Committee (HEQC).  The HOD has to compare the outcomes of the subject passed and the subject in which exemption is applied for. 

Taking in to consideration the fact that the volume of work in RPL might increase in time, the policy working group recommended the use of a RPL advisor to take responsibility of the administrative duties and to regulate the process, the assessor who is an academic person will be responsible for the technical side. This person should have sufficient knowledge of the subject.


The TUT RPL policy states that it is the students’ responsibility to identify learning and match the elements of prior learning with required competencies. Student must then prepare for assessment. The assessment is done by the RPL advisor and subject expert against a set of criteria and learning outcomes as required in the learning programmes.

The Faculty Executive Committee verifies the assessment and Senate ratifies it before the RPL credits are loaded on the student’s academic record.

The Curriculum Development and Support Unit are responsible for the development of competences of staff with regard to RPL and Outcomes Based Assessment by means of training and orientation programmes
. The Centre for Continuous Professional Development is also responsible for assessor training in the university.
3.3.3.4. Analysis of Quality Arrangements 

CAEL endorsed standards for Quality Assurance
 in Assessing Learning for credit.

Annual reports indicating RPL activities including curriculum and staff development are submitted to the Executive committee of each faculty.

To date RPL has been successfully implemented in all faculties. RPL status and RPL credits have been given in the M Tech level, B Tech level and National Diploma. RPL Admission was provided in the Faculty of Arts
.  

RPL is included as part of curriculum development, staff development and orientation for new staff members.  As indicated by the results of a survey
 conducted with staff members, those staff members who have had the opportunity to learn more about RPL are confident that RPL assessment allows for fair access into the institution. Not enough evidence could be collected from students to get their view point on this aspect though.

The survey conducted with staff also reveals that communication with students and staff regarding RPL needs to be improved. Although there are systems in place (policy) to create awareness regarding RPL, there’s still a need to involve the wider university community in RPL training so they can be better informed on how to participate.  There also a need to ensure that RPL is explicitly referred to in all qualifications and programmes.  

A positive attitude from staff to apply integrated policy rules should be rigorously pursued and encouraged through training on Outcomes Based assessment and RPL.

There are challenges with implementation of RPL that still need to be addressed even though a lot has been achieved. One of the challenges is that the RPL process is time consuming and this may discourage people from using RPL as a route for access. The process of RPL should therefore be reviewed in order to improve the assessment, recording and storing of candidate’s information and progress. The other daunting issue is the fact that a student without matric first has to apply for the “oupa-clause test” before they can proceed with the RPL process. The purpose of the test is to identify the student’s literacy and numerously skills.

3.3.3.5. Quality Improvements
The implementation of RPL is a cost and labour intensive exercise and will has implications for TUT. Assessment of RPL should be officially recognised as formal responsibilities of lecturing staff. For this purpose it is recommended that one co-ordinator should be appointed in each faculty. A Central office should be set up  to co-ordinate and manage the activities of all RPL co-ordinators. 

The tracking and recording system of the RPL has to be approved so that the students different kinds of support on different levels. This will also inform policy review and help in doing quality checks on the RPL process at TUT.

Even though the TUT’s RPL policy and procedures are in place there is still room for improvement. The NQF principles of RPL namely, progression, relevance, access and portability imply that issues relating to articulation between institutions must be addressed. 

RPL Policy has to be reviewed especially with regard to the portability between institutions. Even although the TUT Policy working group recommended that the institution should not recognise the assessments of other institutions, it is clear that the RPL process in the South Africa has now developed to a stage where most institutions of higher education are using it. The TUT policy incorporates widely recognised and accepted standards for assessment, also endorsed by the Council for Adult and Experiential Learning (CAEL). This should enable portability arrangement between TUT and other institutions to give adults a chance to pursue their lifelong learning aspirations.

The policy must also make a distinction between the purpose of RPL exemption and normal mainstream exemptions to avoid confusion. Given the fact that TUT is a newly merged institution there is a need to train all staff members in the RPL process to make sure every staff member dealing with RPL is adequately prepared.

3.4. Academic Development 

3.4.1. Overview
At TUT, higher education development and support is understood to include specialist support services that add developmental and/or supportive value towards the effective promotion of student learning.  Consequently the units that provide these services, Curriculum Development Support (CDS), Telematic Education (TE), Centre for Continuing Professional Development (CCPD), Cooperative Education (CE) and Student Development and Support (SDS), Library and Information Services (LIS), Financial Aid and the Leadership Development do so in a collaborative and in a mutually reinforcing manner. 

The recent (August 2006) organisational restructuring brought the following four directorates within the overarching umbrella of Academic Development reporting to the DVC: Teaching, Learning and Technology: 

· Student Development and Support (including Foundation programmes), 

· Telematic Education, 

· Curriculum Development  

· Cooperative Education

The new arrangements are aimed at finding greater synergies and efficiencies via the establishment of cross-functional project teams. Although CCPD, LIS, Financial Aid and Leadership Development report to a different senior manager, greater cooperation and coordination is achieved via Academic and Administrative committees. 

An example of such cooperation was the development of the Teaching Learning and Technology Strategy which enabled academic development colleagues to debate core teaching and learning issues with other role-players (e.g. faculty representatives, Strategic Management Support, Directorate Quality Promotion) in a formal forum. Some of the issues under debate included the teaching, learning and technology philosophy of TUT, the approaches to teaching, learning and technology, and TUT graduate attributes.
 These units function as specialist focus areas and collaborate closely towards specific outcomes.

A proposed strategy for operationalisation of a comprehensive higher education development and support environment at TUT, is to establish dynamic cross-functional project teams.  These teams will be multi-disciplinary and focus on critical areas to render service and to conduct research.  The project teams will be informed by the strategic goals of the Unit and also the specific needs stated by Faculties. HEDS project teams will eventually be inclusive of faculty staff to enhance collaborative partnerships and joint research outputs. The following example demonstrates the composition of cross-functional project teams:

Example 1

Project team
: Life Skills 

Owned by: SDS (Plan; coordinate, document, report and budget)

Chairperson: Project Manager for (Life Skills)

Curriculum design and review: CDS member 

Communication and coordination: Programme coordinator for Life Skills SDS 

Presentation and Facilitation support: SD (+ CDS member) 

Student employment preparation: Co-op Ed member 

Study material development: 2 Life skills presenters 

Instructional design support and technology access and support: TE member

3.4.2. Student Development and Support
3.4.2.1. Merging Context
Student development and support was approached and structured differently by the three merging partners.  Common to all three partners were services such as student counselling (study, personal and career) and life skills programmes, curricula and outcomes differed significantly. 
 Furthermore, whereas one merging partner consolidated services in one unit at the other two such functions were located in separate units within different line functions.  

During the pre-merger phase the SDS-Forum
 was established and managers came together to focus the efforts.  This forum was a platform to focus all developmental and supportive strategies in addressing student access, adjustment, skills enhancement and throughput. Although the formal merger in 2004 posed challenges in bringing together very different philosophical assumptions and organisational structures, significant progress is being made to ensure equity and equivalence of provisioning across all learning sites.

3.4.2.2. Planning and Policy Development 
Student Development and Support revisited its purpose and potential to make a valued contribution to the critical performance areas for the newly established institution using the KPMG risk report 
 as a point of departure.  Two of the identified risks have particular relevance for SDS: 

· Risk 1: Inadequate financial resources:  SDS responds by streamlining structures and multi-tasking staff to ensure optimisation of human resources. Operations are also integrated and financial and physical resources utilised optimally.  

· Risk 4: Graduates not meeting the expectations of the labour market:  SDS responds by focussing all efforts on the skills development, pro-active support and strong partnerships with Faculties to ensure achievement of critical cross field outcomes.

The risks above, as well as organisational goals were translated into following four strategic goals for SDS
 :

· Establish relevant student development and support programmes to address access, retention and graduation. 

· Expand existing student development and support programmes for optimal capacity, impact and accessibility to all students. 

· Be innovative in the design and multimode delivery of services. 

· Provide an efficient support service  with guidance and counselling to all students

The four goals are effectively operationalised through a number of specific action plans.
  SDS activity at TUT is structured to promote student success through both developmental and supportive services and interventions.  The action plan comprises of a comprehensive service portfolio with services ranging from group interventions (pro-active skills development) to individual supportive services. Such services are consistent with SDS holistic view of the student as learner, student as a person and the student as a prospective worker (being either or both employee and entrepreneur).
  

3.4.2.3. Framework and Mechanisms 
In order to effectively address the strategic goal of holism in student development and support the unit is consolidated to offer a holistic and comprehensive service. Holism in approach is achieved through such a consolidated service with comprehensive programmes to address the academic, personal and social needs of the student. It may be considered exceptional and is recognized by peers as a good benchmark
. 

The comprehensive service requires a practical and manageable service model that ensures equity of delivery to all learning sites.  The Unit is structured with a strong core unit at Pretoria Campus and Service Units on each of the six official learning sites.  Each unit customises its offering (e.g. content and application is made to fit for a specific academic group and / individual) as per the specific needs of the learning site but ensures access to all core SDS-services.

Human resources are optimized by the construction of programme teams with a specific staff member responsible for a programme/service area and colleagues assisting in planning and service delivery by means of task team
.  

Service provision by the SDS Unit is regulated by formal agreements between the Directorate and the requesting unit, e.g. Academic Department. The standard agreement
 regulates the responsibilities of the service provider (SDS) and also the academic department and students.

In the Foundation provision strategy the faculties participate through a Foundation Provision Steering Committee (FPSC) that coordinates and sets minimum standards for the faculty programmes.  This committee coordinates the service providers and agreements between various units collaborating towards providing Foundation Provisions as is dictated by the rules and regulations of Foundation Grants by DoE 

The strategic plans were operationalised by developing and pursuing the following action plans for SDS in 2004, 2005 and 2006: 

· Programme for Potential Assessment

· Programme for Career Counselling
 

· Programme for Study Counselling:

· Programme for Personal Counselling

· Programme for Students with Disability

· Programme for Academic Skills Assessment

· Programme for Reading Skills Development
 

· Programme for Language Proficiency

· Programme for Student employment
  

· Programme for Multimode service delivery

· Programme for Life skills training

· Programme for Social support
 

The Health Professions Council of South Africa (HPCSA) accredited the Directorate for SDS as an official provider of in-service training (Internships) for Counselling Psychologists.  This followed after a process of extensive peer review and on-site auditing of the quality of work, management structure and service delivery of the Unit.  This makes TUT the only University of Technology to be accredited for this purpose by the HPCSA. 

Graph:   The range of disabilities dealt with at the Unit (n = students registered) 
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In a national rating done in 2005 the TUT-SDS Disability Unit was rated as the second best Unit at a University in SA. Reference: Department of Social Development, SA Government

The SDS Unit has been awarded the chair of the Pretoria chapter of the South African Association for Learners with Educational Difficulties 
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Graph:  Numbers of students serviced with Life Skills programmes per month  
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Graph: Number of workshops facilitated (contact hours in class)

Foundation programmes at TUT:

In a strategic move the University is implementing Foundation programmes to broaden access while still assuring student success. Since 2005, the cohorts were accommodated in separately curriculated programmes apart from mainstream academic programmes and were faculty based.  

From the 2005 cohort six hundred (600) students were promoted into formal academic programmes.  Preliminary analysis of the progress of these students indicates that they perform exceptionally well.  The approach to provide intensive skills development and support (comprehensive life skills; language proficiency; computer literacy in addition to subject based training) in the foundation programme is reaping fruit.  

Since the new strategy for Foundation provisions was announced by DoE, SDS has taken the lead in coordinating and facilitating the implementation of extended programmes in as many academic programmes as possible.  

The longitudinal study on the 2005 cohort will continue to gather reliable data and inform future decision-making on the structuring of foundational provisions.  TUT management is committed to a large scale implementation of the foundation strategy as a prime focus in attempts to address the general throughput rate of the institution. 

3.4.2.4. Analysis of Quality Arrangements 
The service model for SDS makes provision for the establishment of a core unit at Pretoria campus with service units on each of the other learning sites. Although services are well-established at the Pretoria, Witbank and Nelspruit sites, efforts are being made in ensuring equivalence of provisioning at all the remaining sites of learning in the shortest possible time given the Merging disparities that existed prior to the merger.

The progress in establishing Life Skills and other skills development interventions (language and reading) as part of the curriculum may be considered a further strength.  Specific faculties (Science, Information and Communication Technology and Engineering –TAC programme) have made great progress in introducing these skills development interventions into the core curriculum of specific programmes.  

An integral part of all operations is the continuous quality analysis and monitoring that is factored into the operational planning phase.  Staff use instruments such as client feedback surveys to continually assess performance so that improvements may be effected timeously  

The staff-structure and programme management model has the effects of ownership and the optimisation of expensive human resources.  The multi-functionality of facilities (labs used for language, reading and psychometric assessments and lecture rooms for potential assessment and life skills) are also examples of optimisation of physical resources.

The implementation of annual research strategies and the annual continuous user surveys, linkage of quality assurance with performance management and monthly reporting systems
 are examples of strategies to ensure constant awareness and service orientation by staff (refer annual reports and operational planning documents).  

The SDS structure and specifically SDS management across learning sites have not been finally consolidated due to merger processes and time delays with the overall institutional restructuring.   Final integration and consolidation needs to take place against the background of an Institutional Operating Plan that makes provision for customization and campus specific needs. 

However consistency in aspects such as planning framework, management structure, reporting templates, service priorities and portfolio’s, quality assurance, and performance management which are core to SDS success will be managed coherently across the learning sites with the implementation of a uniform structure and budget in 2006.

It should be noted counselling services at Soshanguve and Ga-Rankuwa learning have not yet been consolidated into the comprehensive SDS and continue to function in isolation. This situation is untenable to students and staff, as is evidenced in the 2005 annual reports, and it expected that the final organisational structure will remedy this anomaly.  

The review process for the development of the IOP revealed serious understaffing in Academic Support environments in general.  In addition, physical infrastructure such as functional offices (where students can be seen for private consultation) as well as multifunctional laboratories (for reading, language and assessment functions) that form the backbone of the SDS activities need to be provided across all learning sites.  

The factors discussed above also lead to some inconsistency in quality assurance measures applied within the realm of SDS across the six learning sites.

3.4.2.5. Quality Improvement 
The quality improvement goals for the SDS environment include:

· Consolidation of the structure and management of SDS services 

· Service portfolio planning and alignment across the learning sites  

· Human resources planning for TUT and SDS (staff professional status, staffing complement at the various units and job profiling 

· Physical infrastructure provisioning via the space allocation project and capital fund budget or grant allocations  

· Integrated quality management procedures for SDS across all learning sites. 

· Integrated and institutional approach to Foundation programmes.

3.4.3. Staff Development 

3.4.3.1. Merging Context 
While each of the merging partners approached staff development differently prior to the merger, in the period January 2004 to the end of 2005, the Centre for Continuing Professional Development (CCPD) centrally managed training and development opportunities for lecturing and non-lecturing staff. 

As a consequence of the merger, the responsibility for the training and development of lecturing staff was moved from the CCPD 
 in January 2006 to the Curriculum Development Support Unit (CDS). Other environments such as Telematic education also train academic staff in related projects. 

This movement of such an important function negatively impacted on the consistency and availability of ample training interventions as CCPD and CDS approached staff development differently. Whereas a broad suite of training opportunities were previously available, CDS adopted a more focussed approach from the beginning of 2006 as training needs were now identified during curriculum development workshops
 and then specifically addressed. Only Assessor training was scheduled for groups of lecturers to participate.

After thorough debates regarding the structure of an academic support unit, HEDS (Higher Education Development and Support) was proposed during August 2006. This report will indicate success stories as well as limitations and talk to the training opportunities and interventions for lecturing as well as non-lecturing staff. For the purpose of this audit emphasis will be put on the necessity for the development of academic staff. 

3.4.3.2. Planning and Policy Development 
TUT embraces the fact that for lecturers to be able to contribute effectively, they need to be equipped with the necessary skills to deliver quality services to students and to meet the strategic goals of the institution. Such development must of course be consistent with national legislation and strategies. The following were considered in the development of TUT’s staff development policy:

· Higher Education Act. No. 101 Of 1997

· SAQA Act. No. 58 Of 1995

· Employment Equity Act. No. 55 Of 1998

· Skills Development Act. No. 97 Of 1998

· Skills Development Levies Act. No. 9 Of 1999

· National Human Resources Development Strategy

· National Skills Development Strategy

· National Plan For Higher Education

The Institutional Operating Plan 
 (IOP) identified the following risks (amongst others) that staff development can assist in managing: 

· ineffective and inefficient leadership, 

· insufficient competent staff, 

· resistance to transformation and poor team spirit
It is also noted that to remain in touch with developments at the cutting edge, lecturing staff need constant interaction with industry and have to be competent in the use of the latest technology, modes of knowledge transfer and teaching methodologies, to be able to relay them to the learners.

The Teaching and Learning Philosophy that informs the Teaching and Learning (TL & T) strategy
  emphasises the importance of professional education, continuous development of professional practice skills, as well as research capacity building.  Eight priorities (alphabetically listed) in the annual Workplace Skills Plan
 (WSP) support this philosophy and strategy:

· ABET

· Change Management

· End user computer skills

· Management and leadership

· Service/ Artisan worker

· Specialist technology training

· Specialist/ professional related training

· Teaching Development
In addition, the following training needs were identified by academic staff as tabled in their personal development plans:

· Assessor training

· Building links with industry

· Coaching & informal mentoring

· Curriculum design 

· Diversity management 

· Effective negotiation & conflict resolution 
· Performance management 

· Professional development 

· Research 

· Targeted selection 

· Technology for information technology 

The annual workplace skills plan
 is the point of departure for all training interventions and is embedded in relevant legislation and regulations, and in the strategic goals of the institution. The main strategy is to align all training and development interventions with the National Skills Development Strategy, Employment Equity Strategy
, the institutional cultural change that should take place, change management, the performance appraisal system
 as a developmental tool, the promotion policy of TUT and the new demands involved in becoming a university of technology in the context of the new proposed Higher Education Qualifications Framework. 

An innovative and entrepreneurial culture is embraced which support a spirit and positive approach to life long learning. The aim is to use the performance management system to drive the development of staff.
 The training and development strategy is aligned to training needs identified in the Personal Development Plans (PDPs) to ensure an individual focus.

3.4.3.3. Framework and Mechanisms 
One of the most important staff development initiatives at TUT is the compulsory programme for new academic staff where confirmation of permanent appointment is contingent on the successful completion. The programme includes an assessment of staff’s competencies and leads to the development of personal development plans. 

Newly appointed lecturers have to prove competence in the design of a study guide, assessment practices, teaching and learning principles,
 examination and invigilation procedures, policy and aims and a lesson presentation in the real classroom context
. The latter is approached as a video self-confrontation
. The teaching advisor, the relevant Head of Department as well as lecturer participates in his or hers assessment. 

Once competence has been proved and no further training needs are identified the person can enrol on voluntary programmes.  In evaluating the efficacy of the programme, the importance of recognising prior learning became evident and it is envisaged that once a portfolio of evidence to prove competence is tabled, the lecturer may be exempt from the programme.

Although this strategy ensures that newly appointed staff are competent in higher education learning facilitation, there is a need for a properly formulated strategy to ensure that all lecturers undergo structured training and development opportunities such as modules of the Post Graduate Diploma in Higher Education and Training which is included in the Programme Qualification Mix of the institution.
Several projects aimed at academic management and leadership development, such as the orientation programme for Deans, 
 the TUT’s license to lead programme
 and Fellowship in Leadership for Research has been approved by the Academic committee
 and are in development.  All Heads of Department will thus have the opportunity to participate in the programme aligned to TUT’s management model. For academic managers a specific module,  ‘Teaching and Research management’ is included.

TUT managers are expected to ensure that personal development plans with identified training needs are drafted for all staff reporting to them and submitted to CCPD. In the absence of an official performance management system, existing procedures were followed but once the PMDS is fully operational there will be greater coordination and coherence in planning and executing staff development interventions.

Although all training opportunities are designed and executed for TUT’s staff, 
the service is expanded to accommodate requests from clients outside TUT.  Such requests are considered third stream income and governed by the relevant institutional policies.

The full suite of training delivered in 2005 is recorded in the Annual Training Report (ATR).
 Training interventions included Teaching Development, Software Training Functional Training, Management & Leadership, AIDS training, Seminars & Workshops, Research Development and Organisational Development.

The Teaching development category mentioned above included, among others, the following interventions Higher Education transformation (HEQF, SAQA, HEQC),  Curriculum Review Process, The OBE Approach, OBET Assessment, RPL, Teaching and Learning strategies, Research in Higher Education and Intercultural communication. The training offered by CCPD is of a high standard as is generally well received as is evidenced in cases mentioned below.

The university of Mauritius gave recognition to Dr D Gericke of CCPD whose teaching development programme contributed to the higher throughput rate of the university. Once the organisational structures have been finalised at TUT, it is envisaged that a similar programme will be rolled out at the university.  

A programme to enhance emotional intelligence was considered of such value that an outside consultant approached CCPD to buy the rights to that programme.
Personal and team development training is offered to Heads of Departments and to staff in general. Such training is aimed at aiding staff enhance business processes and align activities to the strategic goals of the institution.

CCPD and CDS staff also conducts research in order to ensure relevance and currency of staff development interventions. A number of conference presentations were delivered, an article
articles published in an accredited journals, a chapter in a book
 and some internal research projects initiated in the institution. An example of such research is mentioned below.

Research project

Title:     An investigation into the relationship between emotional intelligence, thinking preference, and leadership effectiveness as measured by the Leadership Practices Inventory (LPI) in a Higher Education Institution.

Herbst, H. H., J. G. Maree and E. Sibanda, 2006. Emotional intelligence and leadership abilities.  Accepted for publication in the South African Journal for Higher Education.

Herbst, H H.  2006. The E-word in Academic Leadership: An investigation into the emotional intelligence profile of managers in a HE institution.  Currently under review.

The quality of training interventions is monitored via evaluation forms 
 that are completed after each programme. The results are analysed and where necessary improvements are effected.  Prior to the merger focus groups were also used to triangulate the information gleaned from the evaluation forms. Such practices will be reintroduced once the institutional restructuring has been completed. In addition to regular staff meetings
, annual strategic sessions are held to reflect on achievements and improvements to practice. While performance appraisal is conducted annually and staff progress is monitored at the end of each semester.  

3.4.3.4. Analysis of Quality Arrangements
Although staff development is a high priority and the staff training units have a clear vision to develop & deliver research based programmes (accredited and non-accredited), the desired state is not yet been achieved. This is partly due to delays in finalising operational structures and to the shifting responsibilities between units in the midst of implementing a pre-approved business plan. 

The strength of TUT’s staff development lies in well qualified and competent subject experts, opportunities created by the Skills Development and Skills Levies Acts, the HEQC’s support to capacity development, the compulsory programme for newly appointed lecturers and the internal and external strategic partners.

The following militates against exploiting the full potential of staff development:  staff development not yet fully linked to the PDMS and job profiles; personal development plans not yet used in all environments; delayed deployment of the incentive system to reward staff for competencies proved; staff development undervalued in some sectors; the lack of a proper marketing strategy in place and most critically, impact studies to determine impact of training interventions.

For staff development to achieve its full potential at TUT, it must be linked more directly and aligned to institutional, faculty and departmental priorities.  It is envisaged that during future cycles of strategic planning, direct linkages will be made between performance, quality and training interventions. Furthermore, implementation of the PDMSPMDS as well as the Mentorship and Succession Planning strategies will lead to greater successes. 

Although ample opportunities for management and leadership development exist, the responsibility for the implementation of the management model lies with line management. The poor attendance of middle and senior managers at training interventions, specifically designed to meet their training needs, remains a huge concern. That led to the initiative to implement the ‘licence to lead’ programme that was discussed earlier in this section. Departmental agendas do also not necessarily address institutional priorities.

3.4.3.5. Quality Improvement 
The following will have to be undertaken to ensure greater return on staff development investment: 

· the development of coherent and integrated staff development strategy

· monitoring of progress against targets set in the WSP, 

· formal impact studies to track the efficacy of training interventions 

· incentive strategy for staff that has proved competence of a learning programme to be implemented, 

· benchmarking reports, 

· an aggressive marketing plan, 

· ABET learner support, 

· the succession planning strategy, 

· incorporating the PGDHET into TUT’s PQM, 

Despite the above mentioned difficulties, significant strides were made to collaboratively attempt to achieve institutional strategic goals and objectives. It is envisaged that once the institutional restructuring and reorganisation has been completed, the staff development units will be able to create a stimulating environment for rigorous academic debates and for action learning and action research initiatives.

3.4.4. Teaching and Learning with Technology (Telematic Education)
3.4.4.1. Merging Context
Tshwane University of Technology (TUT), as a university of technology, promotes access to technology for both staff and students.  As part of the empowerment strategy it is essential to make users technology competent and computer literate.  The strategy for Teaching and Learning with Technology
 focuses on the creation of a technology-enhanced teaching and learning environment.  This forms the platform to drive services from within the Directorate for Teaching and Learning with Technology (previously Telematic Education).  

Prior to the merger, telematic services were not rendered at all three merging partners.  As such, no common or joint strategies existed to guide the newly constituted TUT for the planning, implementation and management of educational technology.  The then Department of Telematic Education, however immediately revisited their service model by initiated the Partners@Work
 programme with a strong focus on reaching out to all learning sites and Faculties.

After the merger, educational technology was not prioritised and therefore not integrated with other technology infrastructure and networks
.  Due to the lack of and limited availability of these strategies a gap was created between available educational technology in classrooms and cutting edge technology e.g. video streaming over the data network.  

3.4.4.2. Planning and Policy Development
TUT is one of the first institutions of its type to demonstrate the practicality and potential of the utilisation and management of technology in education by integrating technology in the curriculum and capturing its essence in their teaching, learning and technology (academic) strategy.  The Directorate for Teaching, Learning with Technology provides the organisational and intellectual home for the integration of technology into the curriculum.

In developing the policy environment the Directorate for Teaching and Learning with Technology follows the following national and institutional acts and strategies:  

· Higher Education act. no. 101 of 1997

· National Plan for Higher Education

· e-Education White Paper “Transforming Learning and Teaching through ICT”

· SAQA / HEQC:  Indicators for e-Education

· Tshwane University of Technology:  2007 Goals and Objectives (Goals are:  1, 2, 4 and 5)

· Tshwane University of Technology:  A teaching, learning and technology strategy for educational innovation

· Tshwane University of Technology:  Strategic Plan and Institutional Plan (IOP)

· Tshwane University of Technology:  Integrated Technology Plan (ITP)

· Multimode Teaching and Learning Strategy 

Telematic Education, at TUT, is defined as technology-enhanced teaching and learning, and can be seen as any educational intervention where technology has been used.  Technology is used to describe any tools that can be used for teaching and learning purposes and include the Internet, interactive multimedia, electronic testing, video production, video and audio conferencing and mobile learning.  

The Directorate for Teaching and Learning with Technology stimulates the academic environment, where staff and students can flourish in exercising their innovative mindset through partnerships and well-structured teaching, learning, research and development programmes such as Partners@Work.  The Directorate strives to empower people in integrated partnerships by means of technology-enhanced teaching and learning.  Through internal and external partnerships, we build both teaching and research capacity in the TUT through the innovative use of technology.
3.4.4.3. Framework and Mechanisms 
The Director for Teaching, Learning with Technology, reports directly to the DVC:  Teaching, Learning and Technology and in future to an Executive Director (the position is currently vacant).  The Directorate is guided by one Director and three Heads of Divisions (prior to the merger, two deputy directors and one Learning Site Manager).  Seven instructional designers provide an empowerment and development function for faculties on all learning sites.  Technology is supported by one Technology Manager with a group of student assistants.  Database and administrative support is obtained with the assistance from four staff members.

The Directorate’s structure (Figure 1) and services/functions are build around three well defined strategic approaches that is aligned and interacts together.  In support of the restructuring, the directorate was divided into three new divisions (Figure 1) (unlike the two divisions prior to the restructuring).  
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Figure 1:  Directorate for Teaching and Learning with Technology (previously Telematic Education) structure

The following three divisions were established:

· Technology for Teaching and Learning:  The focus of this division is to provide access to educational technology in partnership with other departments.  

· Teaching and Learning with technology:  Teaching and Learning with Technology identifies, analyses and anticipates the educational technology needs of both the teaching and administrative departments.   

· e-Learning Design and Development:  Producing video and audio learning materials to support teaching and learning is concluded from a video production unit (video and DVD productions that include scripted productions, recording of quest speakers, etc.) and the section also hosts a graphic design service.  

By implementing, utilising and managing technology appropriately, Teaching and Learning with Technology contributes to:

· Increased pass rates
.  

· The support of learners with disabilities
.  

· The retention of students.  

· The management of the teaching and learning process
.  

· The support of students on and off-campus
.  

· The research output of the Institution.  

· The empowerment of our staff and students
.  

· Access to technology for students on all learning sites
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Figure 2:  Active students and courses on WebCT CE6

Defining a benchmark for educational technology in classrooms is essential to ensure that these technologies can enhance and support teaching and learning in classrooms.  The Directorate for Teaching and Learning with Technology plays a vital role in defining the benchmarks and minimum standards to ensure that it is aligned with the Teaching and Learning Strategy.

The technology-enhanced teaching, learning and research initiatives of TUT are managed based on a commitment to:

· Develop and implement effective learning opportunities for students through the utilisation and management of technology and multimode learning systems;

· Establish partnerships with Higher Education Institutions and private sector organisations;

· Research, select, design, acquire and maintain the technological infrastructure to support and manage a multimode teaching and learning approach effectively and efficiently;

· Apply instructional design principals to ensure programmes of the highest quality and international standards;

· Enhance the learning experience of students wherever they are, on a 24/7 basis;

· Increase the post-graduate market share by utilising, managing and implementing an appropriate technological infrastructure to ensure and open up access, promote and enable innovate research on multimode teaching and learning applications.

3.4.4.4. Analysis of Quality Arrangements
Due to the internal restructuring of the Directorate, a marketing strategy will be required to position the Directorate.  The name change will guide the Directorate to promote their focus namely:  the utilisation and management of technology for teaching and learning.

Areas for quality improvement are the appointment of professional staff to have at least one instructional designer per faculty, training officers for both students and staff, computer technicians for the dedicated support of eAssessment and high security computer laboratories, technicians for support when the mobile computer laboratory is used, support staff to assist learners in the use of computer technology within the ERCs to ensure that students become computer literate, the appointment of an electronic engineer that specialise in the design of classroom technology to ensure that cutting edge and network technology is integrated.  

Opportunities were created due to the restructuring for the development of a new service model.  This model will enable the Directorate to provide services on all learning sites and across all faculties.  The design and development of Educational Technology Resource Centres on all learning sites will enable us to provide instructional and graphic design services, video and audio conferencing infrastructure and cutting edge educational technology that are not available in general classrooms.  

Continuous monitoring is required on the utilisation of networks and technology.  An annual survey
 will be conducted on the needs/expectations of educational technology users.  Intensive management according to a new set of evaluation criteria of the ISDN/ADSL network for Internet and video conferencing access will commence in 2007.  These statistics
 are available on SharePoint on a weekly basis.  

For the implementation and management of educational technology, a TUT strategy on educational technology needs to be formulated.  In the past, Departments prioritised and took responsibility for the purchase and maintenance of these technologies due to a lack from a support service.  In future, an advisory body will assist with the selection, design of venues, a three year maintenance strategy, replacement and upgrade strategy.  This will be formulated in 2007 in a Strategy for the Management and Integration of Educational Technology
.  This strategy will also focus on the benchmarking of educational technology, minimum installation standards, classroom design principles, technology selection and a training strategy to empower technology users. 

A continuous research focus will assist with the evaluation of existing practices and redefining of best practices.  A research focus will be on three technology specific areas namely:  ambient technology (classroom technology, mobile learning and live/archived video streaming), eAssessment technology and network/access management (WebCT and VTC on campus hosting and ERC access).

The Teaching and Learning with Technology division measures its success based on both quantitative and qualitative data in the form of statistics and narrative research reports and articles.  

Quantitative data

	STATISTICS
	2005
	2006

	WebCT (the official Learning Management System of TUT)


	Online subjects
	384
	505

	Online lecturers
	146
	282

	Online students
	18,650
	26,935

	Bandwidth (increased access availability)
	128K
	2Mg

	Lecturers empowered to use technology to enhance their teaching and learning practices

	Lecturers gone through the P@W programme
	28
	42

	AdHoc Partners (not involved with P@W but supported and empowered on and AdHoc basis)
	131
	268

	Lecturers attending scheduled training sessions
	98
	131

	Technology applications 


	Electronic assessments* (Number of students involved)
	5200
	6400

	Video productions
	79
	85


Our e-assessment drive is highly successful since a large core of lecturers has been using this medium for their testing practices for more than 5 years already.  Lecturers, who start off using e-assessment only for their formal semester tests and exams, end up administering more class tests (for continuous assessment purposes) as a result of not having the burden of marking large sets of papers. Many of these lecturers report on an improved success rate as a result of this intervention.

Furthermore, the numbers of lecturers who design and develop electronic tests have grown incrementally over the past couple of years.  Cost saving are measure and incurred by writing tests electronically, as no question papers need to be printed out.

As from 2006, formal data (name of test, venue, campus, number of students involved, problems experienced, etc.) is gathered with regards to each test written with the assistance from the Instructional Designers at Telematic Education.  

Qualitative data

In the division we assess our own successes by means of qualitative reports and research articles. These reports and articles are published in an informal bundle on an annual basis.  Report and articles are not published on as authors (mostly lecturers and instructional designers) often wish to submit there work for publication in accredited scientific journals.  A peer-review approach is followed by these journals as a quality measure.

The following issues are indicators of success:

· Improved pass and success rates

· Saving of time for lecturing staff

· Limiting duplication in terms of learning materials and lectures that need to be repeated based on large class groups

· Enhanced learning experiences for students

· Higher levels of class attendance and motivation

· Improving systems such as the safe and secure distribution and handing in of assignments

3.4.4.5. Quality Improvement Plans

Technology-enhanced teaching and learning is a dynamic environment where changes in processes, technology and staff and student requirements are ever changing.  This requires that existing focuses, technologies and processes are continuously revisited and adapted.  The following improvements and actions are envisaged to improve service delivery and to stay focused on the TUTs goals and objectives to increase effectiveness:

· Restructuring of divisions (technology implementation, teaching and learning empowerment and production) within the directorate to specialise in the focus areas.  

· Redefining strategies, business plans (identification of key performance areas and identifying the key performance indicators to evaluate and measure milestones), policies and documenting business processes and procedures to ensure that activities are aligned with business processes and business fit.  Due to the proposed restructuring, existing documentation (strategies, policies, etc.) will have to be revised and/or re-instated. 

· Conducting of a survey on the available educational technology, expectations of lecturing staff and training needs will be conducted in 2007.  These data will be applied to define a TUT educational technology strategy.  

· A National Media User Group was established and is chaired by this Directorate.  The purpose of this User Group is to benchmark the implementation and management of educational technology within all higher institutions.  

· Additional capacity building programmes such as Partners@Work, specifically focussed on the use of technology in education, aimed at lecturing staff with limited time available for the creation of technology-enhanced teaching and learning materials will be developed.

· The formulation of benchmarks and minimum standards as well as a strategy to improve general classroom technology will be put in place.

· An Integrated Technology Plan (ITP) for educational technology within the Directorate for Teaching, Learning with Technology will be formulated.  This ITP will be structured to be included in the TUTs ITP, Institutional Operational Plan and in support of the Teaching, Learning, and Technology Academic Strategy for Educational Innovation.

· In order to support the TUT goals to increase throughput rates, high security assessment venues via the existing ERC and iCentres and eAssessment need to be established.

· Support structures such as the ERCs, Media Services and IT Services should provide a 24/7 service where technology is applied for teaching and learning, e.g. WebCT, VTC, educational classroom technology, and access to the Internet.  This will limit downtime of networks and systems to ensure an optimum uptime and better service delivery.

· Creating high quality e-learning opportunities and hosting state of the art infrastructure requires various skilled and experienced staff members, support staff and infrastructure.  

· After seeing the marked successes that is produced as a result of the Partners@Work programme, the Directorate for Teaching and Learning with Technology wants to reach out to the broader TUT community.  As such, the Department recognises the need for a capacity building programme like Partners@Work, specifically focused on the use of technology in education, aimed at lecturing staff with limited time available for the creation of technology-enhanced teaching and learning materials.  The Directorate of Teaching and Learning with Technology aims to roll out an AdHoc Partners@Work programme to address this need.  The programme will entail weekly 2 hour long work sessions in which small chunks of knowledge, skills and attitudes will be shared.   This staggered approach may take longer than the condensed Partners@Work programme, but this is a focused approach to address specific needs.

· The formulation of a benchmark and minimum standards for classroom technology are not sufficient to increase the classroom experience and to create a supportive environment for both students and lecturers to teach and learn in.  The implementation of this strategy is required to improve general classroom technology.  The implementation of one Smart Classroom/specialised technology resource center per learning site (Pretoria, Soshanguve and Ga-Rankuwa) is essential.  These classrooms are educational technology resource centres where cutting edge technology is available for both students and lecturers to utilise for presentations, group work, research and experimentation. 

· Supporting the TUT goal to increase throughput rates, high security assessment venues are essential.  The utilisation of existing ERC and iCentres are not supportive to ensure that eAssessment is completed according to set benchmarks.  Challenges in the venues and infrastructure dictate many of the benchmarks within the eAssessment strategy.

· Creating learning content and hosting infrastructure requires various skilled and experienced staff members, support staff and infrastructure.  These need to be hosted in well planned, layout and effective environments.  Office space and facilities to achieve the objectives defined in the Telematic Education Goals and Objective document for 2007 are required as the existing office environment is no longer supportive enough.

· Two post-graduate studies are currently investigating the effectiveness of the Partners@Work programme, and a non-degree purpose research project is also planned for 2007.  These studies will include inputs and feedback from all stakeholders, from top management right through to the student body.

3.4.5. Curriculum Development Support

3.4.5.1. Merging Context

The current Curriculum Development Support unit evolved from several restructuring initiatives during the interim merger phase. One merging partner had a comprehensive Unit for Teaching and Learning Development which included academic staff development, student development, curriculum development, institutional development and a virtual education project.  At another the curriculum development function was included as one of the responsibilities of the Unit for Quality promotion as well at the Bureau for Staff Development. 

During the early interim phase of the merger the unit’s name changed to the Unit for Academic Staff Development (ASD) which included curriculum development. At this time the student development function was included with the Student Development and Support unit at the Pretoria campus, the virtual education project was transferred  to the Telematic Education unit at Pretoria campus, and the institutional development aspects dealing with non-academic staff was included with the Bureau for Staff Development at Pretoria campus. The location of the ASD unit remained at the Soshanguve campus. 

During the late interim period it became the Unit for Curriculum Development Support which excluded any staff development (after the ODI process). This non-negotiated top-down decision resulted in a chaotic situation for the CDS unit which had the impossible task of providing curriculum development support without being able to train and develop academic staff in the process. Another extremely negative result of the reporting line of the Head of CDS  (and the other heads of academic development units) to the DVC’s (Distant Campuses & Operations) during the interim phase was that the budget allocations made to the academic support units were inadequate to achieve the goals and objectives as planned by the individual units.

The situation as from January 2006 is that Curriculum Development Support is responsible for curriculum development and support and academic staff development relating to teaching and learning issues.

3.4.5.2. Planning and Policy Development
The HE context in SA has changed drastically as a result of national HE legislation and policies (NPHE, SAQA, HEQC, NAP, Higher Education Act).  In particular, the HEQC requirements for quality in teaching and learning have set a non-negotiable agenda for the development and support of academic staff.  Therefore, the main thrust of curriculum development support activities at TUT is geared towards offering support to academic departments to go beyond compliance with the HEQC audit and accreditation criteria.  This implies that every academic staff member has to acquire a wide range of knowledge and skills about higher education practice that may not have been required in the past. 

The overall purpose of the CDS is to provide support to the faculties with regard to curriculum planning, design, development, implementation and management, and to develop academic staff for their roles as lecturers, curriculum developers and learning programme designers. The unit provides opportunities for academic debate through the needs-based programme-related workshops
 and institutional workshops

 on the latest trends in HE. The strategic priorities of the Department of Curriculum Development Support (CDS) are aligned to the strategic goals and objectives of TUT

 by responding to four of the five goals as follows
:
:

In order to respond to the institutional goal 1 “To deliver competent graduates with an entrepreneurial focus who actively contribute to the economy and society”, CDS objectives are to facilitate curriculum design, development, implementation and review in all faculties, to facilitate academic staff development with regard to learner-centred T&L strategies (including WIL), teaching development, OBET assessment, using student feedback for improving T&L, and development of teaching portfolios. CDS also intends to be involved in curriculum development of foundation/access/extended programmes and facilitation of the incorporation of co-operative education in 60% of all programmes.

With regard to goal 2 “To establish the Tshwane University of Technology as a recognised institution for research and development, and technological innovation”, the CDS unit objectives are to perform higher education research and to contribute to innovative teaching and learning practices by achieving the TUT benchmark of 0,18 research output units per academic staff member annually, and to supervise post-graduate students in their field of expertise.

CDS responds to TUT goal 3 “To be the preferred higher education employer with reputable and satisfied staff”,  with the objectives to provide opportunities for the professional development of academic staff (e.g. the orientation of new academic staff), the presentation of modules in the PGDHET (Facilitate learning, assessment, programme development, HE legislative framework), to provide short courses on assessment, RPL, introduction to curriculum design, material development, learner centred teaching methodologies, learning guide development, short course development, portfolio development, curriculum development workshop/seminars, and to facilitate portfolio development programmes in all faculties.

CDS contributes to the achievement of TUT goal 4 “To holistically develop learners” by facilitating the integration of personal development modules in all academic programmes.                                                                                                                                                                   

TUT is in the process of moving towards a comprehensive, integrated academic development and support structure, where all the components of academic development as defined by the CHE are included (i.e. staff development, curriculum development, student development and institutional development). The CDS, as one of the academic development structures, contributes to the overall support provided to faculties to improve teaching and learning in TUT by focusing on the quality of learning programme provisioning, whereas the other units will focus on different aspects of the student experience. 

In particular, the CDS unit supports staff in academic programmes to achieve curriculum alignment of learning outcomes, teaching methodologies and assessment practices, which is a fundamental principle of OBE. Support for staff to develop study guides in an OBE format also contributes to student success, as students are informed about the expected learning outcomes and the assessment criteria that will be used to assess the learning outcome. The new academic development and support structure intends to facilitate coherent support services and to move away from the current silo thinking and practice. One of the intended activities in the new structure is the establishment of multi-skilled cross-functional project teams to address various aspects of student success
.
.

It is the curriculum development policy of the Tshwane University of Technology (TUT)
)
 to improve teaching and learning in a continuous, iterative process by planning, designing, implementing, monitoring, reviewing, evaluating and managing curricula and learning programmes in line with the institutional strategic plan, national higher education legislation and regulations, HEQC standards and professional body requirements.  The policy was approved by Senate in 2006 and since then very little implementation of the policy was evident. 

The implementation of the policy is largely dependent on the Deans and HOD’s and the interim nature of these positions up to June 2006 have contributed to a laissez faire attitude towards curriculum development. One of the crucial activities that should be initiated by faculty management is the establishment of programme teams, but currently this has not been given adequate attention. However, the CDS unit makes a unique contribution in TUT by providing a forum for discussing the core business, namely teaching and learning, during the programmes-based curriculum workshops, as the training and development focus on improving teaching and learning practice
.

3.4.5.3. Framework and Mechanisms 
The CDS is a centralised unit reporting to the DVC (Teaching, Learning and Technology) that provides a service to faculties by assigning a specific curriculum development consultant to individual faculties. Each of the assigned curriculum development consultants in the seven faculties are responsible for facilitating all the curriculum development activities and training required by the particular faculty. The current staff component of CDS consists of seven curriculum development consultants, one course and workshop coordinator, one secretary and one HOD
.
All curricula are in the process of review to comply with the HE Qualifications Framework for SAQA registration in 2009. This will be planned in a phased-in process as the CDS unit does not have the capacity to work on all TUT programmes simultaneously. By providing training, development and support at the implementation level (academic programmes) as well as providing educational interventions towards improving the quality of teaching and learning, the curriculum development support activities enhance the quality assurance loop. The CDS unit contributes to the programme self-evaluation process in TUT by supporting the programme group to identify and facilitate training and development activities emanating from the improvement plans. 

Services are delivered to academic staff through workshops, individual consultations and projects
. The assigned curriculum development consultant sets up a needs assessment meeting with the relevant department that requested curriculum development service, and plans future curriculum activities in consultation with the stakeholders. The process, as described in the curriculum development policy, is followed. 

Training related to teaching development or curriculum development is customised per department or faculty
 as a menu-type approach (one-size- fits-all) is not supported or recommended by the CDS. All academic departments that request a service are supported by the CDS unit. If the particular expertise is not available in the CDS unit, external facilitators
 are utilized.

Due to the flat management structure in CDS, an executive committee does not exist, but regular (at least monthly) CDS departmental meetings are held. All CDS staff are members of the committee and agenda items reflect the core business of the unit, namely curriculum development at TUT
.

The curriculum approach at TUT is aligned to the National Qualifications Framework (NQF) and also reflects an emphasis on credit accumulation and transfer (CAT) in a programmes-based curriculum structure rather than a discipline-based curriculum structure. The NQF is premised on an outcomes-based education philosophy, therefore it is one of the objectives of the CDS unit to facilitate the design of academic programmes at TUT in an OBE format. 

Although the interim SAQA registration of qualifications prescribed that qualifications should be designed in an OBE format, the current situation at TUT is that the translation of SAQA registered qualifications into learning programmes in an OBE format did not necessarily happen. In too many cases academic staff do not use SAQA qualifications as a point of departure for learning programme design. This is particularly evident when curriculum development consultants of CDS are not involved in the learning programme design.

Curriculum innovation is, therefore, achieved through the provision of educational interventions
 that will ensure that staff are able to design, review, integrate, develop and implement curricula that meet the HEQC requirements, SAQA registration as well as aligning it to the new HEQF. 

Some of the interventions are to use the development of study guides, and assessment practices as points of departure for curriculum development activities in the programme groups. Both these topics are useful tools for discussing broader issues of curriculum design. For example, lecturers cannot write study guides without prior knowledge of the formulation of learning outcomes and assessment criteria, and they cannot improve their assessment practices without knowledge of a variety of assessment methods, and how these can be aligned to teaching methods.

In order to instil a culture of reflective practice at TUT, the use of teaching portfolios as an instrument for encouraging reflective practice, and for application as performance indicators in the Performance Management and Development System of TUT, is promoted, particularly during the orientation workshop for new academic staff
. Portfolio assessments are also used by CDS to evaluate whether the probation period of a new academic staff member can be signed off.

3.4.5.4. Analysis of Quality Arrangements

The current CDS unit, which is responsible for all curriculum development support activities at all learning sites, is in the process of developing strategies to deal with the huge number of academic staff who still need to acquire basic curriculum development knowledge and skills. It has become clear during curriculum development workshops in the faculties since 2004 that academic staff have an inadequate understanding of curriculum development in general.

The problem is compounded by the fact that the CDS unit is under-staffed. Since August 2005 three experienced staff resigned from the unit to take up promotion positions in other units or departments of TUT. At the stage that they departed from CDS, there were only 6 curriculum development consultants to service 11 faculties, therefore the CDS unit lost 50% of its professional staff. 

The decrease in the number of faculties from 11 to 7 (July 2006) has not decreased the number of academic programmes that need to be serviced, therefore the current 7 curriculum development consultants in the faculties are servicing huge faculties with a large number of programmes. 

Since January 2006, two staff members were redeployed from CCPD to CDS due to restructuring, and one new person (previously in a contract position in another academic department in TUT) was appointed. These staff needed capacity building in curriculum development, as this was not their responsibility in their previous departments. It has not been possible up to know to fully utilise the new CDS staff, or to appoint two additional staff members to replace those that took up appointments elsewhere in TUT.

Furthermore, the absence of the final Higher Education Qualification Framework (HEQF) de-motivates academic staff to become involved in curriculum activities, as it is perceived to be unnecessary work which will need to be repeated when the HEQF is finalised. A programme model for TUT is being investigated but is also contingent on the finalisation of the HEQF. 

An additional problem which existed until June 2006, was that the deans were appointed in interim positions which resulted in a lack of decision-making about curriculum development and support in the faculties. The lack of motivation of academic staff to engage in curriculum development activities may also be attributed to the uncertainties and fatigue caused by the merger.

The strengths of the current CDS unit relate to: the capacity and experience of the curriculum development consultants

 to support the faculties with regard to curriculum development and training and development related to curriculum activities; various specialisations in the unit, such as RPL
, assessment
, PBL
, technology enhanced teaching and learning
, OBE; 
participation of the CDS unit staff in national HE structures, activities and forums, the academic status of the CDS staff 
 availability of infra-structure and physical resources and equipment to support CDS activities
  research capacity in the unit and work ethics and professionalism. 

Areas for improvement in the operation of the CDS unit include: insufficient and ineffective marketing of the unit (due to the frequent restructuring and name changes of the unit since the merger); lack of showcasing CDS activities through relevant documentation; insufficient staff numbers; inadequate research output
 and under-utilisation of research incentives and opportunities (although research capacity exists in CDS, the staff shortage resulted in an over-extension of the current staff, and the merger-related uncertainties and fatigue was also a factor in the low research output).

3.4.5.5. Quality Improvement

The Curriculum Development Support unit as it is currently structured emerged in October 2005 after several restructuring processes since the merger in January 2004. Despite the uncertainties and the challenges of establishing an identity for the unit, improvements were made at an institutional level, particularly with regard to the reporting line which is currently the DVC (Teaching, Learning and Technology). 

Furthermore, the unit now operates within a framework of a Senate approved Curriculum Development policy and is represented on the academic decision-making forums at TUT (such as the Academic Committee and the Senate).  Representation at these forums resulted in participation of the CDS in task teams commissioned by the various meetings, dealing with academic issues that are crucially important for the effective functioning of the CDS (e.g. the Teaching, Learning and Technology Strategy task team, the Improving Throughput Project Team etc.).

As a result of the situation as described above, the levels of curriculum development activities in the seven faculties are uneven, and therefore CDS is in the process of improving the situation in each faculty. One of the planned actions is to utilise the development of Business Plans for 2007

 of all units in TUT (in August 2006) as an opportunity to align the CDS unit’s key objectives with regard to improving throughput with those of the faculties. 

Each faculty (and other units such as CDS) has to develop action steps for the improvement of student success in the faculty, and the CDS unit will use the faculty business plan to identify supportive actions with regard to curriculum development. This approach will have the advantage that the CDS curriculum development strategy will be aligned to faculty needs, which in turn are aligned to the TUT strategic priorities for 2007
.
. In addition, the CDS key priorities in the Business Plan 2007

 with regard to improving throughput can thus be linked directly to those of faculties.

An approved policy on curriculum development exists at TUT, but there is very little evidence of implementation at the faculty level, particularly with regard to the utilisation of programme teams to coordinate curriculum activities. A curriculum development strategy for each faculty is in the process of development and will provide a first step in improving the situation. 

The plan for improvement includes a comprehensive, continuous curriculum development training programme for all academic staff, including the academic middle managers who have to lead the process. The training will include workshops on the implementation of the curriculum development policy, how to align curricula in terms of learning outcomes, teaching methodologies and assessment, learning programme development in an OBE format, improving assessment practices, study guide development in an OBE format, and other staff development actions emanating from the improvement plans of programmes that participated in programme self-evaluation. 

All the abovementioned training and development activities are aimed at improving student throughput and retention and achievement of outcomes. An evaluation of the success of these strategies will only be possible at the end of 2007.

A key factor in embedding curriculum development activities as part of every academic’s job description is the acceptance of Outcomes-based education (OBE) as an educational approach for TUT. Although OBE as an educational approach is entrenched in TUT’s IOP, some academic staff have not yet accepted the notion, or are not fully aware of what the implementation of OBE entails. Therefore, the demystification of OBE in the TUT academic community is a key priority of the CDS unit, as one of the improvement plans.

3.4.6. Cooperative Education 
3.4.6.1. Merging Context
Prior to the merger, cooperative education in two of the merger partners were managed centrally whilst the third followed a decentralised model

3.4.6.2. Planning and Policy Development
The Tshwane University of Technology defines cooperative education as follows:

“Co-operative education” is an umbrella concept that describes the  cooperation between the university, industry, commerce and the public sector to enhance learning; and it encompasses experiential learning, which includes work-based/work-integrated learning, learnerships and service learning, and liaison with industry, which includes partnerships, for  the research, development and dissemination of new technologies and their applications, as well as advisory committees, and  the exchange of  knowledge and technology through guest lecturers; forming, therefore, an integral part of curriculum development and implementation, and informing the teaching and learning strategy of the University (See policy on cooperative education).

Cooperative education at the Tshwane University of Technology (TUT) is an integrated approach to teaching and learning for the attainment of qualifications and specifically encourages and enhances learning partnerships between all role players which include; students, university staff and employers. The university sees itself as a partner with commerce and industry in the development and delivery of high level human resources which will uniquely contribute to the South African economy.

This integrated approach to teaching and learning, positions the university favourably to address the challenges contained in the changing Higher Education landscape, the current dynamic socio-economic and technological advancements, and the concomitant requirements thereof. 

3.4.6.3. Framework and Mechanisms
Cooperative Education is managed in TUT by a centralised/decentralised (hybrid) management model
. The centralised/decentralised management model for TUT was chosen as a result of the merger process, the current size of the university and as a result of the different management models which existed in cooperative education in the merging partners.

The DVC: TLT has overall oversight, policy and strategy setting and monitoring function of cooperative education. While the policy and strategy is monitored and reported on by a central unit and the Cooperative Education Central Committee (CECC), the actual operationalisation takes place in the faculties. Full-time cooperative education coordinators in faculties are responsible for the management, coordination and communication of cooperative education in collaboration with cooperative education lecturers. 

Cooperative education activities, include the experiential learning
 process i.e. preparation, placement, monitoring, assessment and debriefing of students and liaison and support activities. The following are support and services provided by faculties to students in cooperative education;

The experiential learning (EL) process includes: 

· preparation, assistance with placements, monitoring, assessment and debriefing of students

· Support with regard to preparation of CV’s for experiential learning and the workplace

· Collection and distribution of CV’s for EL to employers 

· Scheduling of job interviews

· Arrangements of guest lectures by employers

· Assistance to students to make contact with employers

· Monitoring and assessment of national/international students in EL

· Remedial education for  EL students

· Data base of students and employers for EL placement opportunities

Students are monitored and assessed by academic staff at the workstations. Monitoring is done by telephonic contacts and visits
. Assessment
 is the responsibility of the university by academic staff/mentors involved. Industry and students feedback/report takes place to ensure quality of EL programs. 

3.4.6.4. Analysis of Quality Arrangements
The cooperative education strategy
 directs the university to attain a high quality management practice in the university and describes inter alia, the functions of cooperative education on institutional as well as faculty level, services provided by faculties, the directorate and employer companies, the role and responsibilities of staff involved in faculties, students and employers and makes provision for the administrative procedures and academic coordination activities in faculties.

Quality assured mechanisms are in place to ensure quality experiential learning in all learning programmes offered by the university. Finally, a quality assurance audit program review has also been included, to ensure regular self assessment of experiential learning programs in the university. The policy
 on advisory committees ensures regular inputs from the community/industry as role player and thus alignment of curricula of all learning programs towards the needs of the community/industry. Provision will therefore be made for quality assured work integrated as well as service learning in all programs.

Cooperative Education forms part of academic support and operates with the faculties under the supervision of the DVC: Teaching, Learning and Technology. Approved policies, strategies, procedures in cooperative education to facilitate interaction between academic provision and academic support  

Existing cooperative education offices (Garankuwa & Soshanguve) are adequately resourced for full-time cooperative education staff. Adequate developmental opportunities exist to enhance expertise in Cooperative education internal as well as external to the university. This include exposure of staff to SASCE and WACE forums and conferences as well as internal development i.e. workshops on ITS, policy and strategy development, budget compilation etc.

The university is located close to commerce and industry and the community where existing and established relationships/partnerships ensure adequate placement opportunities for students. 

National and international networks in cooperative education such as SASCE, WACE and other HEI’s enable benchmarking and trendsetting in cooperative education, nationally and internationally. 

However, due to the merger process,  cooperative education has only been recently integrated (April 2006).  Delayed integration of cooperative education resulted in average
 to good outputs in cooperative education/experiential learning

3.4.6.5. Quality Improvement 

A new paradigm of cooperative education has been established from the former three technikons in the new university. Policies and strategies (including audit and quality assurance systems) related to cooperative education/experiential learning have also been compiled and approved.  

Current performance
 in some faculties has been improved whilst in others no improvement was observed. A template on cooperative education reporting has been incorporated as part of faculty reports to achieve greater consistency in reporting and oversight. 

All students need to be prepared for experiential learning (EL) and the workplace. This will enable the students to become fully equipped with technical as well as non technical skills to enable them to enter the job market successfully. Furthermore, it will result in an improvement of the success rate of experiential learning students and increased graduation figures in the university. 

3.4.7. Library and Information Services (LIS)
3.4.7.1. Merging Context 
The merger brought together three libraries of different backgrounds and levels of development.  There were visible differences in the management of and utilisation of the common library administration system (INNOPAC/Millennium). 

The Ga-Rankuwa implementation was part of the GAELIC Phase 3 roll-out in 1999, Soshanguve in Phase 2, implemented in 1998 and Pretoria in Phase 1, implemented in 1997.  The Pretoria Learning Site Library also had locally developed systems (custom systems), these being an Event Management Systems (facilitating IT support), a Library Administration Portal (including an intranet), an Electronic Resources Portal and a web based in-house journals database, called Tech-Alert.

The provision of library information technology management and support (LIS IT), acquisitions and cataloguing of information resources, electronic content delivery as well as print resources was uneven across the three merging partners due to historical disparities as well as resource provisioning.

The merger brought about a sharing of resources and expertise through the centralisation of library support services.  No extra staff were required to process the volumes of orders, perform cataloguing duties and managing IT & Systems.  

LIS now has one Systems Librarian (INNOPAC/Millennium), Systems Librarian (Custom Systems), Electronic Content Librarian, Databases Content Librarian, Continuing Resources Librarian, Acquisitions Librarian and the Archives Librarian.  

Each electronic resource centre has a manager who is assisted by Site Library Heads. The integration of the INNOPAC systems went well and was completed in April 2006.  

3.4.7.2. Planning and policy development
The Library and Information Services operates within the framework of the TUT vision, mission, values, goals and objectives. In October 2005 the LIS formulated the following goals in line with TUT’s goals and objectives (the LIS goals and objectives remain relevant after TUT revised its goals and objectives during 2006): 

TUT GOAL 1: 
To deliver competent graduates with an entrepreneurial focus who actively contribute to the economy and society. 

TUT Objective 1.1:
Having a PQM that is responsive to social and economic needs

LIS GOAL 1: 
To ensure that content, resources and services are pertinent to the PQM  and type of student TUT  serves 

LIS Objective 1.1:
Align financial, human and physical resources to compliment the new PQM

TUT Objective 1.3:
Implement an educational intervention strategy for under-
prepared Learners within each faculty

LIS Objective 1.4:
To assist the holistic development of learners by providing information skills and offer a compulsory Information Literacy programme as part of the Life Skills programme

TUT GOAL 2:
To establish the Tshwane University of Technology as a recognised institution for Research and Innovation 

LIS GOAL 2:
To integrate LIS as an indispensable partner within R&D and technological innovation activities

TUT Objective 2.1 
Implementing and management of R & I focus areas, and Increase output of one unit per staff member with at least a master qualification every two years
LIS Objective 2.1.1
Provide an enabling environment relevant to R&D focus areas as well as technological innovation through sustained resources and infrastructure

TUT GOAL 4:
To holistically develop learners

LIS GOAL 4:

To be involved in the holistic development of learners

TUT Objective 4.3 
Improve academic performance of students through academic support programmes with 5% increase in both participation rates and performance in academic support programmes

LIS Objective 4.3.1 
Provide (access to) information resources relating to extra-curricular activities and personal development modules within the academic programmes

LIS Obejective 4.3.2
Offer information literacy training as part of the Life Skills 
programme

TUT Objective 4.3.
Establish compulsory personal development modules within each academic programme

LIS Objective 4.3.2  
Offer information literacy training as part of the Life Skills 
programme

The abovementioned LIS goals are operationalised through a number of specific action plans.104
Thus far, the following policies (including the relevant procedures) have been developed and approved:  

· Acquisition of information resources

· Access to other libraries by TUT staff and students

· Interlibrary loans

· Circulation/Loans of information resources

· Library membership

· Learning resources centres

· Collection development

· Information Literacy training (include training modules)

· TUT Archives

· Existing departmental libraries

· ERcs and Centres (LIS contributed through ERC steering Committee)

· Procedure for Transfer of information resources between campuses (attached to TUT’s Policy on Assets)

· The Policy on the Selection, Evaluation and Provision of Access to Open Access Electronic Content is being presented to relevant Committees for approval.
· BEGIN HERE to use macro – 2473 already copied
3.4.7.3. Framework and mechanisms
In order to render cost-effective services, LIS has a hybrid model of service delivery in which client services are decentralised at the campuses/sites and the library support services are centralised. 

The decentralised services are the following:

· Library Orientation and Information Literacy Training (User Education)

· Reference/Information Services

· Library Marketing

· Circulation/Loan services

· Continuous Resources Administration

· Participation in site departmental and faculty meetings

· Inter-Library Loan

· Photocopying services

· The provision of a variety of study and reading facilities 

· Making multimedia equipment and facilities available 

· Provision of information resources relevant to the needs of a particular learning site

· Where space is available, 24-hour reading rooms are provided

Each library also has an electronic resources centre (ERC) that functions as a separate unit but is nevertheless linked to the activities of the library.  The ERCs are centres created for students to access electronic material and e-mails for academic purposes.  They are situated inside the libraries and are open within library hours.  Students are charged a nominal fee for maintenance and resourcing of these centres. 

The abovementioned services and facilities are provided free of charge to TUT staff and students, and members of GAELIC and CHELSA libraries that meet the membership criteria set by GAELIC and CHELSA agreements.  Private and corporate clients can become members of TUT libraries at fees determined by the LIS and approved by the TUT Executive Management. 

The LIS provides the following centralised support:  

· Technological support by the IT & Systems section to libraries by managing and maintaining the library administration system (INNOPAC/Millennium) and other custom systems to enhance information delivery and support LIS staff in their daily duties.  The unit ensures that the necessary IT infrastructure, systems and services are available for staff and students to access local, national and international electronic information resources.  

· Information Resources Management acquire (through purchases and receipt of donations), process, organise and make accessible (by performing all the necessary cataloguing and classification of the content of information resources before items are distributed to various learning sites) all information resources such as books, multimedia, newspapers and the subscription to journals on behalf of TUT for the libraries.   After the budget for purchasing information resources is received from the Institution, it is allocated to the various departments according to an approved formula (the formula) that takes into consideration variables such as student and staff FTEs per department and the average price per book per department, among others.  

· ERCs and Internet Centres (I-Centres) Management establishes and maintains all the centres at the campuses and learning sites 

· Archives services collect, maintain and give access to TUT archival records to researchers.  

· An Executive Director coordinates and directs the LIS and is assisted by a LIS Executive Committee 105 consisting of the heads of the ten libraries and three centralised library support units. This committee meets every second month. It initiates and/or approves all policies and procedures pertaining to LIS, makes strategic decisions on the direction that the LIS should take, and unites all libraries of TUT by planning together. 

· The Executive Committee is supported by several sub-committees that are represented by members of individual libraries and/or centralised units.  The sub-committees are grouped per area of specialisation, for examples, information librarians, circulation, interlibrary loans and photocopying services.  

· Two LIS Exco members have been tasked with strategic leadership of the sub-committees, assisting them with standardisation and benchmarking within the service areas, thus also assisting the Executive Director with unification of TUT LIS.  The LIS Executive Director reports to the DVC: Research, Innovation and Partnerships. 

· The LIS makes extensive use of local cooperative arrangements. On national level the LIS participates in an interlibrary loans scheme. It is also an active member of the Gauteng and Environs Library and Information Consortium (GAELIC).  Within this consortium the LIS provides access to the information resources and facilities of fellow GAELIC libraries. LIS is a member of the Committee for Higher Education Librarians of South Africa (CHELSA), an association of university librarians that was formed after Technikons became universities of technology.  The LIS also uses the networks and infrastructure of several local (e.g. Sabinet Online) and international content providers to provide access to information resources worldwide.

3.4.7.4. Analysis of Quality Arrangements 
Individual libraries and centralised services keep monthly statistics of their inputs, processes and outputs and report monthly to the Office of the Executive Director.106 The LIS randomly conducts satisfaction surveys for staff and students.  The surveys will be done quarterly as from 2007.  

Although the aim of conducting the surveys was to assist LIS with planning and the improvement of services, not much has or could been done as to address the problem areas owing to a lack of human and financial resources, Since 2005, libraries have had to do with lesser and lesser funds and therefore reduce after-hours service times.

After the merger the libraries have transformed into a totally new LIS that include the following changes and improvements:

· Developed and approved new vision, mission, values, goals, objectives and action plans.107 

· Developed a new organisational structure108 

· Implemented new governance structures (LIS Executive Committee with sub-committees)

· Planned and equipped additional ERCs and I-centres

· Developed and implemented new policies109
· Integrated three former separate library computer systems into one integrated system

· Migrated and integrated data that were used by the three systems

· Developed and implemented unified information literacy programmes110
· Implemented a uniform way of keeping and reporting statistics111
· Implemented a cost-effective way of having SHE meetings

· Rationalised the operations of an in-house database (TechAlert not done yet)

· Adopted and used a new formula for allocating funds to departments for -the purchasing of information resources112
· Redesigned the LIS homepage to conform with the new TUT corporate identity

· Developed and implemented a new LIS Intranet, also incorporating it into the Administration Portal

· Redesigned the LIS administrative portal and added additional functionality and a communications forum/bulletin for LIS staff

· Incorporated the electronic resources of the pre-merger libraries into an Electronic Resources Portal providing authenticated web-based access to these resources to all LIS clients

· Integrated the journal subscriptions of the pre-merger libraries

· Integrated the electronic subscriptions of the pre-merger libraries

· Redesigned the web-based online catalogue

The strength of current LIS provisioning lies in its representation at central decision-making bodies  of TUT, including the Senate, Academic Committee, Faculty Boards and the Teaching, Learning and Technology Task Team where it influences planning and adds values and other quality-related matters such quality graduates, increased throughput and resources for research. The LIS also has effective communication channels such as campus library meetings and Exco meetings reports.  

The LIS provides wide-ranging, reliable and current resources that adequately meet the needs of undergraduate students, but less so in the case of post-graduate students and research staff due to the funding problems of the past two years.  

Sufficient user licences have been obtained for LIS electronic resources so that on-site and remote users can be accommodated. Information resources are relevant to the TUT’s current programmes of teaching and research, are of good quality, readily available and deliverable on site and/or elsewhere, and are actually used.  

Lecturers and researchers recommend titles to be acquired and added to the library collections.  Usage statistics show how much the items are utilised.113  The LIS also makes a concerted effort to select, evaluate and provide access to pertinent open access electronic resources.

LIS staff members are adequately trained to support the LIS mission, goals and objectives and development opportunities exist for LIS staff to grow in their profession.  The staff attends training available through the CCPD and externally organised by the Library Association of South Africa (LIASA).114  

A matter for concern is that although TUT expects staff to further their studies in order to qualify for promotion and/or appointment to senior positions, its policy on study benefits for staff and their dependants caters for those who study at TUT only.  Staff from LIS is excluded because TUT does not offer their course.  Also, there is no provision for assistance with fees for studying outside TUT.  The result is that only staff who can afford the fees will enrol for degrees or diplomas in Library and Information Science.

The LIS uses a variety of marketing tools to market its services and facilities.  Brochures on LIS services are developed and distributed annually.  The brochures contain names of relevant staff and their contact details.  Information Librarians liaise with departments regularly and invite new ones for library orientation.  Some notices are sent electronically to all staff and students.  Students are included in client-services meetings, e.g. local ERC Steering Committee meetings.  

Efficient cataloguing, classification and other processes of knowledge organisation take place according to recognised standards, namely, Library of Congress Subject Headings, Dewey Decimal Classification Scheme, Anglo-American Cataloguing Rules as edited to ensure that new materials are made available promptly.   

The LIS catalogue entries of information resources are shared with the international world through the addition of holdings of monographs and journal issues to the South African Library and Information Network Online (SABINET Online) database, which in turn has linked-up with the Online Catalog Library Centre (OCLC) in Ohio in the USA.

However, it should be noted that information and data required for benchmarking are not yet available. LIS, through its membership of CHELSA has participated in drawing up Guidelines for self-evaluation by higher education libraries.  The project was financially supported by the HEQC.   

Once the guidelines are finalised (the last draft has been sent to libraries for final comments, after-which the draft will be sent for language editing, legal advice and then sent to libraries to use), all libraries can start using the measures in the document as a common instrument for self-evaluation. There are discussions for setting up peer-review panels and training the members, starting with the library directors and later to include the deputies and senior librarians. 

Furthermore, library facilities on the various learning sites are not of equal standard. For instance, the libraries on the Arts, Ga-Rankuwa, Polokwane and Soshanguve campuses have insufficient space and some outdated equipment.  Seating varies from adequate in some libraries to less adequate in others. The international norm is for libraries to seat at least twenty five percent (25%) of the student body. 

It should be higher TUT campuses that are situated in less developed areas as more students there would need a quiet place for studying.  Not all libraries have enough space to provide for current and future collections and to provide an adequate working environment for staff. Some of the libraries do not provide access to users with disabilities.  The LIS is requesting, through the Advancement Office, funding from possible donors to address some of the needs.

Other factors that impacted on LIS provisioning include inconsistent quantitative and qualitative assessment of collections and resources, irregular weeding programme to remove obsolete items from the collection and the lack of physical disaster recovery measures at some libraries.  The policy on collection development is being revised to include weeding of collections.  The new policy will be renamed Collection Management.

Although planning, drafting of policies and procedures are done jointly by LIS staff, their operational implementation varies from campus to campus depending on availability of resources as in the case of smaller libraries where one staff member performs a number jobs in different categories, while at the bigger campuses there is one staff member per job category.The same applies to some of the activities in the Action Plans of the LIS strategic plan that have to be adjusted to fit the local needs of each library.  

Also, the proposed LIS organisational structure, job grading at all libraries, final placement of staff has as yet not been approved and completed. That, together with the under-allocation of budgets and understaffing, has made it difficult for the LIS to perform optimally.

3.4.7.5. Quality Improvement
To improve the effectiveness of the LIS it is important that TUT approves the LIS structure; completes the grading of posts and harmonisation of jobs, and approves the final placement of staff.

TUT will have to increase the salary budget of the LIS to the extent that existing vacancies can be filled and progress can be made in implementing its structure. It is also imperative that TUT increases the budget for information resources; at least to the levels it was before the merger. 

TUT needs to implement the upgrading of LIS facilities at the Arts, Ga-Rankuwa and Soshanguve campuses, as outlined in the IOP. The LIS needs to ensure that the content, resources and services are pertinent to the new PQM, as well as to the type of student that TUT serves. The content of the information resources need to be refocused according to the proposed growth in SET and postgraduate programmes. 

The LIS needs to become more involved in activities for improvement of throughput rates, quality of graduates and increasing research outputs by integration of information literacy traing into academic programmes.  

In addition LIS must be more involved in R&D focus areas and IT activities by providing an enabling environment through sustained resources and infrastructure.  The information technology equipment and ICT infrastructure at all libraries and ERCs needs expanding and upgrading. 

The following systems will be used to run operations: INNOPAC/Millennium (library administrative system); Library and Information Services' Administration Portal; Event Management System; Library and Information Services' Intranet; Online Public Catalogue; Web-based Continuing Resources Database; Electronic Resources Portal; Library and Information Services' Homepage; network and e-mail services and systems; Internet access, and the ReQuest System for interlibrary loans. (See IOP)

3.4.8. Student Financial Aid 
3.4.8.1. Merging Context

The three merging partners had different approaches to manage and administer financial support.  Services also differed at distance learning sites. One merger partner managed financial support under Student Affairs while the other two had a different line function under the Finance Section.
 In the current and proposed structures, financial aid will resort under Student Affairs.

During the merger phase joint specialised teams focused their efforts, using DOE “Guidelines for mergers and Incorporations”, to determine best practices, draft structures and develop policies. 

The merging units then adopted a uniform system and approach from 2004 with a central management unit developing and co-ordinating processes on all learning sites. A financial aid management team was put in place with representation from the three merging partners and the former satellite campuses (Nelspruit, Polokwane and Witbank) represented by the Pretoria unit.  The purpose of this committee was to plan operationally and to provide strategic direction. 

The financial aid environment’s transition into the new institution was fairly smooth and staff almost immediately recognised and implemented best practices.  However, the process has not been without its challenges brought about mainly because of lack of capacity, expertise, co-operation and poor communication, especially at the northern campuses.

The fact that the merger has taken almost three years with only the top structure being in place has created many uncertainties and negativity within the system and have undoubtedly had an influence on commitment and productivity.

3.4.8.2. Planning and Policy Development

Financial Aid to students has become a very important tool to provide young people with access to tertiary education.   For this reason TUT has recognised the importance of financial support as a mechanism to recruit and retain quality students.  Financial aid is allocated to academically deserving and financially needy students according to the policies of the specific donor.   

The policies of the Directorate were developed by considering the policies of the different merging institutions, financial aid policies from other institutions as well as the NSFAS Act. No 67 of 1999.
 

All operational planning is done through the efforts of the Financial Aid Executive committee which meet monthly.
  The processes and procedures of the following funding categories exist in a training manual to all staff and are updated on an annual basis.
.  

In addition a Financial Aid Committee was established to regulate policy, procedures etc.
 Regular reports are also submitted to the Student Services Council (SSC) on operational and strategic student matters.

The Directorate developed a business plan that includes a number of strategic objectives and goals.
. Six strategic goals have been derived from the objectives of the institution with the aim of supporting student holistic development in partnership with other student affairs functions
.  They are:

· To promote internal and external partnerships to enhance service delivery.

· To comprehensively market all available financial aid services.

· To develop and improve our systems and technology to be more efficient.

· To ensure sound financial administration with regard to all financial aid schemes.

· To improve the quality of financial aid services.

· To plan and develop community projects and link to TUT strategy.

The above-mentioned strategic goals have been operationalised through a number of strategic activities designed to promote efficiency and create capacity.8
3.4.8.3. Framework and Mechanisms

First and foremost, the function of the Financial Aid Directorate involves the allocation of donor funding to deserving students.  It requires effective systems and processes to be accountable for the “investments” made in collaboration and on behalf of donors.  Research into the internal and external environments is essential to establish proper interactive procedures.  In this regard, regular meetings are held with various internal stakeholders e.g. Deans of Faculties, Registrar and Chief Financial Officer.

Marketing of funds is essential in attracting applicants and allocating funds to deserving students.  The mechanisms used are notice boards, campus radio stations, student’s newspapers as well as scheduled open days and orientation sessions. 

The Directorate plays an important role in the holistic development of learners through the provision of financial assistance counselling and offering financial planning information.  Nationally and internationally a huge emphasis is placed on the multi skilled approach to financial assistance management.  The Financial Aid function has traditionally been seen as an administrative unit mainly responsible for financial accountability.  It however, contributes significantly to student counselling and development and therefore compliments the student affairs environment.

By eliminating the financial obligation of learners, they should be free to apply their minds to their studies. The Directorate is able to identify learners with personal and academic problems and refer them for counselling. Through this intervention we attempt to increase the throughput rate.

The Financial Aid Committee with the following representatives, meet twice per annum with its purpose to regulate the allocation of all financial aid support programs:

Chairperson
:
Executive Director:  Student Affairs & Residence Operations

Members
:
Director of Financial Aid 




Executive Director of the Advancement Office,




One Academic Dean




Director: Finance (responsible for revenue)




Members of the Financial Aid Executive




Members of the Students’ Representative Council (one per campus);

Our stakeholders include students, academic and non-academic environments, Government and non-Government organisations, international donors as well as the Private Sector.  The Directorate performs the following functions:

· Administration of internal bursaries, post graduate awards, loans and trust bursaries.

· Administration of external bursaries, loans and scholarships.

· Administration of a student group life insurance scheme.

· Financial planning workshops and seminars.

· Reporting and audits.

The Directorate needs to be accountable for all funding received and have a number of internal and external audits annually.
The Ga-Rankuwa unit received a reward of excellence from the Minister of Education on their 2003 NSFAS Audit.

The role of the Directorate is to:

· Assist students financially and enable them to have access to undergraduate and post graduate studies.

· Reward excellence in academic, sport, cultural and leadership achievement.

· Establish trust and confidence with internal and external stakeholders to ensure good relations and secure future funding.

· Contribute in the holistic development of learners.

· Assist in the financial viability of the institution and reduce debt.

The following number of students has benefited from our support programs during 2005:
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TUT has received the largest NSFAS allocation from all institutions in the country for the last 3 years. Eligibility for this scheme is also tested through a national means test that requires the disclosure of the family income. The directorate has noticed an increase in false and fraudulent information with regards to family income provided by students when applying for financial aid, especially the NSFAS loan scheme.

Although the Government’s contribution has been increasing annually it appears to be inadequate to meet the needs of all students at TUT.  For this reason, other organisations like Edu-loan and the banking sector has been seizing the opportunity to fill the gap and a large number of students are also being supported through this.  TUT also have a contractual agreement with Edu-loan that enable our students to obtain financial support. 

Merit awards are standard practice for recognising academic, sport and leadership achievement.  TUT’s policy of rewarding excellence in these categories places a responsibility on the Financial Aid Directorate to be effective and efficient in the allocation thereof. 

Corporate funding has become essential to supplement the shortfall in funding from the Government as well as internal sources.  The Financial Aid Directorate at TUT therefore has an important role in establishing confidence with these stakeholders to invest in our products (students).

The national employment equity process has resulted in Government, Non-Government and International organisations implementing scholarship programs and targeting students at institutions with well recognised educational programs.  It is the directorate’s responsibility to ensure that the funds are distributed according to the associated rules.

The following was allocated (to students on different learning sites during 2005
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Financial aid also has a national body FAPSA (Financial Aid Practitioners of South Africa) that influences and informs standards and practices.
  The directorate has a representative on the executive committee of FAPSA

The assistance of technology in processing approximately 25 000 applications annually is absolutely essential.  The development of the FAB system has created the functionality that is necessary to provide an efficient service.  Unfortunately this system cannot be developed further because of limited funding.
3.4.8.4. Analysis of Quality Arrangements 

The Financial Aid Directorate of the newly formed Tshwane University of Technology (TUT) is one of the largest units amongst tertiary institutions in the country and managed about R180 million in financial services to students.  This administration requires careful planning of resources (financial and human as well as infrastructure). 

Services are provided on all learning sites with a core unit that plan and co-ordinates all operations. In 2004 staff from the 3 merger campuses were re-deployed to ensure equal service delivery on all learning sites.  Operational and strategic planning emanates from the meetings and interaction of the Financial Aid Executive team who meets on a regular basis.

However, this Directorate has been struggling to obtain adequate human resources, to be able to provide an efficient service to all stakeholders. This also had a negative effect on staff development and training needs, desperately needed on the Soshanguve and Ga-Rankuwa campuses.  

Service delivery on the Pretoria campus was influenced negatively when countless attempts to replace permanent and temporary staff failed.  Managements attempts to resolve this situation by replacing this expertise with temporary inexperienced staff that has no commitment towards the institution is recognised, but only creates more difficulties once their short term contracts expire. 

The proposed structure that creates capacity will attempt to resolve this and other staffing issues. The large administration and demands, especially by student leadership to have effective and efficient structures and processes in place requires responsible and creative leadership.  Finding the balance between the interests of the students and that of the institution is crucial to maintain harmony between all role players.  

Communication channels have been established to ensure that especially students obtain the necessary information.  The Financial Aid Committee with representation from student leadership of all learning sites creates the opportunity for interaction and consultative decision making.

Inconsistencies have been reported were staff on a certain campus manipulated the application system and gain financially by allowing student to fraudulently qualify for assistance.  The investigation is ongoing and a report from the internal auditor is awaited.  As a result, the process was changed that will be to the detriment of first year applicants.

It also occurs frequently that funds are allocated from other sources to individual students without the knowledge of this Directorate.  These inconsistent and apparent non-transparent allocations are in violation of existing policies of recognising need and awarding students for achievements. 

3.4.8.5. Quality Improvements
In our view quality will only improve with the recognition from management of the importance of financial aid to provide not only access to students, but also assist in the financial viability of the institution.  The following needs specific reference:

· Staffing needs (permanent and adequate staffing on the appropriate levels).  The approval of the proposed structure is crucial in this regard as well as the investigation of post levels.

· Infrastructure (addressing accommodation needs on all campuses to service the thousands of students that requires our assistance)

· Co-operation and understanding of each others environments is essential to achieving collective goals.  It seems to be a tendency within TUT that sections work in silo’s and isolation with a total disregard of how their decisions impact on the rest of the institution.

· Current policies will need revision and should be implemented consistently throughout the institution.  Specific efforts should be made to communicate policies to the whole of the institution. Technology should be utilised to its fullest potential to assist in efficiency and effectiveness.  

3.4.9. Student Life 
3.4.9.1. Merging Context

At the time of conducting the institutional self-assessment, Student Life as a university wide entity had not yet merged. This was largely due to the lack of appropriate policy development to regulate student life activities and delays in consolidating the function and in the appointment of senior management. 

As part of the merger process, the various units came together in 2005 to begin the consolidation process.  The outcome of this process was establishment of a consolidated strategic plan for Student Life at TUT. Progress, however stalled as the interim dean for Student Life, passed away. As an interim measure, two deans were appointed to manage Student Life and Governance and Student Sport Development, Counselling and Financial Aid respectively. 

In June 2006, an Executive Director was appointed to manage Student Life. With this appointment, the process of consolidation and integration was restarted and it is expected that by June 2007, Student Life will be integrated and its suite of services will be made available at all learning sites. 

3.4.9.2. Planning and Policy Development
In view of delayed merger of Student Life, the formulation and development of policies has regrettably not taken place as yet. Only the policies on Student Life Events
 and Student Gatherings
 and the Strategy on student representatives attending official meetings
 were officially formulated and submitted for approval. 

However different merger partners did have their own internal policies, processes and procedures which were used to formally and informally manage environments. A consolidated planning process has also not been formally driven other than the process that were initiated and finalized on Toppieshoek in 2005. 

After this event individual merger partners did site specific planning to be able to carry on with their daily work and their interpretations of the objectives. This was due to the unavailability of a new structure, the modus operandi and the reporting lines.  Student Life realizes that there is still a considerable amount of gaps to be addressed when it came to policies and the planning process. 

While Student Life practitioners approach the profession from different paradigms, there is general consensus that Student Life has as its aim the facilitation of real life learning whilst challenging the early adult in a safe learning environment conducive to development and change (referring to physical and psychological domains). 

It is further believed that human and environmental factors could be structured to enable of a diversity of learners as individuals and groups to experience optimal growth although they may have different socio economic and cultural backgrounds.  

Contributing to the holistic development of students, Student Life practitioners provide structured learning opportunities within the student life environment. Students are offered assistance as well as high quality support structures to participate in structured or spontaneous extra-curricular activities, campus governance, developing leadership abilities, learn and experience the values of caring, professionalism, integrity, excellence, equity and diversity as well being able to explore opportunities to design and implement events, programmes and activities. 

Student life events are planned and implemented collaboratively by professional student affairs staff, students and faculty. Student Life programmes and activities especially serve to enhance the appropriate recruitment and retention of students, to strengthen campus and community relations, to assist in the preparation of learners for the world of work and life to reinforce accurate images of the institution and therefore support TUT ideals to manage the establishment of a seamless campus culture and purposeful educational community.

Student Life supports faculty in holistically developing students with skills to deal with real life challenges, contributing to the creation a well rounded balanced individual

3.4.9.3. Framework and Mechanisms
Activities on the year calendar originate due to a Student Life orientated need which was identified. This need is now addressed by scheduling an intervention or activity on the Student life activity calendar
 (Leadership, culture talent, governance, etc). The presence of such an activity initiates planning, resource allocation and a budget in order to execute such an activity. Previously all merger partners functioned according to their own Institutional guidelines and strategic plans. Currently Student Life partners are driven by the TUT IOP
, Student Life Strategic Plan
 and Student life Business Plan
.  

There is general consensus that the following form the core of Student Life: 
Leadership:

All merger partners, except one, primarily based their leadership development strategies on the SRC. Training starts around the SRC with induction training looking at for example policies of the institution that these SRC members would need to familiarize themselves with in order to function effectively and truly represent their students. 

Follow up sessions later the year will support these initial orientation training events. These training events would be conducted in modular or workshop sessions. These modules or workshops could be focus on conflict management and budgeting amongst others. 

Other student organizations could facilitate their own training events or they could link in with centrally organized training events. A big emphasis is place on Woman in Leadership. An annual Woman in Leadership training event normally coincides and is supported by the National Association for Student Development Practitioners.

At one of the sites a specific curriculum for Leadership Development from 2004 was introduced
. All leaders which include SRC and other organizational leaders are trained on a schedule according to a specific curriculum. This programme is referred to as hierarchical programmes as participant were democratically elected on these structures. 

Students enrol for a variety of Leadership Development Certificates ranging from general certificates to more specific programmes. Students interested in specific skills or modules can enter or apply for specific courses. Pretoria also has a non- hierarchical programme, directed to students not elected in student structures but interested in Leadership Development. These modules are presented on need or request. These programmes are known as the Top Programmes series

This Top Junior Programme series originated at Technikon Pretoria Leadership Development, but is currently not only presented at the Pretoria Campus of TUT, but is also presented at two other Tertiary Institutions namely Cape Peninsula University of Technology and University of Pretoria where the programme are being implemented with great success.

Culture and talent

Culture has got its roots in the past where student development practitioners were called cultural offices, looking at amongst others the cultural well-being of students and student communities. Today this is still important but encapsulates much more.  Student cultural activities do not only refer to ethnical and racial issues, but refer to culture in its broadest context, this includes the culture of being a student at TUT, the culture of doing things in a specific way. 

On all learning sites this area is occupied with the creation and facilitation of cultural and social events. Facilitators provide infrastructure and other support to students. Programmes for relevant groups could include, Christian orientated programmes, cultural awareness campaigns, talent directed activities and social events. In specific areas, such as the choir, a professional choir master is appointed. 

Activities that fall in the culture and talent domain include, concerts, debating, choirs, Ms TUT, etc are scheduled in the Student Life Activity calendar
.

Governance
Governance is about the facilitation and support of student infrastructures governing the institution. The SRC are assisted and administrated in different ways at different learning sites. The Student Governance area delivers structured Support to the Student Representative Councils both Central and Campus based. 

The governance environment formulates, maintains and implements student governance policies, provides organizational consulting, render administrative and financial support and assist with capacity building initiatives
.  

At all learning sites the SRC process and infrastructure are supported by Student Life Practitioners. This includes the same infrastructure to other governing bodies or organizations, political, social, and spiritual which are affiliated with the SRC and/ or registered at the Student Life office.
 These governing bodies are also then supported from the other two Student Life environments namely, Leadership and Culture and talent.

3.4.9.4. Analysis of Quality Arrangements 

Over time, the merger partners implemented certain practices which included activities, programmes and events that became part of the generally accepted way of doing things. 

In the absence on a TUT policy and procedures, such practices continue at present. Student Life practitioners have made use of informal success indicators such as programme and activity attendance statistics, verbal interaction, campus climates and other general observations to gauge the relative success and impact of the programmes. However, no formal assessment  was however conducted to measure the “fruits” of initiatives in the social, personal and academic lives of students.

Leadership Development at the Pretoria campus had as an objective the assessment of all groups visiting the Outdoor Centre at Toppieshoek and the Leadership Laboratory on the Pretoria campus
. A masters Thesis has been completed on the perceptions of students attending Challenge Education programmes at the Toppieshoek Outdoor leadership Centre
. 

Practitioners individually attend conferences, workshops and did personal research as an objective to determine best practices and benchmarks. The National Association of Student Development Practitioners (NASDEV) was and is still a platform where practitioners exchanged ideas and came to hear about best practices and other quality issues. 

However it should be noted that up to now, the effects of Student Life practices have been on the daily lives of students, other than observations made by personnel and feedback received from students busy with their studies or students who has finished their studies and is currently working in government and private sectors has not been formally assessed. 

3.4.9.5. Quality Improvements
It is evident that there is still substantial work to be done in all Student Life environments, on all learning sites. The university is giving due consideration to the following:

· Student Life is developing an approved structure to manage activities and programmes. This will empower managers to initiate and request actions for the implementation of the agreed upon Student Life business plan. 

· Policies will be drafted to govern processes and to inform the Business Plan. Processes will be written by functional staff that work with programmes and activities on a daily basis. 

· Personnel will be managed on a performance appraisal system to ensure accountability and ensuring quality delivery of services. 

· There will be, as far as possible, an equal distribution of resources in relation to student numbers and programmes presented on learning sites

· Programmes and activities will be properly researched and evidence shown. 

· Participants will be subjected to pre and post programme assessment to determine impact.  

· The will constant interaction between colleagues (and students) on all learning sites to ensure equity on all campuses.  

· Closer collaboration with academic environments will be pursued. 

· Advisory Committees will be established 

· Practitioners will be motivated to obtain Post Graduate degrees Present research and best practice papers on a National and International level

3.4.10. Coherent Approach to Academic Development 
The University has identified a major priority to improve throughput rates which currently stands at sixty six percent (66%). The academic support units in collaboration with the faculties have undertaken the challenge to improve this untenable situation.  

The following activities are planned for 2007:

· Comprehensive and continuous staff development
. 
· Student development and support with a focus on approaching the student as a learner, a person and a prospective worker. In this area group and individual interventions are customised to the needs of the student.  Actions include preparation of learners for OBE methodologies, assessments, general personal social and academic skills and all supportive actions that may be essential for student success.
 

· Curriculum development and support with a focus on redesigning curricula and the alignment of learning outcomes and assessment criteria.  This effort will also include focussing on the facilitation skills, knowledge and understanding of OBE and educational systems in general. 

· Telematic education with a continued focus on utilising technologies for the enhancement of educational practices and to assist student learning
. 

· Library and Information Services to provide relevant resources and adequate access to the required learning resources. In addition the LIS also facilitates information literacy training modules. 

· Cooperative Education with a focus on the accurate placement of students, preparation and optimisation of experiential and in-service learning experiences. 

· Foundational provisions with a focus on thorough preparation of students with a view to promote access and improve student success rates
. 

· Institutional project: DVC: TLT established a committee for the coordination of efforts to improve throughput rate.

The relatively early phase in establishing a new institution and alignment of services and structures is a complicated scenario with many variables impacting on student success and the efforts to address throughput.  

The volume of data generated since 2004 is also making it difficult to determine the impact of the efforts as the first cohorts are only due to qualify in the next two years.   Nevertheless, various preliminary impact studies are in progress.
 
All higher education development and support units in TUT are involved in establishing OBE in TUT. CDS provides support to faculties with regard to academic programme planning, design, development and implementation, as well as to provide all training and development activities directly related to curriculum development. This includes all aspects of OBE training for academic staff. 

The Cooperative Education unit provides support to faculties in terms of the development of logbooks (in an OBE format) for work-integrated learning, whilst the Telematic Education unit provides opportunities for alternative methods of teaching and learning that are more aligned to an OBE approach. 

The Student Development and Support unit is responsible for preparing students for learning in an OBE system, such as being self-directed learners, developing group work skills, information accessing skills etc. In order to improve the current services related to OBE implementation, the four units are in the process of developing a combined/integrated strategy for delivering a coherent support service to the faculties, as the services are currently not coordinated.

The above self-assessment report indicates an evolvement from a formerly fragmented approach to higher education development and support to a newly configured and coherent approach.  This strategy will contribute to the improvement of student throughput and success.

3.5. Certification

3.5.1.1. Merging Context

The manner in which certification was handled by the three merging institutions prior to the merger was mainly influenced by the number of graduates that were produced every year, as well as the level of the qualification conferred by each institution. 

It would appear that despite some differences, the processes governing certification at all three merging partners were mostly similar. At all three, the ITS system was used to identify potential graduates, academic records with subject credits were printed, verified against the electronic academic structure, cross checked and sent to academic heads or Dean for final validation. 

Blank certificates were printed by external printers and certificate numbers were pre-printed on each certificate for control purposes. While at one institution the stock was kept within the examination section at another they were kept by the external printer. The personalization of the certificates was done within the examination section by means of a special printer on request of an authorised staff member from the Certification Office.

After the merger, this concept of a central certification office was kept and gradually phased in until all the certificates at all the campuses are identified, verified, printed and issued by this central office.

3.5.1.2. Planning and Policy Development
The Tshwane University of Technology places a very high premium on the credibility of its qualifications and certification.  For this reason, risk areas in the university value chain such as information, recruitment, application, selection, registration, assessment, student records, certification and alumni processes were identified and steps were taken to manage those risks.

Policies and procedures
 were developed covering all the risk areas and insuring a quality process in managing the value chain in order to ensure the integrity of the certification process. Although not all the policies and procedures listed below directly control certification, collectively they ensure that a valid, accredited and verified certificate is issued. Date of approval is indicated in parenthesis.  

· Registration 





(Senate 14/03/05)

· Admission of Studies 




(Senate 14/03/05)

· ​Academic Qualification Structure 


(EMC 15/08/05)

· Faculty Prospectuses 




(EMC 15/08/05)

· Student Rules and Regulations


(Senate 01/08/05)

· Student Discipline 




(Senate 14/03/05)

· Discontinuation of Studies 



(EMC 18/10/04)

· Recognition of Exemptions 



(Senate 14/03/05)

· Exclusion of Students 



(Senate 14/03/05)

· Assessment and Moderation of Learning 

(EMC 15/08/05)

· Adjustment of Admission and Final Marks 

(EMC 18/10/04)

· Criteria for Supplementary Examinations 

(EMC 18/10/04)

· Winter and Summer Schools 



(ACM 28/02/06)

· Postgraduate Studies 




(Senate 29/03/04)

· Recognition of Prior Learning 


(Senate 14/03/05)

· Provision of NSSPs 




(Senate 14/03/05)

· Co-operative Education 



(EMC 15/08/05)

· Certification and Issuing of Qualifications 

(Senate 1/08/05)

3.5.1.3. Framework and Mechanisms
There are various units within the Academic Administration chain that plays a major roll in bringing all these policies together and is actually held together by the official ITS network. The Prospectus Office ensures quality inputs, whilst the Central Certification Office ensures quality output of the final product. 

The Integrated Tertiary Software forms the centre of the whole administrative process that manages amongst others, the value chain within the institution. As the name indicates, it is an integrated system that controls all the subsystems in the institution. Where the one subsystem has an influence on the other, as in the Student Subsystem, built in security features ensures that the process is halted if defined parameters are not met. 

Furthermore, as only authorised staff has access to certain sub-systems, fraudulent practices such as registering a fake student, entering assessment marks for the fake student and then issue a qualification to that fake student is prevented.

The Academic Qualification Structure is the official central operational source of the approved academic qualification structure of TUT. For purposes of information on qualification structures, TUT’s prospectus forms an extension of the electronic academic qualification structure, published as a hard copy. 

The accuracy of information such as academic blocks and examination months, offering types, campuses, subject types, criteria for calculation and examination papers, evaluation methods, subject credits and subjects linked to qualifications, is central to the registration process. If registrations are not aligned to these criteria, the examination and thereby the certification processes, will be compromised.

The Prospectus Office publishes draft Prospectus, requests academics to verify the information against NATED Report 151
  and inform central administration of any discrepancies. The objectives for making the prospectus publication schedule known, is to confirm that, on the strength of Report 151 (subject to the revised relevant policy of HEQC), TUT’s qualification structures, as published in the various parts of the prospectus, is valid.
An internal audit is done by the Prospectus Office to ensure that prospectus information corresponds with the academic qualification structure and that both are accurate, since this common information determines the status of the application, registration, examination and certification processes. This audit looks at the prescriptions of Report 151, Senate resolutions and qualification and subject criteria as determined by academic departments. 


The Central Certification Office plays a vital role in ensuring the issuing of valid, accredited and verified certificates. The Central Certification Office is still in the interim phase of the merger process. The office on the Pretoria campus offers a centralized and specialized verification function where specific staff members are allocated to be responsible for the qualifications of specific faculties. 

There is still one staff member on the Soshanguve campus that is dedicated to identify and verify the qualifications of all the candidates of all the faculties that are represented on that campus. The identification and verification of graduation candidates on the other campuses are still done by staff that has other responsibilities as well, like the registration and examination of students. The Registrar made provision in his new structure
 to centralize this function at the Pretoria Campus. 

The first task of the staff in the Central Certification Office is the identification of all possible candidates for graduation ceremonies whilst ensuring that each candidate meets the statutory requirements as set out in report 151, the Prospectus and policies of TUT.

During preparations for the upcoming graduation ceremonies, certification personnel, in accordance with report 151 and the prospectus, set up the system to enable them to withdraw a report that can identify possible finalist students. There is a number of ways that the certification office can become aware of a student. Students are identified via an ITS finalist list, or the names of qualifying students are sent to the certification office from the academic departments, or students apply at the certification office via the internet, per phone or per fax for the issuing of their qualification. (Notices placed at each examination venue and on the different campuses inform students to notify the certification office when they have completed their studies).

The moment that the ITS finalist list has been corrected/updated, the certification office prints these names which aids them in identifying as many as possible candidates. These lists can be drawn even before the student writes his/ her final examination.

The certification staff now becomes aware of the student’s possible completion of his/her studies. The process that follows after this initial identification via the ITS is now recorded on the internal software known as GIL (Graduation Information List). The purpose of this program is to be able to deal with enquiries immediately, to view exactly where in the process a student’s qualification verification is and to know exactly what the qualification status is after the record has been checked.

The certification office will now commence with the verification process. The verification process is when the student’s academic record is compared to all source documentations such as Report 151, the prospectus and other relevant statutory documentation. A student’s academic record will now be printed and the following information is verified by the relevant graduation advisor:

· Which qualification was the student registered for?

· Has the student completed his/ her minimum study duration?

· Is there any outstanding money?

· Are all failed subjects scratched out on the academic record, to prevent them from being taken into account when checking the student’s passed subjects?

· Are all subjects passed compatible to Report 151? (Should the information on the academic record and Report 151, not be similar, the prospectus that was published when the student was first registered, is consulted to see whether the discrepancy might be explained there).

· Do the subject credits add up to the required total?

When it has been found that the student either qualifies for the qualification, or does not qualify for the qualification, the finding is written on the academic record. At this stage the student’s average marks are evaluated to determine if he/she qualifies cum laude or not. The checked academic record is now handed over to a second graduation advisor in the office for verification. The signature of both the first and second verifier is applied on the academic record.

The second graduation advisor will verify the information done by the first advisor. Should there be discrepancies between the first and second check, the matter is referred to the Head of Certification to facilitate the matter. 

After the academic record has been checked by two graduation advisors and both agree that the student meets the minimum statutory requirements for the qualification to be issued, the student will now be informed.

A letter will be printed immediately after the record has been received back from the second verifier. The information will be placed on ITS for record purposes. A letter will be generated from GIL. This letter will act as confirmation that the qualification will be issued at a specific date and time. This letter can be used by the student to assist him/ her when applying for positions or possible promotions.

At a later stage, closer to the graduation ceremony, an invitation letter will be posted to the student, informing him/ her about the ceremony and inviting the student to attend the ceremony. These dates are pre-determined dates which have been approved by the TUT Executive Members Committee one year in advance.

3.5.1.4. Analysis of Quality Arrangements 

A number of “quality check points” ensure that the following are monitored and corrective action undertaken to prevent the irregular issue of a certificate: 

· Outstanding admission documentation at the Admission Unit

· Outstanding or incorrectly registered subjects or courses

· Outstanding or incorrect captured assessment marks

· Outstanding exemptions or recognitions

· Outstanding fees

The following possible barriers, outstanding matters and obstacles have been identified by relevant stakeholders as well as by the external auditors:

· Although the policies are available on the TUT Intranet, not all staff seems to be aware of this fact or knows how to access the information. 


· Certificates for some non-formal courses are being issued by departments themselves and are therefore not a central function.  

· In many cases the academic staff does not take full responsibility for the correctness of class marks up to the predicate mark stage. In some cases it is still expected from the administration to enter assessment marks into the central data base.

· The Certification Office cannot determine the quality and standard of the Teaching and Learning Units or the correctness of the marks. The office can only determine if marks are entered for a specific subject.   

· The Certification Office cannot ensure that all policies and procedures are followed by well trained staff in the other units. If the indicator on the ITS shows that certificates have been received, this is taken as fact in the certification office.

3.5.1.5. Quality Improvements
The following quality improvement initiatives will enhance the certification process. 

· All staff will be made aware of the availability of the policies on the Intranet by sending individual TUT web-mail messages to staff again. 

· TUT will ensure that all certificates whether for accredited or non-accredited courses are only issued by the Central Certification Office.

· Lecturers will be encouraged to enter test marks after each assessment and the system should calculate the predicate mark according to the “Policy on the Assessment and Moderation of Learning”. 
· The internal Quality Promotion Department shall monitor this process and provide training where necessary.

· More advanced software should be developed to identify the prospective candidate more accurately.

· The Graduation Office should be provided with a strong room to keep blank certificates safe and to empower them and get processes in place to manage and to print the personalized certificates.

3.5.2. Learner Records

3.5.2.1. Merging Context

The learner/student records operational processes are centrally coordinated, with the cooperation of the relevant learner/student records officers at all TUT campuses. This arrangement was discussed and accepted by all relevant role-players during the merger discussions in 2003. The process of developing new learner records operational arrangements also started during the merger.

3.5.2.2. Planning and Policy Development
TUT has a number of policies that regulate learner records. They include inter alis:

· Policy on Student Records

· Policy on Adjustment of Admission and Final Marks

· Policy on Certification and Issuing of Certificates

· Policy on Registration 

· Policy on Admission to Studies 

· Policy on Discontinuation of Studies 

· Policy on Recognition of Exemption 

· Policy on Supplementary Examinations

After the merger, new policies and procedures were formulated to regulate the safekeeping of learner records at all TUT campuses. All the new policies were submitted to forums, such as the Administration Integration Committee, Academic Integration Committee, Executive Management Committee, Senate and Council, for consideration and approval
. In developing the new policies, all the relevant policies of the former three institutions were taken into consideration. The idea was to make sure that all the good practices of the former institutions are not left out. 

It is the policy of the Tshwane University of Technology to ensure that all learner records are properly managed and safely kept, stored, filed and cared for, and that all enrolment records are easily accessible. The learner records related policies regulate, amongst others, the following:

· how learner records are supposed to kept,

· for how long are records supposed to be kept,

· how records can be accessed,

· which records are supposed to be safely stored, and

· Where learner records are supposed to be kept. 

Every year, learner records goals are reviewed and updated. Strategic objectives on how to work towards the achievement of set goals are also reviewed and updated
. The goals and objectives are developed in consultation with relevant staff members at all TUT campuses. The learner records strategic goals and objectives are developed in such a way that they are in line with TUT’s strategic framework. 

3.5.2.3. Framework and Mechanisms
Efforts are made to ensure that all the approved policies are widely known in the university community. As one of the efforts, all policies can be accessed electronically on the intranet and hard copies can also be obtained from policy owners. All staff members responsible for the implementation of all learner records related policies also have copies of those policies as part of their quality files. 

The quality files contain all the documents which are relevant to each and every staff’s job. It is the responsibility of each manager to make sure that all staff members are familiar with all the policies relevant to their environments.

Application, registration records, as well as some graduation records are centrally stored at all the campuses. All campuses have a student records or filing section which is responsible for the safekeeping of these records. Examination records are separately kept. The examination units, at the different campuses are responsible for the safekeeping of all the examination related records. The NSSP office and the Distance Education unit are also responsible for the safekeeping of the student records related to those environments.

The application, registration, examination and graduation records are manually and electronically stored.  Even though proper control measures are in place to ensure that student information is correctly transferred from source documents, physical records and files (including all supporting documentation) are also safely stored for reference purposes. 

Processes and procedures for the safekeeping of learner records are documented
.  The new processes and procedures were developed in consultation with relevant staff members at all TUT campuses, and were discussed and agreed upon during the merger discussions in 2003. 

Operational processes are reviewed and updated on a regular basis. The same processes and procedures for the safekeeping and electronic recording of learner records are followed at all TUT campuses and staff members at all campuses are aware of them.

The same process and procedures for the electronic recording of examination marks, for example, are followed at all the campuses. The same control measures are also followed. 

Efforts are made to make sure that the transferring of information from source documents is correctly done. The electronic recorded application and registration information is audited immediately after capturing
. The purpose of the audit is to make sure that student information is correctly recorded. All the errors identified during the audit process are corrected immediately. HEMIS reports are also generated on a regular basis and forwarded to data owners for rectification. 

For the capturing of examination marks, two ITS options are used. The second option assists in verifying the examination marks as entered under the first option. Under the second option, the entry of marks is done in the same way as under the first option. If the on-line validation is set to yes in option SMNT-b1, the system will not allow the user to continue unless the difference in the marks entered in the first and second options has been rectified. If the validation is set to no, there will be warnings when different marks are entered and these can be seen when validation report is run.

As part of risk management, operational risks and measures to be taken to manage those risks are identified
. The risks and steps to be taken are documented and circulated to all relevant staff members for implementation. 

Progress reports are also submitted to Senate, EMC and Student Services Council, at least once every semester
. The purpose of the progress reports is to – 

· provide a report on the operational processes; and

· provide a report on the progress made towards the achievement of the strategic goals and objectives,

· make recommendations for process improvements


3.5.2.4. Analysis of Quality Arrangements 

The challenge we have is for us to complete the bulk scanning of source documents and start scanning all the learner records as soon as they are received, as lack of enough storage space is a serious problem at all TUT campuses. 

At some of the campuses, learner records (physical files) are kept in offices, because there are no strongrooms where such records can be safely stored. However, all confidential learner records, like examination scripts, mark sheets, final marks and results etc, are stored in secure storage areas.   

The scanning project started on 15 November 2004, and 300 000 files and 5, 5 million documents were scanned between 15 November 2004 and June 2005. However, not all records were scanned due to lack of enough financial resources. The objective is to scan all student records at all the TUT campuses, so that staff members can access learner/student records electronically in future.

We are in the process of motivating for additional funds to be made available to Academic Administration to enable them to continue with the scanning of all learner records currently stored by the filing sections at the different campuses and also scan all other learner records, so that one file is kept per student.

Budget requests have also been made for funds to be made available in order for the student records sections at all the campuses to get scanners to be used for the scanning of learner records as soon as they are received
.

Motivation for the central student records sections to get additional staff members have also been submitted to HR Department, as there is a serious shortage of staff members responsible for the filing of physical enrolment learner records.

3.5.2.5. Quality Improvements
The ideal situation is for TUT to have a central unit responsible for the safekeeping of all learner records. If this is done, TUT will have uniform electronic recording and record classification systems (scanned documents).

The central student records management unit should also be responsible for the scanning of all learner records, so that all records for a student can be electronically accessed from a single file. 

The above can only be achieved if enough financial resources are made available for the central unit to:

· continue with the scanning of all learner records currently stored by the filing sections at the different campuses; 

· scan all other learner records, so that one file is kept per student;

· in future scan all learner records as soon as they are received; and 

· create space by storing scanned documents off-site. 

Short Learning Programme  

3.5.2.6. Merging Context

Short learning programmes or Non-State Subsidised Programmes (SLP) at Tshwane University of Technology (TUT) are offered in faculties and administered by the Central Management Unit (CMU). The CMU came into existence during 2003 as an instruction from Council following a recommendation from a KPMG audit report in 2002. 

Prior to merger, the former three institutions all had different policies, procedures and practices.  During the merger phase a new set of SLP policies as well as academic and administrative procedures were established in consultation of all relevant role-players. The new policies and procedures where rolled out on all the different learning sites

3.5.2.7. Planning and Policy Development
The provision of short learning programmes (SLP) is regulated by policies, procedures and guidelines which amongst other things describe the steps to be followed when initiating a SLP, documentations to be submitted to different structures for approval, the status of SLP students, remuneration of SLP initiators and managers, and issuing of certificates.
 

These policies, procedures and guidelines are the end-result of consultative process with all internal stakeholders. Therefore the policies, procedures and guidelines were debated and approved by all the necessary internal structures such as departmental committee, AIPC, AIC, Faculty Board and Senate. Furthermore, approval has to be sought from the Directorate of Quality Promotion (for quality of the SLP) and Finance (for financial clearance) and the Central Management Unit).

In an attempt to make these policies, procedures and guidelines known throughout the University, they were posted on the Quality Promotion website and availed to the faculties for the university community to familiarize them with their content. 

Although attempts were made to sensitize the University community about the policies, procedures and guidelines, it came to the attention of the University through routine checks that some of the faculties were contravening the policies and procedures by presenting the SLPs without the necessary internal approval, and some of the faculties or departments were found to have irregularly issued certificates. (Refer to the KPMG report)
.

One example out of three SLPs selected for analysis revealed that certificates were issued by the faculty and not by the Office of the Registrar as required by the prevailing policies. The aforementioned certificate appears to have been typed by the faculty and is not consistent, in layout and wording, with the standard certificate issued by the Office of the Registrar. 

As a result of failure to thoroughly monitor implementation of policies, the University commissioned an audit firm, KPMG, to conduct an audit of SLPs in October 2005.

3.5.2.8. Framework and Mechanisms
The CMU is responsible for the registering, monitoring and capturing of all the SLP offered at TUT. The office is also responsible for the registering of all the students attending these SLP as well as the capturing of marks, record keeping and issuing of certificates to successful SLP candidates.

TUT offers about 160 SLPs throughout its six learning sites namely, Pretoria,   Ga-Rankuwa, Soshanguve, Nelspruit, Polokwane and Witbank.
 These SLPs earn an amount of R 40 000 000.00 for the University each year which is used for various purposes such as procurement of departmental teaching and learning resources.

The provision of SLPs is clearly related to the mission of the University, which states that “TUT serves and empowers society by meeting socio-development needs of Southern Africa”. Therefore all the SLPs are directly related to the mission of the University. The University is succeeding in achieving its objective of empowering people by way of SLPs amongst others, as in the last three years, 30 000 SLPs have been successfully completed and certificates issued.
3.5.2.9. Analysis of Quality Arrangements 

However, although many SLPs have been offered at the University, there are no mechanisms in place to evaluate the effectiveness and value that these courses add to delegates, clients and the community. 

Evaluation of SLPs is crucial for continuous improvement and to measure the fitness for purpose. This is an area of improvement that the University has identified. However, merger complexities such as harmonization of conditions of service of the three merged institutions, and the lack of permanent organization structure militated against rigorous quality assurance of SLPs.  

The University is however giving urgent attention to the problem. The Directorate Quality Promotion in conjunction with the Centre for Management of SLPs have been commissioned to develop evaluative mechanisms such as user surveys and SLP reviews to measure the success and impact of SLPs for the purpose of continuous improvement. 

Positive signs of success are already evident because the first draft client satisfaction questionnaire
 and manual for SLP reviews
 have been developed and will be circulated for comment by the end of November 2006. The final documents will be presented for approval in February 2007. The University is intending to start conducting surveys in the first quarter of 2007.

Although it lacks effective monitoring and evaluation mechanisms currently, the university has put in place very comprehensive quality assurance mechanisms in form of policies, procedure and guidelines for provision of SLPs which implemented will ensure that SLPs offered at different learning centers and in partnership with other institutions are of better quality. 

All policies and procedures are reviewed annually to ensure that they are responsive to external policy and regulatory environment, vision and mission of the new institution as well as local needs

3.5.2.10. Quality Improvements
The KPMG audit firm has already submitted a final report with recommendations to the management. The following are some of the recommendations that were made: 

· The on-line application system as reflected in the SLP procedure be implemented as a matter of urgency

· Training be provided for all the staff members who will be working on the on-line system

· Current policies and procedures be revised and communicated to all related staff members

· Requirements of the Directorate of Quality Promotion be spelled out clearly

· All documentation in respect of SLPs be forwarded to Quality Promotion for quality review before a SLP can be presented 

· Management to ensure that all approved policies and procedures are strictly adhered to. 

· A fireproof safe be installed in the SLP office to ensure safety of certificates 

· Management consider appointing another person in the SLP office to assist the SLP manager with the workload 
· A Task Team has been appointed on 1 June 2006 to ensure implementation of the above recommendations. The team has met on several occasions to begin redrafting the SLP policy and strategy. In executing its mandate, the task team is expected to: 

· Provide a rational for re-visiting of the current policy and procedures 

· Identify current projects in the institution which have similar goals

· Identify principles and guidelines to steer the provisioning of SLPs. 

· Conduct a cost benefits-analysis 

· Examine lecturers’ involvement with SLPs and their performance in the core functions as described in the job profile. 

· Conduct a benchmarking exercise nationally and internationally.  

· Conduct a literature study. 

· Review relevant legislation and viewpoints of all stakeholders such as the SETAs, HEQC and DoE

· The Task Team has already developed the Draft Document on the Philosophy and Principles for SLP Provisioning at TUT
. The draft document will serve at the relevant approval structures before the end of 2006.

4. Research 

4.1. Merging Context 
In evaluating the total research picture presented by TUT, one would be amiss to discount the influential legacy of higher technical education and of the technikon past. In summarising the situation with regard to research, one may, in a very general sense, point to the severe deficiencies inherited by the University of Technology (UoT). 

In the main, these consist of a culture in which research was considered, at best, to be a luxury and as falling outside the actual ambit of technical and professional education. As a direct consequence, research qualifications and expertise until quite recently exerted little influence in the appointment of staff; research budgets and accredited research outputs (Figure 1).  

At present, TUT performs best amongst the UoT's, but research remained despairingly low in the technikons, despite initial efforts to establish research offices in these institutions. The deficient resource and research culture has continued up till now to exert a stifling hold on the development of a research- and scientific culture in these institutions.

The highly complex process of merging the three institutions of Technikon North West, Technikon Northern Gauteng and Technikon Pretoria into TUT (accomplished by 2004) has presented great and exciting opportunities and challenges for research. By way of example, it has proven to be a daunting task to distillate best research practice and –policies from among the myriad of policies and practices implemented at the three constituent institutions, which were disparate and diversified to say the least, and then to get them passed at all institutional forums and bodies to become fully operational within TUT. 

At the time of the writing of this report, some policies have been in use for less than a year across TUT and it is clear that some (lesser-known) procedures and policies will only become fully institutionalized (i.e. in full use across all sites of academic and research delivery) as researchers and Departments get to grapple with their implementation. To a degree, then, the present audit is affords research management with an excellent opportunity to gauge the institutional embedment of the consolidated policies and procedures, and to devise correcting adjustments. 

Figure 1 (a): Publication output 2004

[image: image10.wmf]1975

1494

1389

1077

688

1160

781

741

0

200

400

600

800

1000

1200

1400

1600

1800

2000

Nr of students in class

Jan

Febr

March

April 

June

July/Aug

Sept

Oct

  

TUT in fact out-performs a number of traditional universities on the 2004 publication outputs list.  It produces half of the outputs of the universities of technologies, but its contribution to the total outputs of the higher education sector remains low – 1.16 percent.
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Figure 1 (b)

4.2. Policy and Planning 
The institutional quality audit scheduled for 2007 presents TUT with the first true opportunity to undertake a formal assessment of institutional research quality since its constitution as a UoT. 

Research and innovation is governed and administered by the Deputy Vice-chancellor Research & Development (now the DVC: Research, Innovation & Partnerships), through the Central Research Committee (CRC), the Director: Research & Development (now Research & Innovation) and his/her Directorate, the Faculty Research Committees (FRC’s) and the Departmental Research Committees (DRC’s).

4.3. The Research Process
4.3.1. Developing and Evaluating Proposals
4.3.1.1. Planning and Policy Development
Post-graduate research (Masters and Doctoral studies) in particular as well as non-degree research and research conducted by teams can be regarded as "early developmental".  The university only offers doctorate programs with a full research component.  Both full-component research masters, as well as structured masters (50% research), are offered.  The BTech programmes provide opportunity for a project (research-based) but this is not compulsory in all programmes.

The University regards the development of a fully-formulated and appropriately competent research proposal as the point of departure in the whole research process. The fairly strict regulatory procedures applicable to all post-graduate studies clearly emphasize the institutional viewpoint in this regard.   

Regulatory documents/procedures include, among others, the Policy on Postgraduate Studies
 a flow diagram for the registration of post-graduates (Annexure D) and approval by DRIC, FRIC and Senate.  Although the nature of proposals for basic, strategic and applied research may differ, differentiation is not made in policies and regulations.

The successful managing of the submission process for proposals is largely dependant on the general quality of a specific proposal, which ensures that proposals are composed thoroughly and with due diligence. To achieve this, a number of steps have to be adhered to. Our Policy on Postgraduate Studies
 regulates the general management of post-graduate studies at TUT. 

The submission of a research proposal is compulsory for both Masters and Doctoral studies. In most B.Tech programmes offered by the university, tuition in research methodology and/or a research project forms an integral part of the curriculum. The drafting and submission of a research proposal is a prerequisite to obtain the qualification. 

The university offers both structured and fully researched masters qualifications. Rules applicable to research masters also apply to the mini-dissertation of structured masters degrees.

The submission of the research proposal is directly linked to the student registration process, as is the funding of masters and doctoral students by the university from internal funds.
 An approved research proposal is a prerequisite for the application for bursaries offered by the institution. 

The omission to submit a proposal within a set period after registration may result in the cancellation of the registration of student and the submission of an approved research proposal is a prerequisite for the release of funds.


4.3.1.2. Framework and Mechanisms
It is the responsibility of the supervisor involved to ensure that a student under supervision compiles an acceptable research proposal (through appropriate guidance). 
Research proposals of postgraduate studies are evaluated and approved by DRIC and FRIC before submission to Senate for approval.

On the departmental level, the head of the department, supervisor and co-supervisor (if applicable) source expertise in the department and, in exceptional cases, also experts from industry.  The assumption is that deficiencies related to the scientific contents of the proposal be finalized at this level.  The faculty research committees mainly comment on budgetary and ethical issues. 

A Central Ethics Committee (sub-committee of the CRIC) is responsible for the execution of the University’s research ethics policy and the procedures which regulate ethical issues in research proposals.  The FRICs have the responsibility to determine whether the ethical matters involved have been addressed sufficiently and then proceed to approve the proposal at hand.  If doubt arises, the proposal is referred to the Ethics Committee.

During 2004 and 2005, one hundred and twenty (122) proposals were submitted to the committee.  Fifty eight percent (58%) were approved and about eleven percent (11%) were classified as “referred-back proposals”.  The remaining thirty one percent (31%) was regarded as “notification only proposals”.  The Animal Ethics Committee received twenty seven (27) proposals of which one (1) was referred back.

No clear guidelines are in place for the submission and approval of proposals for non-degree research. If funding from internal resources is required, the proposal follows the same route – DRI to FRIC and, if necessary, to the Ethics Committee.

Proposals of research groups are evaluated and approved by the relevant committees within the applicable Focus and Niche Areas. The same applies to applications for funding for group research. 

With regard to the submission of research proposals to external funding bodies, a system exists, overseen by the DRD, to appoint internal evaluators prior to submission of applications to these bodies.  Staff of the DRD scrutinize applications regarding technical matters and internal peer evaluators assess the scientific contents and overall merit of the application.

It may be mentioned that the university recorded a seventy percent (70%) success-rate in niche areas applications to the revised IRDP managed by the NRF.

A "higher degree committee" for the entire university is not in place, and is only now being established in certain faculties.  The faculty research committees could however be regarded as such a committee as all proposals for post-graduate studies have to be approved by this committee before submission to Senate. 
Due to the diverse nature of operations of the different committees, it is highly unlikely that the same quality-standards are applied across the board.  The absence of explicit criteria on a centralized level contributes to the fact that research proposals might not everywhere be of the same standard.

Research proposals submitted to the Ethics committee are thoroughly evaluated in terms of strict procedures.  The question, however, can be raised as to whether all proposals in need of scrutiny are in fact submitted to the committee.  The FRIC decides whether a proposal should he referred to the committee but only if the DRIC has submitted the proposal to the FRIC.  It is important that these two committees do not overlook the need for a specific proposal to be "subjected" to scrutiny for ethical issues.
 

The names of staff and students registered for Masters and Doctorates programs from 2004 to 2006 which require a research proposal as listed in Annexures E
 and F 
respectively.

Given the limitations of financial resources, funds are available from the CRIC to support post-graduate students as well as post-doctoral Fellows. Information related to post-doctoral appointments, since the inception of the scheme, is summarized in Table 5.

In order to ensure that the relevant and necessary information is provided in research proposals, guiding formats have been made available to guide students and staff.
 Provision is made for the managerial, social and educational sciences, together with the arts on the one hand, and the natural, health and engineering sciences on the other hand. Both these documents emphasise the importance of the basic elements of a research proposal. 

Senate finally approves research proposals for masters and doctoral studies, and proof must be submitted to Senate that a specific proposal was interrogated by the relevant committees at the departmental and faculty levels. 

Mechanisms for the submission, approval and for the monitoring of the relevancy of the research in the group are determined by rules and procedures applicable to niche areas.  These project proposals are not submitted to Senate for approval.  Proposals for ad-hoc research by staff not linked to niche areas are approved by Research Committees of Faculty Boards.

A wide range of structures support staff and students in the compilation of research proposals. These include the following:
· A General Research Competency Course, open to all staff members of the institution. In this course, a module is presented on the writing of proposals.
 

· Individual support as part of the Focus and Niche area programme.
  

· The role of the R&I professors. The institution approves and fund a number of full professors posts. One of the tasks allocated to them is the provision of support to staff and postgraduate students in the writing of research proposals.

· Visits by funders (information sessions, workshops and individual support). Whenever possible opportunities are set up for staff to interact with funders on the latter’s expectancies in proposals.

· Support with statistical matters

· Formats for proposals
4.3.1.3. Analysis of Quality Arrangements
The implementation of policies and procedures regulating the submission of proposals is uneven across the faculties as is evidence in the FRIC minutes. It is also evident from the same source that vigorous debates, sometimes resulting in the non-approval of proposals, or in its referral back to authors, are taking place in some faculties, while it others it appears to be simply a rubber-stamp exercise.

Experience has taught that some of our policies and screening procedures are not sensitive enough to ethical issues.  The minutes of the FRIC's of the different faculties supply evidence that ethical issues related to research proposals are discussed and resolutions noted in some faculties, while in others no reference could be found that ethical issues was considered.

In general, the process may be said to be unduly time-consuming in that it can delay the conducting of the proposed research, with concomitant dire consequences - such as the postponement of the collection of data which in turn results in the delay of the completion of the project.  Funding might also be affected.

Policies are applied to bona fide students but not necessarily to ad hoc research projects. Submission and approval of non-degree research is not regulated properly, particularly if no concomitant application for funding is submitted.

The absence of explicit criteria to evaluate research proposals might be the single most important obstacle in developing and evaluating research proposals. 

The absence of Research Methodology in some BTech programmes is very undesirable.  The consequence of such an omission is that students are not prepared to write a proposal for their Masters-qualification.

No clear guidelines or criteria for the evaluation and approval of research proposals are in place. Much depends on the procedures and the academics involved in the process, and one should probably make allowance for disciplinary differences. In some faculties proposals are approved by a committee in the case of postgraduate students, and then not even by the DRIC, while in other faculties the proposals are submitted to the FRIC for approval.

It is also apparent that support available to staff and students in the preparation of proposals, is lacking.  Apart from a few small pockets, restricted to two or three of the faculties, collegial groups amongst staff and students a well as forums amongst students do not exist.  No specific incentives are in place to encourage members of staff to act as mentors/ supervisors of post-graduate students.

However, within the niche area framework the implementation of the Researcher Development Initiative should address deficiencies in this regard.

4.3.1.4. Quality Improvements 
The current decentralized systems with regard to the development, evaluation and approval of research proposals results in the implementation of different quality management structures and procedures, some of which are questionable.  

A central higher degree committee might resolve the diverse application of policies and procedures by different faculties.

4.3.2. Accessing Resourcing 
4.3.2.1. Planning and Policy Development
With regard to funding for B Tech programmes, no internal funding is available.  Scarce skills bursaries for final year B Tech students, F’Satie-grants in the faculty of Engineering, bursaries in NRF programmes (Thuthuka, Thrip, IRDP and Focus Areas) form the bulk of bursaries administered by the DRD.

The university offers bursaries for full-time Masters and Doctoral bursaries on merit according to a sliding scale.  These bursaries consist of two parts – the waiving of class fees and the (often monthly) cash allocation. Other sources of funding correspond with those applicable for B Tech students.

Information on internal Masters and Doctoral bursaries allocated by the university is provided in Table ??.  It is not necessary to undertake a detailed analysis of the data to realize that the outcome of this investment is not what the institution originally envisaged.  Not a single student completed the degree in the specified time set by national benchmarks – 2 years for Masters and 3 years for Doctoral.  Even if an accommodative approach is adopted by allowing an additional year, the end result remains disappointed.

Procedures to sensitize staff and students are the following:

· Announcements on the Intranet by the Directorate and Corporate Relations.

· Submission of documentation to research officers of faculties and announcement at Faculty Research Committee meetings

4.3.2.2. Framework and Mechanisms
It is expected of the Research Committees to ensure that applicants meet the relevant requirements and that the capacity and environment in fact exist to ensure the completion of studies. Similar to funding agencies, the university enters into an agreement with students
.  

Internal funds are available for specific purposes as determined by the Central Research and Innovation Committee.  Faculty and Departmental Research Committees enjoy some jurisdiction, but for the attendance of conferences, university guidelines are applicable.
  .

Existing equipment is at the disposal of research-students.  In cases where students need sophisticated equipment which is not readily available at the university, agreements are in place with other universities/science councils/industry to use equipment on their premises.

In order to regulate the process and to ensure that properly-designed questionnaires are distributed amongst students and staff of the university, a policy is in place and a sub-committee of CRIC evaluates the questionnaires involved. 
 

Research information systems on the sources of funding, amounts and beneficiaries are listed and available to students.
Provision is made for scholarships/grants and bursaries for full-time study.  Part-time study is, under normal circumstances, not eligible for scholarships/bursaries.  Grants are however available.

Funds are available for staff members (an once-off limited amount) for field work and library searches.  University tuition fees are waived for staff registered for studies.  Support for presentations at conferences is available under certain conditions.  Financial support (page-fees and ad-hoc payment – incentive) to undertake is given in certain faculties but there are no guidelines to regulate the process.

Although funds are earmarked for specific purposes, these are usually not allocated except in the case of young researchers.  They are eligible for seed-funding in niche areas.  No special funds are available to employ research assistants and there is no category for research scholarships abroad.  

Staff is however encouraged to apply for scholarships abroad and the university might commit itself to support such an application.  Special funds are available for research niche areas on an ad-hoc basis.  No funds are available for visiting scientists.  Targeted donors/sponsors are not well established.

4.3.2.3. Analysis of Quality Arrangements
A review of current practices reveals the following in need of attention:

· No proper data exists on bursaries for BTech Masters and Doctoral students

· Management and control over Masters and Doctoral Full-time bursaries

· Certain categories of staff are not earmarked for funding

· General lack of generic criteria to evaluate research proposals, including the ability of the student, time allocation and budget.

4.3.2.4. Quality Improvements 
The setting-up of a comprehensive database of postgraduate students is highly necessary in order to track the progress of students and to undertake interventions if necessary should be a priority.

A survey of staff not participating in niche areas but conducting research should be embarked upon and support procedures, addressing their needs, put in place for them.

4.3.3. Conducting and Concluding Research 
4.3.3.1. Planning and Policy Development
The university acknowledges the crucial role supervision occupies in the entire research process. At the same time, it represents one of the important obstacles in the research process.  However, the supervision of students is compromised by insufficient qualified and experienced staff to guide novice researchers.

Therefore, in some areas experts from other institutions and industry are appointed as co-supervisors in cases where no expertise is available in the institution.
 Training in supervision does take place and inexperienced staff is appointed as co-supervisors to gain experience.  

Guidelines with regard to the responsibilities of post-graduate students and mechanisms for student complaint exist and students are made aware of these.
 Monitoring of research is regulated by guidelines but in practice ranges from strict control to virtually no monitoring.
 
The appointment of external assessors is done by the supervisor(s) and head of the department, approved by the Faculty Board and ratified by Senate.  Assessors (internal and external) are guided by detailed information on the assessment process.  
Researchers are encouraged to focus their research on problem-solving in collaboration with other researchers to address issues on local/regional/national level.
 No specific incentives however exist.  Seed money is available for new researchers, and is extended unto emergent disadvantaged staff.
 
Reporting on non-degree research is carried out either by means of a report (to Faculty Research Committees and/or sponsors) or through publications. The progress of group-research projects is monitored by the Advisory Committee for the specific group and reports are submitted to Senate.
 

The implementation strategy of research in the institution is by means of research focus and niche areas and although there are no specific incentives for participative research in team-context, the funding is structured in such a way to ensure that participation is rewarded. 

4.3.3.2. Framework and Mechanisms
The monitoring of research progress is entirely the responsibility of the supervisor(s) and is   guided by agreements between the student and supervisor(s).   Procedures exist for students to raise concerns on any aspect of the supervision.  

The defence of the thesis, by doctoral students, is an integral part of the assessment of the degree.  External assessment further reinforces the reliability and validity of the assessment by ensuring that the assessor are appropriately qualified and have the necessary experience.  Furthermore Senate approves all external assessors. 

The externally examined mark contributes sixty percent (60%) of the total mark of the masters. The monitoring and submission of  non-degree research is largely dependent on the sponsor (if sponsored) or faculty research committees if the research was funded by the committee.  Otherwise, no structures/procedures are in place for the purpose of monitoring and submission of results.

As far as research groups are concerned, the monitoring of the progress of the research, evaluation of effectiveness and efficiency of groups, as well as the submission of completed research, are the responsibility of Advisory Committees of specific groups.  This is carried out on a regular basis and reports are submitted to Senate.
 The ethical codes of the MRC, HSRC, National Zoological Gardens of SA and the Department of Health are  honoured by researchers of the university. 

No central database of current (and completed) research projects is currently available.  Project-rules of postgraduate students are available and accessible.  This is also applicable in some measure for staff participating in niche areas.   Information on the other categories (not funded, private funding and contract research are not available.

Training for supervisor(s) (through our GRC course) and their development (appointment as co-supervisor(s)) do take place.  Guidelines recommend regular discussions between supervisor(s) and student but one assumes that these vary from very regular to almost non-existent within the university
.  

No formal forums are in place where supervisors, post-graduate students, other researchers, experts and visiting researchers could discuss work in related fields.  A research forum for staff, where generic issues related to research are discussed, is in place.  Students enjoy access to a number of services, but not necessarily all required services.
  Apart from a small percentage of the post-graduate teaching output allocated to the department, which in most cases should be available for the specific supervisor, no rewards/credits are in place.

Opportunities do exist for new researchers in specially targeted groups for development and mentorship (in the GRCC course).  Limited financial/managerial support is in place for the sustainability of groups or to employ contract or temporary staff.
  No rewards are available for a team which includes targeted groups.

One of the strategic objectives of the university is to increase the percentage of postgraduate students from the current three percent (3%) to five (5%) over the next five (5) years. 
 Apart from funding by funding agencies and bursaries/scholarships from industry, the university does have a funding scheme for full-time master and doctoral students in place.
 

The Department of Education stipulates that a full-time Masters degree should be completed in 3 years and a full-time Doctorate degree in a 5 year period.  Following this stipulation, it can be assumed that students who had received Masters Degree scholarships for 2001, 2002 and 2003 should have completed their studies.

What is alarming is that only fifty eight percent (58%) of the students who had received scholarships in 2001 have graduated.  One of the students who received a Masters Degree- scholarship in 2001 is currently in her 8th year of study, three (3) students are in their sixth year of study and two (2) are in their fifth year of study.  

Of the students who had received Masters Degree scholarships in 2002, fifty six percent (56%) have graduated to date. Three (3) Students who received scholarships in 2002 are in their fifth year of study and twenty eight (28) in their fourth year of study.  The majority of students who received scholarships in 2003 are still registered and only about eighteen percent (18%) have graduated to date.

Since the inception of the programme thirty two (32) students have suspended their studies and only sixty two (62) of the three hundred and thirty one (331) students who received scholarships have graduated (18.88%).

4.3.3.3. Analysis of Quality Arrangements
The one outstanding shortcoming is the continuous monitoring of the progress within research projects as well as of the outcome of some of the projects.  This is in particular true for non-degree, privately-funded and contract research.  The consequences are that no interventions, if necessary, can take place.

4.3.3.4. Quality Improvements 
The absence of central database impedes monitoring, evaluation, and the overall management of research at the institution.  The lack of a comprehensive research management system is the one single aspect which influences the quality of research management.

Although a number of systems are available, they do not entirely satisfy the needs of the institution. Current information does not warrant the costs involved in such a system.  The university is therefore looking forward to the finalization of the IRIS project.

4.3.4. Making Research Public 

4.3.4.1. Planning and Policy Development
Senate approves the final results of Masters and Doctoral students.  Concise reports from all the assessors involved as well as a summary of these, by the supervisor, must accompany the confirmation of the results.

The ethics policy at the institution regulates ethical issues related to the conducting of the research but does not prescribe procedures with regard to the publications of results. No clear policies and regulations are in place when research results are made public.  Individual staff members submit manuscripts to journals and books, and the results are published under rules of the publishers, where applicable.  
Staff is however encouraged to publish in accredited journals.  Likewise, no rules are in place to regulate the submission of papers for conferences, as these are mostly set by the conference organizers.  The approval to attend conferences and to deliver a paper solely rests on the confirmation of the organizers of a conference that the paper was accepted, based on an abstract.

Copyright and intellectual property matters are governed by two documents.  The copyright policy explains in detail all relevant aspects of copyright to ensure the implementation of the rules by staff and students.  The intellectual property policy managed the rights of the university on one hand and that of staff and students on the other hand.  A technological transfer and technological innovation strategy does exist, but no guidelines with regard to patents, spin off-companies and commercialization.
, 
, 

The subsidies received from DoE for research-related publications are distributed amongst all the role players.  The emphasis is to not only to reward but also to use the system as an incentive.
  The current policy of the DoE, as well as updates with regard to accredited journals, is submitted to the FRIC.  

In order to encourage students to publish their research results, it is expected of a student to submit together with the final copies of the dissertation a manuscript ready for submission to a journal of at least one article.  In the case of a doctoral degree proof must be submitted that two articles have been submitted to and received by the editor of the journal.  
Post-graduate students can publish their results, as first or co-author (as agreed upon with supervisor(s)) but do not benefit financially from subsidies generated.  It is expected of a student to use the address of the university in publications, if the results used for the publication was obtained while he/she was a student at the university.

With regard to publications in accredited journals the following procedure is followed:
· Subsidy in excess of R50 000 for one unit is kept in a reserve fund.  Should the value of the unit of subsidy become less than R50 000 in future, it will be topped-up to R50 000 from the reserve fund and is distribute d as follows:
· Ten percent (10%) to CRIC

· Twenty percent (20%) to FRIC

· Seventy percent (70%) to authors

· In the case of Masters and Doctoral degrees, the subsidies received from government are distributed as follows:

· Ten percent (10%) to CRIC

· Thirty percent (30%) to FRIC (Special fund) 

· Ten percent (10%) to FRIC

· Ten (10%) top sliced by management

· Forty percent (40%) to department

Furthermore, the entire development grant received from the DoE, as based on the shortfall on research outputs, is also used to develop research capacity, including the appointment of R&I professors, grants to staff for operational costs related to Masters and Doctoral studies and to fund the university’s contribution to successful NRF grant holders.  The contribution of the university to IRDP grants is on a 1:1 basis and for Thuthuka the university contribution is 2 (TUT): 1 (NRF).

The allocation for capacity building within this funding scheme is based on research outputs over a period of three years.  Apart from these funds, funding for capacity building is also available within the budgets of the different niche areas.

The appropriation of the entire DoE grant for research is illustrated in Figure 8.  Apart from ten percent (10%) from the postgraduate teaching output grant, all monies are used to fund research activities at TUT. Postgraduate students, who are not members of the staff, do not benefit from any funds generated from publications.

Research outputs are important parameters in the profiling and assessment of groups and teams.  It is one of the crucial criteria to determine the level of developmental hierarchy of niche areas.

The Intellectual Property Policy regulates all aspects related to the ultimate commercialization of research.  The policy provides a framework for a fair and equitable distribution of benefits occurring as a result of research, technology development and innovation and technology transfer

4.3.4.2. Framework and Mechanisms
There exists no central structure to assess compliance to procedures related to ethical matters, intellectual property and viability of commercializing.  Efforts are being made to put some control, support and guidance procedures in place.

Various structures, such as the Faculty Research Committees, the Central Research and Innovation Committee and Senate and procedures are in place to monitor measure and to benchmark research output.  The criteria set out by DoE policy on accredited research outputs are applied.  Research outputs are a standing item in the report of faculties to Senate.  Capacity building and initiatives to inform staff on DoE policies and procedures to submit research outputs are in place.

Apart from the accredited research outputs or activities, also other scholarly outputs are given recognition in the light of the developmental phase of research at the institution.  These include, inter alia, articles in non-accredited journals, papers read and poster presentations made at conferences which are peer reviewed, as are completed post-graduate qualifications and technical reports.

Although in early stages of development, structures and procedures are in place to assess research outputs for possible patenting and ultimate commercialization. It is evident from Table 3.1A and B that post-graduate students do not make significant contributions to the research output of the university.  

In the case of non-accredited research outputs from masters’ students it is understandable, as paper in an accredited journal is not a prerequisite for awarding a masters degree.  The prerequisite for the doctoral degree however, is that two articles must be submitted to preferably an accredited journal which should result in accredited research outputs.

The accredited publication research outputs, although it shows a steadily increase, is still considerably lower than the benchmark of Universities of Technology.
 The information clearly shows that the delivery of papers at conferences (mostly abroad) remain an important strategy for staff to communicate their research findings.  Perhaps the most alarming feature of the accredited publication outputs is the small output in the Social, Managerial and Educational Sciences.  The faculties of Engineering and Natural Sciences are responsible for more than fifty percent (50%) of the accredited publication outputs.

Although incentives to commercialize research are very limited and are mostly restricted to advice, mentoring and seed funding
 
, a wide variety of rewards based on criteria are in place to encourage continuous research outputs, to ensure quality and to emphasize subsidized research outputs.  These include awards for the junior and senior researcher of the year, and the promotion and allocation of funds to researchers who generate funds through subsidized research outputs.
 
 

It is evident from a few sets of data that considerable progress has been made with regard to research outputs and improvement of the qualifications of staff.

4.3.4.3. Analysis of Quality Arrangements
Based on the national benchmarks, the current research outputs of the university should be looked into and that an in-depth intervention is necessary.  Two aspects of major concern are the lack of research outputs of post-graduate students and of certain faculties.
4.3.4.4. Quality Improvements 
It is unlikely that every individual academic staff member will reach the benchmark set by the institution.  Faculties/Departments should however set goals with regard to research outputs
5. Conclusion
5.1. Evaluative Assessment of Quality Arrangements
5.1.1. Tension between the inherited, interim and future states

It seems that the three temporal phases, past, present and future co-exists simultaneously at TUT. Whilst this phenomenon may be a consequence of our early developmental state, they nevertheless impede our progress in moving this huge university forward. 

The self-assessment revealed that despite endeavours to unify practices across learning sites, desperate attempts are being made to extend past practices because that is “how it was always done” or “we know better”. Reasons such as the imposition of one party’s will and another’s non-cooperation are usually advanced for maintaining the unhealthy status quo.

While it would have been naïve to expect consensus on every matter, and given that robust debate and discussions are the hallmark of an institution of higher learning, it was expected that once an agreement has been reached, its principles would have been defended and upheld all parties irrespective of their previous positions.

5.1.2. New university of technology in old technikons  

Although at the strategic level there have been attempts to define and describe the characteristics of a university of technology, the ramifications of this new institutional type was not vigorously interrogated at all levels of the institution. The delay in finalising the Higher Education Qualification Framework further compounded this issue.
It would appear that there has not been a mind-shift from “technikon” to university, thus obstructing the academic transformation from accompanying the current organisational transformation, in order to distinguish TUT as a first class “university. 

5.1.3. Unease and insecurities over planning assumptions, strategy and restructuring 

It was assumed, naively, that objective self-assessment and its outcomes would inform the crafting of the new university. However, the radical reconfiguration of the governance, leadership, organisational and operational structures and the staffing thereof impacted on the objectivity of self-assessment. 

As with any restructuring endeavour organisational arrangements and relationships are changed fundamentally. The planning assumptions and strategies were interpreted in terms of consequences for the individual rather than the benefits that would accrue to the institution.

Consequently the institutional self-assessment was perceived by some as a form of individual performance assessment by stealth to inform the filling of posts and of course retrenchments and redeployments.  A “negative outcome” was feared because it could have been interpreted as underperformance by individuals rather than institutional weaknesses.   

These findings at TUT are consistent with international research that indicate that current institutional audit methodology tend to induce powerful blame cultures which gets amplified in an organisational restructuring context. 

5.1.4. Gatekeepers of information filtered, misdirected and subtly refused cooperation 

As alluded to earlier, current institutional audit methodology assumes that it will be neutral, value free and objective assessment. However, the fluid context at TUT and the interim nature of operations during the self-assessment period mitigated against the free flow of information. 

The self-assessment generated either a either a dearth of information presented in a cryptic fashion or embroidered descriptive accounts of operational activity. Although no one was overtly dishonest in their submission, the lack of detailed quality analysis of performance revealed a reluctance to provide a comprehensive overview of operational activity in certain areas. 
Furthermore after the reorganization and subsequent appointment of new office bearers, a substantial amount of institutional memory has been lost. However, within the institution itself some found it difficult to volunteer information and documents that would have enhanced the quality project.

5.1.5. Multiple and competing priorities militated against the quality agenda

The quality project had to compete against various other priorities jostling for institutional attention. Although this may appear to be somewhat paradoxical given the primacy of quality, issues such as staff appointments, rationalization, faculty locations, harmonization of conditions of service, and other processes sometimes (and continue to) took the centre stage

Convenors and members of working groups have reported on the difficulties in coordinating work sessions due to congested diaries. While it is acknowledged that related projects and priorities may have demanded the attention of staff, it was consistently pointed out that a thorough self-assessment would provide an authentic departure point to inform institutional activity in the core areas. 

While some staff embraced the self-assessment project and became active champions others had to be persuaded, cajoled and in some instances egos stroked to invoke support and participation. One professor openly declared his unavailability to engage and assist with the self-assessment because he considered it a waste of time and that he did not want to be involved as he had “more important things to do”.

5.1.6. Uneven and inconsistent policy interpretation and implementation 

Working groups have indicated that they have found incidences where policies are either misinterpreted or applied inconsistently. A significant number of instances apply to assessment and moderation practices. These claims are corroborated by evidence gleaned from programme reviews where such practices are reviewed in detail. 

Another area that exposes the university to risk is the current arrangements for distance education. While there have been substantial efforts to address inherited shortcomings, distance education provisioning require urgent attention especially at strategic, policy, academic and operational levels.

5.1.7. Disconnect between self-assessment claims and performance data

The quality project required indicators of success and evidence of effectiveness to support self-assessment claims about performance in the core areas. In the absence of such evidence, claims remain just that – unproven and untested and raise the somewhat crude statement of “so what”. 

An analysis of submissions and other related documents such as annual reports reveal long narratives outlining activities and programmes without the corresponding analysis of impact and effectiveness. The absence of quantitative and qualitative data questions the efficacy and value of such activities and their continued existence. 

When self-assessment claims were appraised against poor teaching and learning success indicators, low research outputs and uneven community engagement proving positive return on investment in related activities becomes difficult. Furthermore shrinking resources demand more direct links between quality, planning and resource allocation to improve performance in the core areas.   

5.1.8. Underperformance concealed in aggregated data
A significant limitation at the university currently is the failure to disaggregate, analyse and interpret performance data right down to departmental and programme level. TUT’s overall institutional performance data is well known, yet what remains unclear is which environments are underperforming, thus dragging down the institutional averages.

For example, TUT’s institutional equity ratios in terms of race and gender for staff and students appear to be within transformational norms. However, in several programmes, both the staff and student ratios are, in some instances, inversely proportionate to the university averages. With regard to teaching and learning, there is little evidence to suggest that subject performance and its relationship to programme performance is being analysed and underperforming areas addressed. 
5.1.9. Organisational singularity versus organisational fragmentation
While it is acknowledged that TUT is a large and complex organisation and should be characterised by vigorous debate as befitting an institution of higher learning, the self-assessment revealed that fragmented and silo thinking frustrates the advancement of the institutional mission.

This is most evident in the inability by the different sectors to demonstrate unequivocally how their workings in the university contribute to improving performance in the core areas. In several instances such direct relationships were found to be non-existent or tenuous at best. 

Furthermore, it was found that commitment to TUT is undermined by persisting allegiances to the erstwhile technikons and thus perpetuating the fragmentation of the university and uneven equity of provisioning across campuses. There appears to be reluctance in certain sectors to embrace the new unitary institution.

Coherent quality arrangements in several key areas were receiving attention at the time of writing this report. These include Distance Education, Community Engagement, Internationalisation, Innovation, Campus Management Model and Reporting on Performance Data. 
5.2. First Draft of the Quality Deployment Plan
The quality deployment plan is consequent on the finalisation of several key institutional structures, strategies and organisation arrangements. It is envisaged that by the middle of 2007, all organisational structures would have been finalised. Furthermore, the placement of staff in level five (5) to eighteen (18) would also have been completed.
The Vice-Chancellor and Principal has indicated that 2007 would be dedicated to intensive planning for the next five (5) years. The planning would test and interrogate institutional assumptions, strategic goals and objectives, policies and relevant strategies.  In addition, closer synergies would be sought between planning, quality and resource allocation.   
In essence, the quality plan would be contingent on the review, development and deployment of:
The Vision, Mission and Strategic Goals

Strategy and Structure

Institutional Operating Plan 

Relevant Policy and Procedures

Institutional Quality Strategy

Institutional Quality Management System

Unit Quality Management Systems

In addition the following would be addressed in more directly and urgently:

· Coherent strategy, policies, procedures, frameworks, mechanisms and appropriate staffing  for: 
· Distance Education
· Community Engagement
· Innovation
· Internationalisation
· Campus Management Model 

· Common communities of practice in programme provisioning 
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� QA Policy
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� Example of DQP advice
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� Form AA72
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� Example of departmental business plan
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�  Example of subject meeting held between academics of different learning sites of the Dept: People Management & Development
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� Guidelines of WIL
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� 2005 Annual report of the SDS (Student Development Support)


� Policy on Co-operative Education


� Service learning implementation guidelines
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� See the Envronmental Health Portfolio and Professional Council (HPCSA) report.
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� Policy on the assessment and moderation of learning


� Examination circulars 
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� TUT diary


� Example-individual examination time table
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� Invigilators reports


� Assessors reports


� Faculty examination committee minutes


� Examination report


� Senate minutes (date?) (ratification of examination report)


� Workshop Health Sciences minutes


� Academic committee minutes (date?) (assessment practices)


� Workshop on assessment policy/practices - report


� CCPD – Guidelines on permanent appointment of academic staff


� CCPD – Training manual assessment


� CCPD – Annual programme of available assessment training


� Academic committee minutes (22/6/06)


� Departmental EXCO minutes – appointment of examiners


� Faculty board minutes – appointment of examiners


� Senate minutes – appointment of examiners


� Academic Administration – File for examiners and moderators


� Examination Quality report


� Report of Examination problems - 2006


� JSST Meeting, 3 November 2003


� Tshwane University of Technology RPL Policy
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� Tshwane University of Technology Assessment Policy


� RPL Application Form (RPL3)
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� Interviews
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� Moderator Guidelines
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� CAEL Endorsed Standards of Quality Assurance


� RPL Report 2006


� Survey of staff members


� TLT strategy


� HEDS structure document August 2006
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� Minutes of the SDS Forum 2005
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� KPMG Risk report for TUT 2004


� Strategic Plans for SDS  2004, 2005 and 2006


� Operational Plans for SDS 2004, 2005, 2006


� List of services: Personal-, Study and Career Counseling; Reading and Language proficiency development; Life Skills training; Employment services; Social education; Services for Students with Disability; Potential assessment; Foundation programmes.


�SDS:National and international recognition document
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� Programme for Language Proficiency
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� Life Skills service portfolio


� ……


� Monthly reports from SDS programme managers


� The Bsiness plan was drafted for the period 2004-2007 and a new document was developed to guide progress � FILENAME \p �C:\Data_MLG\Strategiese dokumente\Consolidated strategic document CCPD 2006.doc�


� Annual report CDS


� Institutional Operating Plan 2.2; 2.4, 3.3; 3.6.1, 3.7.3


� TLT strategy


� Workplace skills plans 2004; 2005; 2006 to March 2007


� IOP 3.8.2.1 and Workplace skills plans


� Employment Equity plan


� Performance Management and Development policy still in to be approved by EMC


� PDMS strategy, � FILENAME \p �C:\Data_MLG\prestasiebestuur\PMDS Manual 04 2006.doc� 


� Web based tests


� Programme details – course design, assessment, attendance registers etc


� Evaluation form (VSC) with listed criteria available on request


�� FILENAME \p �C:\Data_MLG\KURSUS\INDUCTION PROGRAMME FOR NEW DEANS.doc�


� � FILENAME \p �C:\Data_MLG\management\Management and Leadership Development Strategy2006.doc�


� Minutes of the Academic committee 30 May 2006


� � FILENAME \p �C:\Data_MLG\Strategiese dokumente\Business plan for CCPD TUT2004.doc�


� Attendance registers available for perusal. Data captured in Annual Training Report


� Herbst, H. H., J. G. Maree and E. Sibanda, 2006. Emotional intelligence and leadership abilities.  Accepted for publication in the South African Journal for Higher Education.


Herbst, H H.  2006. The E-word in Academic Leadership: An investigation into the emotional intelligence profile of managers in a HE institution.  Approved for publication early 2007:


Le Grange, M.J. 2006. Letting go of holding on is easier said than done:  The value of action learning as a professional training tool for lectures.  International association for cognitive Education in Southern Africa (IACESA).  


� Gericke,D. 2006. The Idea of a University. A philosophical reflection. Tshwane university of Technology: Pretoria.


� Details of research project


� Evaluation results available


� CCPD and CDS  meetings: minutes available


� 	Teaching and Learning with Technology Academic Strategy for Educational Innovation


� 	Partners@Work Strategy 


� 	Integrated Technology Plan


� 	2005 Annual Report


	2005 Partners@Work Annual Report


� 	Talking Hands in Education:  Business Plan


	2005 Talking Hands in Education:  Annual Report


� 	Directorate Teaching and Learning with Technology:  Strategy on Teaching and Learning with Technology


	Directorate Teaching and Learning with Technology:  Strategy on Technology for Teaching and Learning 


	Directorate Teaching and Learning with Technology:  Strategy on Video and Multimedia Production


� 	Directorate Teaching and Learning with Technology:  Business Plan on WebCT Support


	Directorate Teaching and Learning with Technology:  Business Plan and rollout strategy for VTC


� 	Directorate Teaching and Learning with Technology:  Training and Empowerment Strategy


	Partners@Work Programme Strategy


� 	TUT Institutional Operational Plan


	TUT Integrated Technology Plan


	Directorate Teaching and Learning with Technology:  Integrated Technology Plan


	Directorate Teaching and Learning with Technology:  Strategy on Educational Technology Management


	Electronic Resource Centre:  Operational Strategy and Policy


� 	Educational Technology Survey for 2007 questionnaire


� 	Technology for Teaching and Learning:  Monthly report


�  	Strategy for the Management and Integration of Educational Technology (Draft, Version 2)














� Annual report CDS 2005 





� IOP





� CDS Business Plan 2007








� ADS structure document August 2006








� Curriculum development policy of TUT


� Annual report CDS 2005


� CDS structure


� List of workshops


� Type of  programmes offered


� TELP II report


� CDS meeting agendas and minutes


� TELP 11 Report and CDS annual report 2005


� See Orientation programme 2006


� Examples of portfolios








� Staff list and qualifications























� Research output of CDS








� TUT Business Plans 2007








� TUT Strategic Priorities








� CDS Business Plan


� Cooperative Education Policy and supporting documents


� Cooperative Education : An Integrated Approach (Figure: What is Cooperative Education)


� Strategy for Cooperative Education (Centralised/ Decentralised Management Model for Cooperative Education for TUT)


� See Policy on Cooperative Education: Experiential learning


� Visit reports by academic staff (Faculties)


� EL: Guides, Workbooks/Logbooks/projects


� ……


� Policy on Advisory Committees


� Annual reports on Cooperative Education for 2004,2005


� See TUT annual faculties report 2006


104 Action Plan


105 TOR, agenda and minutes


106 Library statistics


107 


108 


109 


110 


111 


112 


113 


114 


� JST-FA Merger Audit report


� Minutes of the Financial Aid Executive meetings 2005, 2006


� Policy on Financial Aid


� Operational planning manual 2004, 2005, 2006


� Procedure Manuals 2006


� Minutes of FAC meetings 2005, 2006


� Reports to SSC meetings 2004, 2005, 2006


� Strategic Planning document 2007


� ……


� NSFAS annual audit reports


� FAPSA constitution


� Policy on Student Life Events


� Policy on Student Gatherings


� Strategy on student representatives attending official meetings


� Student Life Activity Calendar


� Institutional Operational Plan


� Student Life Strategic


� Student Life Business Plan


� Curriculum for leadership


� Leadership Development Governance Manual (SRC),  Leadership Development Study Guide





� Student Life Calendar


� Supporting document


� Registration documents at Student Life offices


� Assessments Leadership Lab, Assessments Outdoor Centre


� Establishing a Model for Challenge Education at the Leadership Resource Centre


� WSP 2006/2007


� SDS Operational Plans 2006 - 2007


� Telematic Education Business Plan 2007


� Foundation provision strategy 2007 - 2009


� 


� Foundation cohort study; MIS Reports


� Policy Documents


� Report 151


� New Structure


� Relevant policy documents


� Minutes of all relevant committees


� Strategic planning document


� Student Records Manual


� Registration Operational Plan for 2006


� Risk Management Document


� Admissions and Registration Progress Report, January – June 2006


� 2007 proposed budget – Admissions and Registration (B861)


� The policies, procedures and guidelines are attached for further details: Annexure 5d


� Refer to the minutes or approval letters of the above structures: Annexure 5e


� KPMG report


� See Annexure 5f for the terms of reference, report and recommendations of the audit firm 


� Annexure 5a: List of registered short courses





� Client Satisfaction Questionnaire


� Manual for Short Course Review


� Minutes of the Task Team meeting


� Philosophy and Principles of Short Course provisioning


� Document I


� Document I


� Document BB


�Flow diagram illustrating the procedures prior to the submission of a proposal for funding


� Annexures E


� Annexures F


� Number of applications and the success thereof in a number of programmes


� Document N


� Document EE


� Document Fr


� See application forms for bursaries for the masters degree Annexure G.


� See Addendum H


� Annexure I.


� in Annexure L


� (Document I).  


� (Document S).  


� (Document B).  


� (Document C).  


� Document AA).


� (Document F).


� (Documents C and F).


� (Document I) 


� (Document C)


� (Document F


� Annexure K)


� (Annexure J).


� Document D


� Document E


� Document R


� Document M


� *  to be used for special purposes, e.g. mentoring towards outputs, staff qualification databases, grants for novice researchers, bursaries for full-time postgraduate studies and for lecturing relief.


� Document Fr


� Document A


� Table 3.1D


� Document D


� Document E


�  Document O


�  Document M


�  Document H
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